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PREFACE

The SCERT hasinitiated Curriculum Framework in 2011. Accordingly, syllabusand
textbooks have been revised to cater to the present needs of students. Subsequently, various
in-serviceteacher training programmes have been organi zed to empower the teachersto
meet the expectations of the society. Thesetraining programmes have indeed enriched the
teaching competencies of teachersby providing themwith valid inputsin variousacademic
domains. Teacher handbooks, comprising of various activities have been designed and

distributed to theteachersin the State.

TheNationa Achievement Survey-2017 hasreflected upon the gapsinteaching-learning
process. It hasthrown light on certainlearning gaps, which haveresulted average performance
by thelearnersin someof the L earning Outcomes. It hasnecessitated thistraining programme

with special emphasison thoselanguage outcomes.

Inthiscontext, English Language Enrichment materia in hasbeen designed so asto meet
the needs of the Primary school Englishteachersaswell asthe studentsinthe State. We hope
thistraining materia will enabletheteachersto take up classroom processeffectively. Findly,
we appreci ate the remarkabl e efforts undertaken by the SRG membersin producing this

Englishlanguageenrichment materid.

Happy teaching and learning.
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1. NAS2017 (NATIONALACHIEVEMENT SURVEY)

NCERT hasbeen conducting the Nationa Achievement Survey (NAS) since 2001. It hassuccessfully
conducted four cyclesin Classes 3, 5 and 8 and the 2nd cyclefor Class 10 on learning outcomes devel oped

by NCERT.

Themagjor objectiveof conducting National Achievement Survey isto haveasystem|evel reflection
of itseffectiveness on accurate assessment of thelearning outcomesat different stagesof education. This
can provideimportant insights asto whether theinputs made into the elementary education system had

helped inimproving theeducational health of the nation.
NAS analysis will facilitate :

e  Evidencebased planning for ensuring quality in education. As concentrated effortsare being
madeby thegovernment for bringinginthequality aspectsin education, oneof themgor chalenges
Isto develop competency based learning in the classrooms. This shift in focus needsto be

brought about by enabling acompetency based learning situation inthe classrooms.

e  Thepedagogica inputsfor improving thelearning outcomeinthedistrictswill dso befacilitated
by training the State Level Master Trainers (SLMTs), and the District Level Master Trainers
(DLMTs). The understanding and implementation of the competency based learning inthe

classroomswill be supported by the SLMTs, DLMTs

e Thisentireexercise, whichisachildfriendly support, isenvisaged to bring about aquality

improvement inthelearning processat the classroom level.

Thereports generated through the web application after the conduct of the National Achievement

Survey, 2017 isavailableinthewebste http://nasd o.ncert.gov.in/.

Statelevel report isavailablein the website http://www.ncert.nic.in/programmes/NA S/pdf/state/

Telangana.pdf




NAS-2017 - Areas of Assessment - Performance of the Sate
L earning Outcome Class 8

Read textual/non-textual materialswith comprehension and identifiesthedetails, characters,

mainideaand sequence of ideas and eventswhilereading.
Average Performance- 53 %
L earning Outcome Class 5
Readsand comprehendsindependently storybooks, newsitems’ headlines, advertisementsetc.

Average Performance-56%

Readstext with comprehension, locates detail sand sequence of events.

Average Performance- 57%




2. CURRICULAR EXPECTATIONSVsSLEARNING OUTCOMES

I ntroduction :

Inacross-cultural and multi-lingua society likeIndia, alanguagethat can act asacommonlink hasits
own importance and therefore, English hasaunique position and functionin our curriculum.

Normally, inthe case of mother tongue, achild listensand understandsideas and conceptsthrough
experiences. But in English, the child listensto thelanguage and then translatesit into his/ her mother
language understands the concept, thinksin hismother tongue and later expresses by trandlating it to
English through spesking and writing. Isn't it very complex?

English curriculumisconcerned not just with languagelearning but with learning through language.
Languagelearning progresses natural ly with exposure to and use of languagein meaningful contexts. The
learner needsto noticeand uselanguagein and outside the classroom in order to become aproficient user
of language. Englishlanguageistaught and learnt asasecond languagein varied contextsand resourcesfor
teaching-learning comesin theform of proficiency of the English languageteacher, materials (textbooks
and other supplementary materials), and English language environment in the school and so on. Language
learning ismeaningful when it is connected with theimmediate environment of children. One of the
problematicissuesat thispoint istherelation between three concepts of standards.

1) Thestandardsset through educationa policy i.e. thecurriculum.
2) Thestandardsset by teacherswhenwork for aparticular classand
3) Thestandardsset to beattained by pupilson agiven set of test items.

Wecall these as" expected learning outcomes', planned |earning outcomes and realized outcomes
respectively and discusstheir rel ationship to curriculum policy making, setting standardsfeedsdirectly into
both teachers planning and pupil attainment and thereby helpsto raise standardsin both.

Curricular Expectationsfor studentsisan umbrellaterm that linkslearning outcomeswith annotated
examplesof student work inthe subject or short course specification. Our text booksaredesigned witha
broader god initscurricular expectationsand specific objectivesthrough learning outcomes. Theactivities
tasksin thetextbook and the tasks carried out by the teacher need to takeinto consideration theredl life
experiencesof learners.

English language|earning outcomes areintended to be achieved by every child so asto enablethem
to beproficient usersof language.

Broadly, thegoal sof languagelearning which could beachieved include:
e Attainment of basc proficiency inlanguagefor effective communication
e  Deveopment of languagefor knowledgeacquisition

Thefollowing questionshel p both the tudents and teachersto understand therelation to the curriculum
goasandintermsof effectiveteaching practices.

e Whataml doing?
e Howaml doing?
e  What next?




What are curricular Expectations?

Curricular Expectationsrefer to theknowledge, skills, attitudesand values set forth asachievements
learnersarerequired to meet in order to successfully complete aspecific courseor program. Curricular
expectationsdescribewhat you hopeyour studentswill learn.

Why curricular expectations are important in teaching learning process?

Curriculamisto begiven essentia roleto enablequality learning and in articul ating and supporting
education that isrelevant to the holistic development. To have quality learning, quality curriculumisvery
important.

Itisthe curriculum that providesthe structurefor the provision of quality learning especially where
their classroomsare under - resourced and their studentslacking the prior frameworkswithinwhichto
situatetheir learning. Itisthe curriculum that articul ates both the competencies necessary for lifelong
learning and the competencies needed for holistic devel opment.

Why it isimportant for teachersto set expectations?

Students must understand what they are expected to learn before they can takeresponsibility of their
ownlearning. Many atimeswefind in our classrooms, students haveincorrect conceptions of what they
arelearning?Why they arelearning it?And what quality work lookslike. L earning expectationsenables
the studentsto better understand what teachers expect them to know, understand or be ableto do aswell
as what constitutes a proficient performance. This allows students to support each other and take
repongbility of their ownlearning. It aso hel psthe studentsto eva uatelearning againgt shared expectations
and make adjustmentsto thelearning, if necessary.

Curricular Expectationsof languagelearningare:-
e  AcquireLSRW andthinking skillsin anintegrated manner.
e  Deveopinterpersonal communication skills.
e Attanbascproficiency (ora &written)
e Interpret and understand instructions.
e Deveopreferenceskill (printed & electronic media)

e Acquireavariedrangeof vocabulary and understand thecomplexity of sentencestructure (reading
&writing)

e  Expressanawarenessof socia and environmental issues.

e Readandinterpret thetextsin different contexts (verbal & pictoria)
e  Breakingbarriersbetween English and other subjects.

e  Expressidesscredtively.

e Evolvelearnersasindependent usersof language

e How toaddresscurricular expectations?




What are learning outcomes?

L earning outcomes are statementsthat describe the knowledge or skillsstudents should acquire by
theend of aparticular assgnment, class, courseor program and hel p studentsunderstand why that knowledge
and those skillswill beuseful to them. Learning outcomes describewhat your studentsactualy learnt.

Thelearning outcomeswill offer commentary and insghtsthat support differentiation. Theselearning
outcomes being focused oninfirst year will not have been 'completed at the end of that year but will
continueto support the student'slanguage devel opment up to the end of thelearning processes.

Whileall outcomes should be considered when planning by theteachers, thefinal assessment must be
based on the expected |earning outcomes of the students. Languageisnot only about reading or writing, it
ismorethan that- it isabout how we communicate, it isabout social practicesand rel ationships, about
knowledge, language and culture.

Why lear ning outcomes are important?

L earning outcomes enabl e the teacher to understand how far they have reached the curricular
expectationsand how to facilitate student learning, better. They givefeed back to theteacher.

Wheat skillsare studentslearning?
Arethestudentsableto acquirethe desired skills?
Arethosetheskillstheteacher wantsthemtolearn?
Arethosethe skillstheteacher isteaching them?

Learning outcomeshel p theteacher to know theexisting learning level sof childrenand how to better
facilitate student learning.

How learning outcomes need to be?
L earning outcomes need to be specific, measurable, redistic and time- framed.

Specific: - Thelearning outcomes should bewell defined and clear. It states exactly what will be
accomplished.

Measurable: - Thelearning outcomes should provide atarget so that theteacher can determinewhen
thetarget has been reached, by how much it had exceeded or by how muchit hasfallen short.

Redlistic: - Learning outcomes should be reasonabl e to attain. They should not beimpossibleto
atain.

Timeframed: - alearning outcome should include aspecific date by whichitisexpected becomplete.
Activity : ldentification of class wise learning outcomes from Class | to V

Asper therecommendationsof RTE, NCF and NAS, thefocus of the school education system has
shifted fromincreasing accessto ensuring quality learning.

L anguage curriculum broadly has3 domains.
e Language, knowledgeand comprehension.
e Attitude, values(senstizethechildrentotheir environment)

o  Dimensons(sills




Attitudes and motivation of children and teachers play animportant rolein al learning processes,
including languagelearning. When theteacher ispositively inclined towards children of diverse needs,
linguistic, ethnic and socio-cultural back grounds; children will also tend to get positively motivated and
involved intheteaching learning process. Teacher can aso make use of multilingualism asatool to teach
Englishlanguage.

e  RTErecommended devel oping class-wise L earning Outcomes.

e NCFreterateslearningisnot linear and that it takes placein acontinuum.
How to realize L earning outcomes?

Learning outcomesarereaized by pedagogica process. They depend on the pedagogica approaches
teachersuseintheir respective classroom.

What are the different pedagogical approaches?
e Appropriateuseof wholeclass, group work and pair work.
e Meaningful incorporation of teaching and learning material sin addition to text books.
e  Teacher'sproficiency.
e Variedactivitiesrelatedtoalesson.
e Fddtripsetc.
Dimensongskills
We havereceptiveand productiveskill inlanguagelearning. Listening and reading arereceptiveskills,

whereas speaking and writing are productive skills. The objectiveisto develop these skillsinaholistic

manner.

Sills

T

Receptive Productive

N\

Ligening Reading Speaking Writing

Theknowledge, dimensionand valuesare necessary to achievethecurricular expectationsand should
belisted clearly. Thiswill allow the desired learning indicators of the children to be described for the
development of expected competencies. Curricular expectationsarelong term goa sand need to beacquired
over aperiod of time.
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L earning Outcomes- Pedagogical strategies

Acquiretheability tolisten and respond orally and in writing/Lip readswhere necessary.

Speak about self, Ssmple experiences, report eventsto peers, accurately and appropriately make

connectionsand draw inferences.

Recite poems, dial ogues; speak and write language chunks (phrases, sentencesfrom stories,
plays, speeches, etc.)

Understand the central ideaand locatedetailsin thetext (familiar and unfamiliar).

Usehigher critical/thinking faculty to read between thelinesand go beyond thetext.
Comprehend and usesthe form and functions of grammar in context.

write coherently and with asense of audience (formal and informal)

write Ssmplemessages, invitations, short paragraphs, letter (forma andinformal), applications,
personal diary, dialoguefrom story and story from adial ogue/conversationin Englishandin

Bralle

Engagein creativewriting e.g. composition of poems, jokes, short stories, etc.

devel op sengitivity towardstheir culture and heritage, aspectsof contemporary life, gender, and
socid inequdity

Activity : prepare pedagogical strategies on learning outcomes for each class and

present from class| toV on lear ning outcomes.




3.ROLE OF LANGUAGE - CONCEPT FORMATION

Language shapes the child's personality including perceptions, abilities, attitudes, interests and
values.
-Krishna Kumar

Herearethreedifferent classroomswherethe teacher wantsto teach about "apple” Let’sread this.
Case 1

It'saprimary classroom. Theteacher entered the class. After thegreeting, theteacher started writing
theword " apple"’ ontheboard saying, 'draw acircleand then giveasmdll tail toit. " Say 'appl€, say ‘apple,
say "apple. Now you have seen mewriting ‘appl€, you writeit onyour dateinthe sameway." Theteacher
movesaround to facilitate the children and holdstheir hand to write'apple’.

Case 2

Theteacher makesthe childrenlook at apictureonthechart and says, ‘appl€ drillsit for severa times
and writesit on theboard and say, 'appl €. Then writeson each date/book as'apple and ask them towrite
thesame. At thispoint theteacher may facilitate by holding the hand of the child and makethe child write
2to 3timesand then ask them to write on the book till they learnto write.

Case 3

Theteacher comesto the classwith an ‘appl € and starts aconversation with the students asking if
they had seen an'appl€’. At thispoint theteacher may also usetheir mother tongueto conversewiththe
students. Asthey start speaking theteacher lowly skipsinto the concept. Theteacher also usesachart
showing apicture of 'an apple' and triesto talk about its colour, shape and itsuse with ashort story to
introducethefruit ‘appl€e. Later, shemay show theletter 'a on thea phabet chart. Now theteacher repeats
theword and asksthe studentsto write.

In the above cases, which process do you think will help the child better in
concept formation about ‘apple’? Why?

What is a concept?

Conceptsarementa categoriesfor objects, eventsand ideasthat have acommon set of features. A
child forms concepts by interacting with her/hisimmediate environment. Concept formationin children
happensbased on their previous experiencesand when they try to make meaning out of their experiences.
Itisthekey for understanding. Understanding means construction of aconcept and itsexpressioninreal
lifesituations. Social and cultural interactionsarethe only possible source of concept formation. The
processof concept formation hasthreeimportant stages; perception, abstraction and generalization.

Per ception:

Experiencesor learning in any formisthe starting point for theformation of aconcept. Our perceptions
or imaginary experiences, formal or informal learning; provide opportunitiesin forming mental images of
the objects, personsor events.
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Abstraction:

Themind analysesthe perceived images and synthesizeswhat iscommonto all, neglectingwhat is
particular. Thisprocessof observing smilaritiesand commonnessisnamed asabstraction.

Generalization:

After making such observationintheform of abstraction for anumber of timesthechildisableto
generalizeor formagenera ideaabout the common propertiesof some objectsor events. On account of
thisgenerdization, he/shewill develop aconcept about thesethings or events.

Types of concept formation:

Direct experience:

Itisthefirgt typeof concept formation, inwhich thelearner devel ops concept through direct experience
with particular objects persongevents. It'sdevel oped from theearly childhood stage onwards. For example,
the concepts about bag, books, chair etc.

Indirect experience:

Herethelearner devel ops concept through pictures, photos and reading descriptions, hearing from
othersetc.

For example:- the concept about kangaroo.
Faulty experience:

The concepts or the general ideas we have about the objects, person or events are not always
adequate and accurate. Children have so many conceptsthat are quite erroneous and inadequate. For
example, they areafraid of policeman, darknessor ghosts. Faulty concepts should not bealowedtoform
inchildren.

Process of concept formation:

For example, if thechild perceivesagreen applefor thefirst timeand istold that itisan apple, hetries
toform anideaabout it. In the beginning, theideaisvery particular in nature. L ater, when he seesared
apple, hedoesnot at oncecdl it an apple. Hemakes an enquiry and triesto comparethe particular mental
imagefrom theideaof previousy perceived image of applewith theimage he/she hasat present and
comesto aconclusion by perceiving that applesarered and green. Inthisway, he comparesand contrasts
thesmilaritiesor dissmilaritiesof hismenta imagesrdatedtoal perceived apples. Inspiteof thedifferences
in colour, appearance etc., appleshave many common propertiesor characteristics.

Further, when the child comesacrossanother fruit, s/herelatesit with thefruit heknows already
and buildsanew concept in continuation with hisold experiences.

Having said about concepts, et usnow seehow language playsavitd rolein theformation of concepts.

A child usesalanguageto understand theworld around him. Languageiscrucia for thechildinhis
learning experience. It hel psthechild to exploretheworld around hinvher, interact withit and form concepts.
A child'sjourney from naming an object to talking about it isvery complex.
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The child makesamental representation of the objects, processes, relationships around him/her.
When achild expresseshis/her ideas, eldersaround him/her try to correct him/ her (If at al he/shegoes
wrong). Thisisnot asmpleprocessasit seemsto be. But |languagefacilitatesthis processand the complexity
of theprocessisdecreased gradually.

Languageisthemost important medium for understanding. The child useslanguageto acquire new
ideasandto build his’her concepts. For example: Conceptsabout adl kindsof socia and family relationships,
conceptsrelated to household works, festivals, objects, placesand personsetc. languageisanintegral
part of understanding. It devel opswith the devel opment of understanding. They areinterdependent. The
existence of oneisimpossiblewithout the other.

Attheprimary education level, devel opment of language and devel opment of understanding aretwo
inseparable complementary aspectsof the cognitive devel opmentsof thechild.

How to provide opportunities for practicing concept formation skills:
Stresson children can belowered to agreat extent if
e  Conceptsaredevel oped by teachershby activating prior conceptsand giving handson experience.

e  Considering each new word asanew concept, teachers can teach the meaning, usage of these
wordsin proper contexts.

e Develop needed materias.

e Provideconsistent opportunitiesfor practice.

e Makecertainthat theactivitiesarefun.
Activity 1 (group)

Giveeach group somedipswith wordswritten on it and then instruct them to categorizethe
wor dsand namethe categorieswith proper headings.

Whichever group completesthetask first isthewinner.
Activity 2 (individual)

Write the names of four vegetables (chilly, lady's finger, bitter gourd, beans). Without
revealingthenameof thevegetable, writethedescription in such away that theaudiencescan
guess what the vegetable could be.

Trugting the creative energiesof children, they should begiven opportunitiesfor engaging withthereal
world aswell asplay with thelanguageinreal life contexts.

A child usesalanguageto understand theworld around her/him. Higher the ability to usealanguage
for detailed description of conceptsand explaining phenomenon, deeper will bethe understanding.




4.LISTENING & SPEAKING STRATEGIES

I ntroduction :

Thereisno debatein agreeing that 'listening and spesking' isthekey tolearn any language. Theinnate
power of animals, birds and human beings to listen to sounds and interpret the sound as a form of
communi cation has been exploited by human beingsto creaste asound system and evolveit into alanguage.
Whileacquiring mother tongue, the'listening & speaking' aspectsof thelanguage aretaken care of quite
neturally andinvoluntarily.

But, inthe case of learning asecond language, thelearner needsto beexposedto 'listening & speaking'
activitiesintheform of richinput providing ampleopportunitiesfor thelearner to listen and respond.
1) Listening & Speaking Strategies:

a) Singingrhymes/songs: Rhymesarenot only thefavourite of students but also theteachers
who deal with pre-primary and primary classes. However, instead of dealingwith rhymesasa
mechanical activity in asegregated manner, they can betaken up creating an authentic Situation

asapart of teaching learning process.

Ex1:- If ateacherisfond of singing the popular rhyme,
'Chubby CheeksDimple Chin
Rosy Lips, TeethWithin'

Instead of just singing the rhymefor the heck of it, he/she can make use of it while
talking about or telling astory about agirl who follows'Good Habits like brushing
teeth, talking bath twice aday, combing hair etc.

Ex 2: - 'Jack and Jill, went up theHill
Tofetchapail of water'

Thisrhyme can be sung asasong whileta king about the adventuresof acharacterina
gory.

Likewise, creating agituation or astory andincorporating the popular rhymesintothem
quitenaturaly will serveasarichinput for listening and speaking which can befurther
extended to'adding lines activity that can betaken upinthelater stagesof early literacy
period.
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Activity 1: List some popular rhymesand songsyou know and then createa
proper context or astory toincor poratethoserhymes/songs.

Activity 2: List the songs/rhymes mentioned in classes 1 & 2 textbooks and

identify the context for those songs. Give tunesto the songs.

2) Tdling stories:

3)

Itisuniversally accepted that telling storiesisthe most effective method in any language acquisition

process. Story isan entirety by itsown and hasthe capacity totakeevery literary formintoitsbosom.

Not only childrenlovelistening and telling stories, eventeachers/facilitatorsenjoy telling soriesasitis

oneof the productivewaysin language teaching-learning process.

a) Tdling storiesrepletewith gestures

b) Telingsoriesusing picturecards

¢) Tdlingstoriesusing thethemesthat areinthe experiential orbit of thechild

d) Tdlingsoriesinwhich birdsandanimashbehavelike human beingsusing personificationtechnique
Activity 3: Create picture cards and tell a simple story using proper gestures,
per sonification techniqueusinganimalsand birdsaschar acters.
Activity 4: Createpicturecardsrelated totheimportant eventstotell thestoriesgiven
in classes 1 & 2 textbooks.

Teacher Talk:

Telling storiesand singing rhymes/'songsin thetarget language (hereitisEnglish) isapopul ar Srategy

weuseduring 'Early Listening & Spesking' phase. But, wetendtoforget that though it looksmundane,

the Teacher Talk' isasmuch essential astelling storiesor singing rhymesinapre-primary or primary

classroom.

1
2)

3

4)

Theteacher/facilitator cantalk about anything and everything.
Thereisno particular syllabusto dictate what to talk and what not to talk.

Thefacilitator/teacher might have afocusareafor that day to take up aparticular concept, but,
he/she needsto take care of 'Teacher Talk' asan essentia thing that ismandatory.

Teacher talk must be associated with suitable body language, especially, gesturesand voice
modul ation to help thelearners make sense of the new language and develop aliking for it.

Activity 5: List out the various componentsthat a'Teacher Talk' must contain and

includeexamplesin theform of sentences.
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EXx: -
1) Component : Greetings. Good Morning, Children! How areyou, today?
2) Component : Weather - Today, itisSunny.
[t may rain.
3) Component : Food - What did you eat today?

Note: Don't forget to give ampleopportunitiesfor thelearnersto respond and talk fredly, initialy in

their mother tongue and witnessthetransition towards using s mple sentencesin English.
4) Audio-Visual Material:

Thereisapopular notion that audio-visual material can replaceafacilitator and serve asan excellent
resourcefor languagelearning. However, onemust remember that itisanaid... not aresourcethat
can act by itsown evaluating thelearner's performance and make changes accordingly.

Using audio-visual material judiciously by not substituting the role of a facilitator/teacher for
an aid, will give results that can further enhance in creating an 'English Environment' in the

classroom.

Activity 6: List out theaudio-visual material that can be used to give ample exposurefor
thechild tolisten and respond. Also, explain how thematerial will help thechild develop an
interest tolisten and respond in English.
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5. PICTURE INTERACTION FOR LANGUAGE ENRICHMENT

‘A picture can speak thousand words isone of the popular sayingsthat isquitetrue and one hasto
agreethat apotentia picture can engageachild and facilitate his/her learning.

A new languageislikeapuzzlefor the beginners. A picture actsasan anchor not allowing theship to

roam away by the puzzling waters. Pictureinteraction at early stageshelpsthechildto

1) Deveopvocabulary needed for basic communicationinthetarget language. Using variety of pictures
repletewith different themesand conceptswill hel p thelearner to acquire the vocabulary inthe most
natural and invol untary method without putting stresson learning new words concentrating on spelling
rather than on'sense’.

Activity 1. Suggest picturesand theinteractive questions needed for developing concept-
based vocabulary through picture-based interactions. Use the pictures given in English

textbooks (classes 1-5).

2) Getenoughtimeand opportunitiesto listen and learn proper pronunciation through imitating inthe
early stagesand by grasping the senseinthelater stages. That'swhy our early pronunciation habits
ceaseto go away until and unlesswe make aconsciouseffort.

Activity 2: What stepsneed to befollowed to ensurethat pictureinteraction givesenough
exposuretothechild tolisten, pronounceand respond duringtheprocess? I llustratewith

picturestaken from English Textbooks.

3) LSRW:A pictureisn't targeted at devel oping vocabulary alone. It can be used for various purposes
depending onthefocusares, i.e., listening, speaking, reading and writing. A pictureinteraction can
facilitate all thefour language skillsin anintegrated manner. Observethat the picturegiveninthe
English textbooks havethe potentiad to servethe above-mentioned purpose.

Activity 3: Take any picture from classes| & |l textbooks and write the strategy how a
facilitator can useit for developinglistening, speaking, reading and writingin an integr ated

manner.

4) Formgood habitsof languagelearninginthelater stages. It lookslike; apictureinteraction'smain
focusisonlistening & speaking inthe early stages. Trueto acertain extent. However, thefocus
gradualy will shift to reading and writing aswell whichin turn helpsinforming good habitsof reading
andwriting.




What arethosegood habitsin languagelear ning?

a)
b)

Zedl tolearnthelanguage

Facilitate onesdlf tofind an opportunity tolearn

Appreciatethelanguage

Helpinthetrangtional phasefromimitating to forming one'sown language style.

A potential picture encourages the learners to develop the interest in reading texts and

later cultivate the habit of reading books.

A potential picture also encourages the learners to express hisher ideas in the form of
writing and if they are encouraged further or self-motivated, the learners may become
writerswith good expression skills.

Activity 4: Discuss and write how a picture can help in the transitional phase from

imitating toforming one'sown style.

a) Takeapictureof your choice.

b) Howdoyouinteract with thepicture?

c¢) Howdoesthechildinteract with thepicture?

d) How doesthechild imitatethefacilitator?

e) What other external factor sinfluencethechild with regard tothe picture?

f) Howdoesthepicturehelp thechild inthetransitional phase, i.e., from imitatingto

forming one'sown style?

15 glisn P 3 0C




6. IMPORTANCE OF TELLINGSTORIES

I ntroduction :

Story telling can be cons dered asateaching tool in which spontaneous production of languagetakes
place. Itisoneof thecrucia waysto devel op language skillsamong children. Story tellingisacresative
process. Storieshelp people understand the nature of their own experiencesand othersaswell. Themagic
of storiescantakeustoany placeor time. Itisaway of exploring things. Story telling dso involvesusage
of language gesturesto reved thed ementsandimagesof astory, whileencouraging thelisteners imagination.

What are stories? What is the purpose of stories?

Storiesaretaesthat are made up for entertainment or retelling of something that occurred or apiece
of fiction. Weall love storiesregardlessour age. Thereareanumber of reasonswhy storieshavebeentold
over thousandsof years, andin different formatsand stylesstory telling has been around sincethe dawn of
man on the earth storiesentertain, inform, and make uslaugh and make uscry too. Storiescommunicate
emotion and meaning that motivate peopleto act.

e Didyoutdl astory, recently?If yes, giveitsdetails?

e  Why should teacherstake up storiesin the classroom?

e What arethefeaturesof agood story?

e What arethequalitiesof agood story telling?How isit beneficia ?
e  What do childrenlearnfrom stories?

Activity 1
Read the following story :

Once, two miceentered adairy. Asthey werelooking for something to eat, they dipped and fdll into
alargedrumfull of milk. They did not know how to swim and soon they started drowning.

Both of them started struggling to stay afloat. One of themicesaid, "Friend, | think wearegoingto
drown. No one can help usnow. | wish God would send someoneto help us!.

The other mouse calmly said, "Do not be afraid my friend, we must not lose heart, we must keep
trying". But afew minuteslater, thefirst mouse gave up hope. Hedid not try and so hedrowned. The other
mouse saw hisfriend drowning inthemilk and felt very sorry.

But, hekept moving hislegstrying to keep afloat. Soon thishad achurning effect and athick layer of
creamy fat wasformed on the milk's surface. With great effort, the mouse climbed the creamy layer and
jumped out to safety. The mouserealized that God hel psthose who help themselves.

Task : Group Work

The participants/children aredivided into groupsof 6 each. The RPwill makesix chitswith numbers
1to 6. Each group hasto pick up one of the chitsand do the activity asdisplayed on the chart/board.




Number Speak About
1 Main Theme
Characters
SHting
Didogues
Beginning of the Story, Middle Part, End of the Story

Ol b~ |W[N

Questionsonthestory

Thepurpose of thisactivity isto makethelearner understand theimportance of variousfeaturesof a
story and how they becomecrucia indeveloping astory. Wenormally begin astory having acertaintheme
inour minds and then choose charactersand the setting of the story. A story hasabeginning, middle part
and an ending with dial ogues embedded to enhance the sequences.

What are the qualities of a good story and storyteller?

Themost important quality of agood story isthe ability to take readers somewhere el se and make
them glad they went. The qualitiesof astory could beasfollows.

e A gory shouldreflect persona relating direct observation.
e  Conveyed naturally through dialogue and description.
e  Thereshould bean uninterrupted flow.

e  Thecharactersinthestory should gain our sympathy. The establishment of charactersismore
important.

e A story should be entertaining and give scopefor imagination and should provide spaceto the
listener to persondize.

e Astory should evokepassionand joy.
Qualities of a good story teller:
e  Listen, engageand interact with audiences.
e  Empower others.
e  Generousingpirit.
e  Arehuman, vulnerable, and truthful and trust worthy.
e Makesurethereisapoint tothestory they'retelling.
e Aredrategicinther storytdling.
e  Infuseleadership communications.
e |Immerseaudienceinthestory.

e Téll persond stories.
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Create suspense.

Bring characterstolife.

Build upto aSTAR moment (something they’ Il dwaysremember)
Endwith apositivetake away.

How to engage children in stories? How is it beneficial?

The stories children hear shape their view of the world. As most of them livein alimited
environment, storiescan maketheir world expand through talking about different people, places,
problemsand possiblesolutions.

Childrenwho listen to read stories often aremore empathetic.

The benefitschildren get from storieshugely increased, when they were asked questions about
thestory.

Childrenrelate storiesto themselves, sotell them such stories.
Sorieshelp to sharpen children’smemory, usetheir imagination.

Selection of stories should be such that they have clear story lines, age appropriatethemesor
topicsrhythmiclanguage, interesting vocabulary.

Children learn a lot through stories beginning from simple sentences and
grammar to more complicated concepts of reasoning.

Soriesare oneof themost important factorsto influence children’smoral and ethical behaviour.
Make story timeaconsistent part of your routineor try tofit it best in your schedule.
Storiesextend the understanding of vocabul ary and content.

Storytelling can encourage devel opment of emotionsand feglingsamong children.

Children maintainintouchwith culturd roots.

Enhancesligening skills.

Soryvs. Narrative

Most of uscan't differentiate between astory and anarrative and hence, usethetermsas synonyms.
Inthe previous session, weta ked about point of view storieswhich aretold in different perspectives. Point
of view describesfrom which character’s perspective the story istold. Telling the same story from the
variouspointsof view of the participating characters creates different narratives.

Themanner inwhich you recount the sequence of eventsand what those experiencesmeanttoyouis
caledanarrative.




Activity
Read the following:

Therewasathirsty crow. It searched for water everywhereand saw apot withalittlewater init. As
thewater wasat the bottom of the pot, the crow dropped pebblesintoit. The pebbleswent down and the
water came up. The crow drank thewater and flew away.

Moral: 1.Wherethereisawill, thereisaway. 2. Necessity isthe mother of invention.
=  Howisthisstory?
=  Doyouthinkitisinteresting? Why?
=  Canyoumakethestory moreinteresting? How?

Read the following:

Once, therewasaclever crow inathick forest. Oneday, it wasvery thirsty, sothirsty that it wanted
todrink water, desperately. It looked here and there, but couldn’t find water, anywhere. Then, the crew
flew and flew in search of water. It flew over thetreesand the hillocks. Alas! 1t couldn’t find any water.
Tired, thecrow sat on abigtree, panting for water. By chance, it looked down. Toitsutter amazement, the
crow saw apot with water. However, therewasonly alittle water at the bottom of the pot.

Theclever thought, “ Thewater isat the bottom. | can’t drink it. Lemmethink.” Anideastruck the
crow and itsfacelit up in excitement. Immediately, the crow flew down thetree, picked up apebbleand
dropped it into the water pot. One by one, the crow kept dropping the pebbles, dlowly and carefully not
to break the pot. Finally, thewater cameup. “Oohlalal”

The clever crow dipped its beak into the pot and slowly drank the water. As the water passed
throughitsthroat, the crow started enjoying thefeel of thewater. Finaly, after quenching itsthirst, the
contented crow flew away, happily, humming abeautiful song.

1) What differencedid you observe between thetwo texts?
2) Whichoneismoreeffective?Why?

e TheFacilitator presentsthenarrative‘ TheThirsty Crow’. (Demo)

Or

e Let’'swatchthisvideo'TheThirsty Crow’

https:/Aww.youtube.com/watch/=M BffpzpTGm

e  What other featureswe need to keepin mind while presenting astory intheform of anarrative?

e  How dothosefestureshelpin effective story telling process?
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Activity: Each groupwill begivenapopular short story. Develop the storiesfurther into narratives
and present themintheclass.

Group 1:-TheFox and the Sour Grapes.
Group 2:-TheHareand the Tortoi se.
Group 3:- TheLittleRed Hen

Group 4:- TheLionand theMouse
Group 5:- ThreeL.ittle Rabbits

Sitingroupsand writethe storiesin theform of narratives. Don’t forget to writethe
moral. Rehearse with your group members how to present the narrative.

We have seenthe basi c difference between astory and anarrative. Theway wetell astory by adding
our own perspectivewith clear imageswill make usan effective story teller. Now that you have written
your narratives and rehearsed them, we' || go for the presentationsin the next session, tomorrow.

Activity:

e Thefirst groupwill display itsday work written on achart and give opportunity for the other
groupsto read the group product.

e  Then, oneof themembersfromthe group presentsthe narrative.

e  Theather groupswill fill intheassessment tabled | otting marksfor each festureof the presentation.

SI. No. Featureof thenarrative 1-5marks

Language Used

Expressons

Body Language

Intonation (Voice)

gl Dd|F

Usingthespaceavailableintheclass

e Reflectionsfromtheother groups.

e  Repeat theprocesstill al the groupscompletetheir presentations.

Besidesusing effectivelanguage; the body language, expressionsand theintonation of astory teller
play akey rolewhile presenting anarrative. The confidence growsday by day whenwe start converting
our storiesintorich narrativesand practice presenting themin our classrooms.




7/.RHYMESAND SONGS

What is a Rhyme or a Song?

Rhymeisapopular literary deviceinwhich therepetition of the sameor similar soundsoccursintwo
or morewords, usually at theend of linesin poemsor songs. Inarhymein English, thevowe soundsinthe
stressed syllables are matching, whilethe preceding consonant sound does not match. The consonants
after the stressed syllablesmust match aswell. For example, thewords"gaining" and "straining” rhyme
wordsin English becausethey start with different consonant sounds, but thefirst stressed vowe isidenticdl,
asistherest of theword.

Our English Textbooks & Rhymes

Thereisno mention of thetraditional rhymesin our textbook as many of them are out of Indian
context...

Examplel: Rain Rain GoAway!
ComeAganAncther Day!

Wedid away with therhymesof thiskind because Indiabeing atropical country we can't afford to
say, 'Rain Rain GoAway'. Though indirectly, the concept of rain at early the stages of education must not
lead them towardsforming wrong images.

Example2: London BridgeisFaling Down
Falling Down! Falling Down!

Again'London Bridge isout of Indian context andit'sout of the child'sexperiential orbit during the
early literacy stages.

Example3: Jhonny Jhonny! Yes Papal
Eating Sugar? No Papal

Therearemultipleissueswith thisrhymethat encouragesthe child toformwrong habitsnamely telling
liesand making fun of elders.

That'swhy there are theme-based songs and poemsin our English Textbooks. However, weknow
therhythmic value of rhymesthat create an attractive environment and hence, wetend to use rhymes
during theearly literacy period. But, we need to understand that these rhymes need to be transacted using
asuitablecontext. Inthe'Listening & Speaking' session we'vediscussed how to createacontext and use
thetraditiona rhymes. (Refer thismodulefor - 'Early Literacy, Listening & Speaking' unit.

After embedding atraditional rhymeinacontext, we need to take care of certain things. What are
they?
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1)

2)

3)

4)

5)

6)

7)

Play with sound:

Beforeyou singwith children, play "sounding games." Sing anote, or makeasound andinvitechildren

tomatchit. Onceyou aredl comfortablewith making al kindsof sounds, you can moveonto songs.

Play with rhythm and rhyme:

If you arejust getting comfortablewith singing with children, you can try saying asonginarhythmic
way. Clap asyou say the song.

Sart with the whole song:

Childrenlearn songsbest when they hear the entire song from beginning to end, severa times. Don't
break down the song into phrasestoteachit. Thisisconfusing to children. Just Singit and don't worry

if they can't sngaong. They arelistening and will joininwhen they'reready.
Use your hands:

Thefinger and hand motionsthat are used toillustrate asong fascinate children. Often, childrenwho

areuncomfortablewith singing arewilling to go through the motions of thesong with you.
Sing throughout the day:

Use songsthroughout theday to get children'sattention, givedirections, or to even "narrate” something

childrenaredoing.
Use familiar tunes;

If you know "Row, Row, Row, Your Boat," "Farmer inthe Dell," and"Old MacDondd," you havean
entire collection of songsat your beck and cal. Thetrick isto usefamiliar tunesto create new ones.
Just changeaword or two asin " The Dog Went out the Window" instead of "The Bear Went Over
theMountain."

Have Fun!

It'simportant to belight and playful with songs. Don't makefun of your own voice or focuson your

mistakewithalyric.




Why dokidsneed nursery rhymes?

Nursery rhymes, little poemsand songs have been around for centuries. Despiteall the changesthe
world hasseeninlast 500 years, nursery rhymesare hereto stay.

1) Nursery rhymesaretheperfect first stories.
2) Nursery rhymescan boost early language devel opment.
3) Knowingnursery rhymescan build socia skillsand promote asense of community.
4) Loving nursery rhymesopensthedoor toloveof al books.
5) Kidswho know nursery rhymesare equipped to be better readers.
6) Ligteningtonursery rhymesbuildsvocabulary.
7) Lovefor nursery rhymesopensthedoor to cretivity.
8) Nursery rhymesconnect usto the past.
9) Singing nursery rhymescanimprovefinemotor skillsand coordination.
10) Nursery rhymesarejust plainfun.
Some YouTube links of the Rhymes and songs:
OldMcDonad
https://youtu.be’kGglwi5myr4

The Green Grass

https.//youtu.be/3fezrez7YVQ

FiveLittleMonkeysJumping onthe Bed
https.//youtu.be/lwlAQ0J TpOlY

Fivelittleduckswent out oneday
https.//youtu.be/xbXiRyr Vk

One song but 156 words
https.//youtu.be/OSnDKUBVigNA

BINGO

https://youtu.be/c2RpM 2tFfng
Daddy Finger Daddy finger
https.//youtu.belV_2Gpdif QUK
Answer my son ... What isthisdear?

https.//youtu.be/U368pmjQUV4
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8. CLASSROOM THEATRE

Classroom Theatr eisapedagogic aspect of teaching learning processin aclassroomwhererich
experiencesare provided to thelearner ensuring 100% participation of the child. Convertingastory intoa
play, evolving choreography for agiven poem/song and role-playing the conversationsthat evolvedinthe
classroom transactionsplay animportant rolein bringing theetre to the classroom. Instead of discussing the
theoretical aspectsof Thesatre, let'sstraight away seethe actual process of bringing the theatreinto our
classrooms.

Process of converting astory into aplay/skit/drama
e  Transact thetext (story) with the help of the suggested method inthe classroom, i.e.
1) Pictureinteraction/trigger
2) Individud reading
3) CollaborativeReading
4) Scaffold Reading

Beforeconvertingthestory intoaplay. ...

Read thestory again.

Identify the charactersinthe story.
e |dentify thelocation or thesetting.
e  |dentify themainevents.

e Adddiaoguestothecharacters.

e Letthechildrenplanandrehearse.
o Facilitatethe Performance.

Give Positive Feedback.

SI.No. | Components Scenel Scene?2 Scene3 Scene4

1 Characters

Location

Settingsrequired/properties

Didogues

2
3
4 Description of theevent
5
6

Additiona Notes
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Activity: Select astory from Primary English Textbooks, fill in theabovetable, plan,
rehear seand enact it. (Each group must choose a separ ate story.)

Choreography :

When wetak about poems/songs, we are quitefamiliar how they are converted into mechanical
action songs. Though children seem to be enjoying the mechanical action, it'sbecause of therhythm. To
transact apoem for providing rich language experience, afacilitator must evolvetheactionfollowinga
processthat will exploit thechild'simagination and trigger hisemotional capabilities.

Process of evolving choreography in the classroom :

Transact the poem using the suggested method.

»  Interaction based onthepicture

= Singing the poem 3-4 timesfollowed by children singing after theteacher.
=  Sitingroupsand interaction based onthetext.
=  Givingtunetothepoem

Read the poem stanza-wise

| dentify stanzawisethemes

| dentify the characters

Decidetheactionsfor every stanza
Decidethelocation for theactions

Decidethe chorus (setting and properties)
Sequencetheactions

Formasingingteam & set themusic for the poem
Fan

Rehearse

Perform choreography

https://youtu.be/HwcDY K5Cs-E

SI.No. [ Components Scenel Scene?2 Scene3 Scene4

1

Theme

characters

Location

Chorus& Setting

2
3
4
5

Actions

Activity: Select apoem from Primary English Textbooks. Fill in theabovetable, plan,
rehear seand perform choreography. Each group must choose a separ ate poem.
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Role Play :

Inatraditional classroom, role-play isjust likeenacting aconversation that isaready given. However,
the processof evolving aconversation inthe classroomisan effectiveway of giving ample opportunities
for thechild totalk and expresshim/herself.

Process of Role-Play
e Interaction based on apictureor context fromthe giventext.
e  Whatishappening?
a  Whoarethecharacters? Namethem.
b.  Whowill speskfirst?
c.  Whowill speak next?
d. Whatwouldthefirst character say?
e. What would betheresponse of the second character?

e Elicitresponses, writethekey expressonson achart/BB and then, givethe skeleton/framefor
writing aconversation.

e Writingaconversationindividudly
e  Sittingingroupsand evolving group products (conversation).

e  Group performances. Here comestheactua role-play. Studentswill role-play the conversations
they had written sitting in groups. Every group product will bedifferent and hence, childrenwill
get to perform variety of products.

SI.No | Components 1¢t exchange 2nd exchange 3rdexchange

1 Characters

Context

1st Character

2nd Character

a |~ W DN

Didogues

Activity: Select a picture or a context from the texts of Primary English Textbooks.
Writetheprocessof evolving a conver sation and then, roleplay it.




9.MULTIPLE STRATEGIESFOR READING

Reading involves:. -
a) Identification of lettersand their corresponding sounds.
b) Syntax - sentence construction
C) Semantics- meaning

Though we know that listening, speaking, reading and writing can't be segregated and taken up one
after theother, it woul d be suggested that reading and writing to betaken up only after thechildren are able
to comprehend and talk using at |east afew simple sentencesin English. Without transacting proper pre-
literacy activitiesmeant for early listening and early speaking, it becomesquite atask for afacilitator to
takeup early literacy activitiesfor reading and writing. We must a so understand that listening and speaking
activitiesimplicitly give an exposureto reading and writing, aswell. So, thekidsaren't entirely noviceto
reading and writing.

Watch these videosthat reflect our classroom scenarioswith regard to 'Reading' skill.
Case 1. https./iwww.youtube.com/watchy=DPrq7mbXBLo

Case 2: https.//mww.youtube.com/watchy=Fr30fq_Udvl&t=2s

Case 3: https.//mww.youtube.com/watchy=9d49R4L Cel c& t=16s

Thesekidsbelongto class 6 who completed primary education in our schools. Watch the
videosand discuss.

Reading Strategies for Early Literacy:

1) Create an English Corner in the classroom
a) Picturecardswith knownwords.
b) Picturecardswithastory.
c) Picturecardswithastory oneach card and sentencesunder the picture.
d) Posersrepletewith pictures.
€ Simplestory books.
f)  Authenticmaterids
EX: - wrappers, magazine covers, greeting cards etc

g Ingructiond classroom commandswith match stick drawings.
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2)

3)

h)  Match stick diagramsshowing actions& emotions.

Activity 1: Form a group of at least 5-6 members and create an English Corner by
picturecards, preparing posters, match stick diagrams, short & simplestoriesetc.

Drawing Pictures

It'saknown thing that there are many English wordsthat had percolated into our mother tongue. In
fact, we have d most forgotten the mother tongue equival ent for some English wordsthat we usein
our daily life.

Ex: - table, bus, car, ball, fan, can, dance, house, pen, pencil, book etc.

1) Writeaknownword ontheblackboard. Any word that our children useinstead of theword's
equiva ent inthemother tongue. Ask the childrento read theword.

Ex: - bdl

2) Now, ask the children to guesstheword whileyou are drawing the picture on the blackboard.

&

aball
3) Onceagain, ask the childrento read theword connecting it to the picture.

4) We can usethe same strategy to make the children read simple sentences that come in the
reading text givenintheir English textbooks.

Activity 2: Preparealist of known English wordsthat had per colated into our mother
tongueand used quiteregularly. Draw picturesof thosewordsand display them. You
can deviceyour own strategy to usethese known wor dsto transact new wor ds.

Read a short story everyday in the classroom
a) Repeat thesamestory for aweek. You can select aknown story.

b) Display thestory (preferably only oneor two pageswith pictures) onthewall and read the story
againusing apointer or theindex finger passing under thelinewhilereading.

c) Keepthestory book inthereading corner under the heading 'Story of theday'.

d) Makesurethat you have'Read' period when the children can try reading the story sittingin
groupsor e se however they prefer toread.

Activity: Createat least 5, 2-minutestorieswith suitablepicturesand display them.




Early Literacy & Reading the action words:

4)

5)

6)

7)

Using match stick diagrams

Draw amatch stick diagram and then, let them guessthe action. Then, writetheword below it and
read it out d oud. K eep the matchstick diagramin thereading corner and facilitatethe childrentoread
theword/sentence rel ated to the matchstick diagram.

Activity: List down theaction wordsrelated to our day-to-day activitiesat home, at school

and intheplayground.

Miming an action and asking the children to guess the action
Then, write theword/sentence and read it al oud.

You can ask the children to read the word/sentence aloud.

Miming a smple dialogue (with one exchange)

(Takethe help of another facilitator or asenior student)

Ask thechildren to guesswhat you might betalking.

Writedown thefirst sentence of thedialogue. Read it out aloud whilewriting.
Next, ask the children to guessthe second sentence of the exchange.

Writeit ontheblackboard clearly and neatly. Read it a oud using proper pronunciation.
You can ask the children to read the sentencestaking turns.

Activity: Deviceasmany miming activitiesaspossiblethat can beused in English classroom
(pre-primary & primary stages).

Using Audio-Visual Aids

e  Show apicturewith asentencewritten under it preferably from thetextbook. Read the sentence

clearly into the voicerecorder of your phone. Then play therecorded voice.

e  Now, show another picturewith asmple sentencewritten under it. Encourageat least onekidto

read the sentenceinto thevoicerecorder. Play thevoice.

e  Other childrenintheclasswill soonfollow asreadinginto the mikeand listening to their own

voicewill belikeaplay for them, not atask.
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8) Using Picture Prompts with instructions in the classroom to show their

daily activities and rules to be followed in the classroom.

a) Keepchangingthe picture promptsregularly, i.e., oncein aweek or amonth.

b) Thefacilitator may even collect the passport size photograph of the students.
Pastethem onacard. (Maintainindividua card for every student).
Initidly, writeonly the name of the child & other detailscan be added fromtimetotime.
Encouragethemto read their name and al so other details of their card.

(Thefacilitator can begin pasting his’her own passport size photograph and writing the details
andreadthemout.)

c) Teacher canalso usedate/climate/weather cardswith picture prompts

Date -
Day - Monday

How istheday?- Sunny (picture)

Activity: Preparevarious(at least five) picturepromptsthat can beused in theEnglish

classroom.

A facilitator must understand that visud aidslike picturesand audio-visua aidsplay animportant role
informing proper reading habitsin theearly stages. So, devel oping an English corner with lot of pictures,
story books, posters, drawingsetc will enrich the student's experience and provide opportunitiesfor the

childrento develop tastefor reading.

Thefacilitator must take up reading activitiesregularly in the classroom and serveasamodd for the
child tofollow his/her teacher though non-conscioudly. Thefacilitator'sreading habitswill motivatethe

childto cultivate his’her owninterest for reading.




10. ART OF QUESTIONING FOR COMPREHENSIBLE LEARNING

"The art of questioning lies in knowing which questions to ask when."
- Anonymous

For every interaction and activity that happensin aclassroom, thefacilitator (teacher) needsto ask
somequestionsto dlicit responsesfrom the students or guide themto do an activity or proceed further. So,
thequestioning skillsplay animportant rolein sharpening the skillsof ateacher asafacilitator and guide.

Why do we need to ask questions?
1) Forcomprehension
2) Forinteraction based on apicture, story or any written text
3) Interaction based onalistening text
4) Problem Solvingactivities
5) Improvethechild'sthinking abilities
6) Todeveop scientific approachinthe students
7) Toguidethechild during self-learning activities.
How to Develop Questioning Skills for Picture Based Interactions:

Needlessto even mention that picture based interactions are one of the most productivewaysina
classroom scenario. Theseinteractionssustainthe child'sinterest inteaching and learning process. Pictures
arereadily availablein our English Textbooks and al so the textbooks of other subjects. Hence, collecting
and selecting picturesisn't abig task for thefacilitators.

Preparing Questions:
a) Selectapicture.

Look at the picturetaken from class 2 textbook.




b)

Before attempting to ask questions straightaway by asking random questions, let's
first seewhat wewant our children to actually talk after looking at thepicture. Let's
writedown.

"Thisisabusstand.

Therearebuses standing in the bus stand.

We seemen, women and childreninthepicture.

They are passengers.

Thewomaninayellow sari isboarding abus.

Theporter iscarrying luggage on hishead.

Theboy intheblueshirtis Siddu.

Theman holding Siddu'shand ishisfather.

Siddu and hisfather cameto the bus stand to board abus.
They aregoing to Hyderabad.

They aregoing to Hyderabad to visit Siddu uncle'shouse.

Let'spreparequestionsfor the above sentences.

"Thisisabusstand.
Q. What isthis?

Therearebuses standing in the bus stand.

Q. What are standing in the bus stand?

Q. What do you seein the bus stand?
We see men, women and childrenin thepicture.

Q. Who do you seeinthe picture?

They are passengers.
Q. What do you call the peoplewho travel inabus?

(Do we get the answer exactly the way we have written the sentence? Do you want to
changethe sentenceor the question? Decide. Many times, weneed to rephrasethe questions
to elicit theresponsewewant for proceeding further.)

Theboy intheblueshirt isSiddu.

Q. Whoistheboy intheblue shirt?

Q. What isthe name of the boy in the blue shirt?

Note: Heretheresponsewould be'Siddu’ but whenwritten downin theform of asentence,
the sentence may change.
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Theboy intheblueshirtis Siddu.

Thenameof theboy intheblueshirtis Siddu.

Did you observe that a part of the sentence is already there in the question we have
asked? So, when we write down what we want in the form of a sentence, paragraph,
story etc, we'll be clearer on what to ask and how to frame a question in most of the
cases.

Activity 1: Select any picturefrom English Textbooksand writeapar agr aph based
on the picture. Break the paragraph into sentences and then frame questions
accor dingly. You can ask a question in different ways and substitute with more
questionsif needed.

How to Develop Questioning Skills for Text Based Interactions:

Besidesthe picture based interactions, the primary teacher needsto transact thegiventext. Interactive
guestionsarecrucia for making the child to understand thetext and hence, theteacher/facilitator must read
theentiretext and plan for transacting the connected thematic vocabulary & grammar exercises, projects
etc. well inadvance.

Process:
a) Select atexttotransact in the classroom.
Below isthe beginning of astory taken from class 3 textbook.
| Like It This Way

It was growing dark. Sita's mother came homefrom farm. Therewere books everywhere. There
weretoyseverywhere. Therewere clotheseverywhere. What amess!

Mother: Sital Let'sclean up theroom dear.
Sta YesAmma
Sitafolded her clothesand |ooked at mother.
Mother: Keep theminthe shelf.
Sitat Asyou say Amma.
b) Picturelnteraction followed by (i) Individual Reading and (ii) Group Work.
c) Askingvarioustypesof questionsbased on thetext.
i.  Factual questions
ii. Andytica questions
iii.  Localizingand persondizing questions
iv. Openended questions
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d) Think:
After reading apart of astory, what would bethefirst question youwould liketo ask?
i. Titleof thestory - I Likeit ThisWay
ii. Charactersinthestory (main charactersand sub characters) - Sitaand the Mother
iii. Maineventsinthestory (in order of their occurrence)
Mother comesfrom farm.
Shelooksat themessin theroom.
Shetells Sitato clean up theroom.
Sitastartscleaning up her room.
iv. Predicting (remainingpart of thestory)
v. Personification (attributinghuman naturetoanimals, birds& things).

StaandtheMother arehuman beings. How canwe use personification here?1sit necessary?
Can we impart human nature to the things lying down as a mess and ask a question?
(Remember, 'The Rat and the Pencil’ story?)

vi. Personalizingquestions
Makethe child toimaginebeinginasmilar situation and get the child'sresponse.

vii. Analytical questions: Let thechildinterpret thegiveninformationinthestory andreact to

itintheform of anopinion.
(Frame questions (six categoriesmentioned under 'Think’) based onthetext given above.)

Activity 2: Take any text from English Textbooks and prepare different type of
guestions(Closed and Open-ended questions).

We understand that we can't use general questionsfor every interaction. We need to devel op the skill
of framing questions based on the purpose. So, questioningisan art by itself. When ateacher understands
theimportance of asking questions, he/she asksquestionsto discover what the pupil knowsnot to discover
what the pupil doesn't know.

" Most teachers waste their time by asking questions which are intended
to discover what a pupil does not know. Whereas, the true art of questioning

hasfor its purposeto discover what the pupil knows or is capable of knowing."

Albert Einstein




Activity 3:

Read the following passage.

While coming back fromthe school, Chinnawent to Chacha's shop. Hewanted to buy somebel Isfor
his puppy. Chachashowed him somebeautiful tinkling bells. Chinnaliked themalot. Heput hishandinhis
pocket and said, " Oh, whereisthe money which wasgiven by grandfather, yesterday?' Hewas shocked.

Hismoney wasmissing. He searched all the pocketsbut did not find hismoney. Fedling sad, he gavethe
bellsback to Chachaand started walking home.

. Individual work:

Frame as many questions as possible based on the above passage.

1. Individual work:

Hereare afew sentencesrelated to the above passage. Read the sentences and frame questions as
directed.

1)
2)
3
4)
5)
6)
7)
8)
9)

Thename of theboy isChinna. (what)

Chinnawent to Chahcha's shop to buy tinkling bells. (why)

Chinnagave back thetinkling bellsashefound hismoney wasmissing. (how come)
Chinnawent to Chahchasshop. (which)

Chinnawas coming back from school. (where)

Chinnaasked Chachato show thetinkling bells. (whom)

Chinnawent to Chacha's shop while coming from school. (when)

Grandfather gavethemoney to Chinna. (who)

Chinnaisan eight-year old boy. (how)

Activity 4:

Read the following passage.

Sitaiswriting aletter to her friend Radha. Sitaand Radhahave been friends sincetheir childhood.

They used to go to the same school and study inthe sameclass. They awaysplayed together. Sitaused to
share her lunch with Radhaand Radhaused to hel p Sitato compl ete her homework.

I11. Group Work : Let's read this sentence taken from the above passage.

Sitaiswriting aletter to her friend Radha.

Observethe underlined words/phrases before framing the questions? The sentenceisthe same
but thewords underlined aredifferent. Will the questioning differ? How?
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Framequestionsfor thegiven sentenceskeepingin mind theunderlined wor d/phrase.
1) Staiswriting aletter to her friend Radha
2) Sitaiswritingaletter to her friend Radha.
3) Sitaiswritingaletter to her friend Radha

4) Sitaiswriting aletter to her friend Radha.

e Sitaand Radhahavebeen friendssincether childhood.

1) Sitaand Radhahavebeenfriendssincetheir childhood.

2) Sitaand Radhahavebeen friendssincetheir childhood.

3) Sitaand Radhahavebeenfriendssincetheir childhood.

e They usedto gotothesame school and study inthe sameclass.

1) They usedtogotothe same school and study inthe sameclass.

2) They usedtogotothesameschool and study inthe sameclass.
3) They usedto goto the same school and study inthe sameclass.

4) They usedto go to the same school and study in the sameclass.

5) They used to goto the same school and study in the sameclass.

Asking focused clinical questions(not talking about 'clinical’ in medicine) can hel p direct your search
to morerelevant and preci se answers. Sometimes, whilewe are questionswe need to focus on aspecific
pieceof information.

Whiledoing the group work, we chose only one sentence. But, we could frame multiple questions
depending upon thefocus (written form) / stress (spoken form). Don't you agreethat questioningisan art,
indeed?

" Good teaching is more a giving of right questions than giving of right answers."

-Jasef Albers

Watchthisvideo:

https.//mwww.youtube.com/watch?y=uCV d8n-WTOs& t=1s

Theteacher isbusy with her work and didn't pay attention to what the studentsaretelling her. The
boy hasthe habit of telling from the beginning when interrupted. Absent-mindedly, the teacher isasking
questionsbased on only the part of the sentence she might have heard amidst her busy work. The sentence
isthe samebut the questionsare different.




Azad
Teacher

Azad

Teacher

Azad

Teacher

Azad

Teacher

Azad

Teacher

Azad

Teacher
Azad
Hema
Azad
Hema

Teacher

Teacher! Teacher!
What Azad!

Hema stole my red pen from my bag, which was given by my great grand paon my
birthday.

Okay. Who stoleyour pen?

Hema stole my red pen from my bag, which was given by my great grand paon my
birthday.

Which pen?

Hema stole my red pen from my bag, which was given by my great grand paon my
birthday.

Who gavethepen?

Hemastole my red pen from my bag, which was given by my great grand paonmy
birthday.

When did your great grandfather give?

Hema stole my red pen from my bag, which was given by my great grand paon my
birthday.

Hmm...

You stolemy pen, didn’t you?

Youaretelinglies aren’t you?

I sit your pen?

Yes, it'smine. It wasagift given by Ramateacher, wasn't it?
Thank you (taking the pen)! Right now | need it badly.

Using questioning skillsin our daily life activities

Wekeep meeting different personsinour daily life. Someareinteresting and somewemay never like

tomeet again. It'sall about the choiceswe make. Will our questioning skill help us?

Your friend introduced you to aguy inameeting. Frameat least 25 questionsto know about him.

The questionswe frame hel p usto know not only the basic information about the person like his

name, profession, hislikesand didikesbut also higher attitude, whether the personisasocia personor a

private person, behavior towardshisfellow-beings.
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Questioning skillsindeed improve our inter-persona relationships.

S.No Questions

1 What'syour name?

2 What'syour father name?

3 What'syour father?

4 What'syour mother'sname?

5 What'syour mother?

6 Wheredoyoulive?

7 Wherewereyou born?

8 Whenisyour birthday?

9 How many siblingsdo you have?
10 Tell meabout your sblings.

11 Who doyoulikethemostinyour family?
12 Areyou married?
13 What'syour qudification?
14 What isyour job?What do you do?
15 How do you go to your working place?
16 How much doyou earn?
17 How do you spend your leisuretime?What are you hobbies?
18 Doyoulovechildren?
19 Doyoulike pets?
20 Why doyou like/didike pets?
21 Areyou avegetarian or anon-vegetarian?
22 Which sport doyou like?Why?
23 What'syour favourite colour?
24 What'syour take on lifeasawhole?
25 What'syour aim/god ?




11. ENHANCINGWRITINGWITH PICTURESAND READING
CONTEXTS

I ntroduction :

By now, it'san accepted thing that whiletransacting listening, speaking and reading activitiesinthe
classroom scenario, the child will get ample exposuretowriting, aswell. But, thelettersof theal phabet are
the abstract symbolsfor thechild. Especially, in English thereisno one-to-one correspondence between
thelettersof the alphabet and the soundsthey represent.

So, when and how should thefacilitator beginthewriting activities?
When?

Wehaveaready cometo an understanding that listening, speaking, reading and writing can betaught
smultaneoudy though thefocusareamay bedifferent.

Ex: - Whiletaking up listening activities, thefocusareaislistening but the child will get chancesfor
speaking and exposureto reading and writing, aswell.

In the same manner, whiletaking up writing activities, thefocusareawill bewriting but the child
listens, speaksand reads, aswell.

That implies, writing activitieswill betaken up s multaneoudy inanintegrated manner aongwith the
other threelanguageskills.

How?

Inthetraditional method, theteacher used to makethe child learn theletters of thea phabet and then
proceed to teach wordsfollowed by sentences. However, it was proved to be afailure method and now,
wearetalking about introducing writing asapart of thelearning experienceinwhichthechild arrivesat a
poi nt when he/she wantsto express something in writing using thesymbals.

Strategies for enhancing writing with pictures:

1) Giving ample practice to hands and fingers:

a) Play dough activities provide ample opportunitiesto give proper exerciseto hold thingsand
using thefingerstheright way to hold the pencil whilewriting.

Prepare/buy play dough or provideclay to thechildren and allow them to create things.
Watch thisvideo to make cost effective play dough for activitiesin classes1 & 2.
https:/Amww.youtube.com/watch=nLEWVY TxNY Q&t=202s

b)  Cutting out geometric figuresusing scissors.

c) Handlingobjectswith care. Giving s mpleproject workssothat childrenwill get opportunitiesto
handle objectswith care.
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2)

3)

Drawing:

Giveimmensefreedomtothechildto draw lines, curvesand pictures so that his’her fingersget ample
practicetolearn and writethe script using the symbol s (letters of English alphabet).

e Letthechildrenusefingers, astick or acharcoa and draw onthe ground inthe mud.

e Letthechildusechalk pieceand draw onthe blackboard.

e Finadly, allow themto useapencil and draw on apaper.

After initial practice using lines and curves, let's see how we can introduce
‘writing' in class 1.

Inclass1, thefirst unitis’Ammuand Family'. Thisstrategy can be used with any independent text,
even.

We can encouragethe child to draw amatch stick diagram of Ammu and then ask the child towrite
downtheword'’Ammu' graphicaly.

Ammu

We can also draw the diagram of asquirrel using curvesand write the name 'Bittu’. Encouragethe
child todraw thepictureof asquirrel and then let them graphically writetheword 'Bittu'.

Bittu

Match stick diagrams are easy to draw and thefacilitator can have apool of match stick picturesto
usethem whenever necessary. Thefacilitator must go through the English textbook and choosethe
wordsthat can be represented in theform of match stick diagramsor e sediagramswith curved lines.

a) Thefacilitator can extend the activity and writethe namesof the children oneby oneon achart
(referring to thechild and pronouncing his’/her namewhilewriting) and display itinthe English
corner.




4)

5)

b) Encouragethechildtoidentify his’her nameand write higher namein hisnotebook. Don't worry
trying to teach the spelling of the names. Gradually, the child getsused to the symbol s (I etters of
the alphabet) and the soundsthey represent. Understand that the child takestimetorealizethe
association of sounds and letters and like adults, he/she doesn't worry about one-to-one
correspondence.

¢) Whenever achild drawsapicture or makesan origami animal/bird/thing, encouragethemto
write his’/her name on the drawing sheet or onthe origami art piece. Thiswill giveimmense
satisfactionto thechild.

Provide a writing model to help the children understand the dynamics of
writing.
Intheinitia stageschildren may writeonly words.

But, the teacher must provide a model and hence, make sure to write simple sentences on the
blackboard daily, very dowly andlegibly.

My Nameis : My Nameis
Ammu @ 3] - Bittu

-

Display the sentencein the above pattern using apicture and adia ogue bubble (preferably on a
hand-made bulletin board or athermocol board).

Creating Writing Pockets:
Providewriting pockets (group wise) in the English Reading Corner.

Whenever achildwritesaword, et the child put theword in the pocket and when thegroupisable
tofill thepocket, therewill be asense of accomplishment and the childrenin thegroup will get seif-
motivated to contribute something to thewriting pocket.

Points to Remember

1) Theabove mentioned strategieswork only when writing istaken up asan integrated activity
aongwith listening, spesking and reading during thedassroomtransaction process. Thefadilitator's
must make sureto focuson writing to seethat the child learnsnon-conscioudly the association
between sounds and the lettersthey represent, graphically.

2) Thechild'sfreedom of expression can't betampered with. Learning alanguage and associating
the soundsasaform of expressionisaninnate ability and we can't speed up or ow down the
processfor the sake of ateacher'sacademic gods. Each child takesher/hisown timetill she/he
reachesthe point when he knows how to read and write graphically and then owly pavethe
path to actua reading and writing.

ACTIVITY: Takingoneunit from classes1 or 2 textbooks, mention the strategiesthat
would help in enhancing early writing whiletransacting aunit or after transacting a
unit.
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12.KEY STRATEGY FOR CREATIVEWRITING

Creative Expressions for classes 1 & 2

Oral:

e Addlinestothesong

e Sdfintroduction

e Introducing others

e Likesanddidikes(about onesalf or others)
e  Conversation (with oneor two exchanges)

Written:

e Simpledescriptionsinoneor two sentences

e  Simpleconversationswith oneor two exchanges

Creative Expressions for Classes 3,4 & 5

Conversation Story

Picture Description, Description of Thoughts,
Description of Fedings Adding Linestoapoem
Recipe Notice

Poster Letter

Debate Speech

Using questioning skills for evolving discoursesin the CLP:

Toevolveacregativeexpression either inan ora formor inawritten form, thefacilitator needsto ask
targeted questionsthat would hel p thechild to expresshersdl f/himsdlf. Here, thequestioning skill isthekey
that helpsthechild'sexpresson.

Look at thepicturegiven.
iy S
5@;& Ml

o
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Let'suse our questioning skillsfor the classroom processes.

We must frame questions depending on the purpose for what we want to usethe picture.

Activity 1
Group 1 : Frame questionsto enable the studentswrite adescription onthispicture.
Group 2 : Frame questionsto enablethe studentswrite astory on thispicture.
Group3 Frame questionsto enablethe studentswriteaconversation based onthispicture.
Group4 Frame questionsto enabl e the students prepare arecipe based on thispicture.
Group5 Frame questionsto enable the students prepare aposter on “ Homemade Food' .
Group6 Frame questionsto enablethe child to add lines (orally or inwritten) toagiven

poem on food (Class 5— Junk Food Junk Food).

Group Presentations & Reflections

The set of questionswe usefor genera interaction will not be sufficient to makethelearner writea
conversation or a story or prepare a poster. We need a separate set of questions depending on the
purpose of interaction. Asateacher, we must be well-acquai nted with not only the question formsbut also
framing questions depending upon the purpose of interaction.

Asking Questions Based on a Picture for evolving Discour ses

Wheat arethethingswe need to keepin mind whenever thereisapicturegivenfor interacting with the

sudents?

Hereisapicturetaken from class-4 English Textbook.

These arethe probable questionswe generally ask for ageneral interaction.

1
2
3
4.
5
6

What things do you seeinthe picture?
Who doyou seeinthepicture?

Wheat isthe mother doing?

Wheat arethechildren doing?

How isthe pancake?

What would the mother do now?

https./Amww.youtube.com/watch/=FFnDAL L tkUo& t=9s
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e  Will theabovequestionsbe enoughif you want to usethe samepicturetolink it to the theme of
theunit?Let'ssee.

e  What'sthethemeof theunit related to the picture?
»  Theme: Food & Culture
= Concept: Personification of the pancake
e  What must beour focus?
= Pancake.
e Look at thesequestions.
1. Look at thepancake?How isit?
2. What isspecia about the pancake?
3. Doyouthink this pancake can see, talk, hear and do thingslike us?
4. If thepancake can behavelikeus. What will it do?
5.  Themotherisfryingthe pancake. What would happen now?
6. Doesyour father know how to make apancake?

Theabove questionswill help the children to connect directly with the story to betransacted inthe
class.

If you haveto usethe same pi ctureto makethe child write aparagraph describing the picture, areyou
goingto ask the same questions?

Look at thepictureagain.
A paragraph describing apicture must have:
1) A proper beginning
2) Information/detail about the picture
3) Conduson
1. Whodoyou seeinthepicture?
Where arethe mother and thechildren?

What ishappening inthe picture?

What arethe children doing?

2

3

4. Whatisthemother doing?
5

6. Howisthepancake?

5

What isyour opinion onthe picture?
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If wewant our child to writeastory based on the picture given, what questionswe need to ask? Don't
we need to ask adifferent set of questions?

A story has.

1) Abeginning
2) A middepart
3) Aconcdusion

So, before beginning theinteraction, ateacher must keep in mind that the picture given will helpto
writethemiddle part of the story.

How dowebegin?
e  Gened interactiononthepicture.
e  Taking about thecharactersinthepicture.
e Namingthecharacters.
e  Takingabout the happeningsinthepicture.
e  Guessing what would happen next.
I.  Questionsrelated tothepicturefor writingthemiddlepart of thestory.
1. Whoarethecharactersyou seeinthe picture?
2. Whatishappeninginthepicture?
3.  Whatismother saying?
4. What arechildren saying?
Il. Questionsweneed to ask towritethebeginning of the story?
1. What would have happened before?
2. Why wasthemother frying the pancake?
1. Questionsweneed toask towritetheend part of astory?
1.  What would happen now?
2. What would themother do?
3. What wouldthechildrendo?
4. What would the mother say?
5. What wouldthechildren say?

Using the same pi cture, we want to make our children write aconversation. What questionswould
you ask?
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How dowebegin?

A conversation containsthefollowing

a) Characters

b) Didogues

c) Expressons

L et'sseethequestionsgiven below:

1. Whoarethecharactersyou seeinthepicture?

2. Whowould spesk first? (mother/children)

3. What would the 1st character (mother/child) say?
4. What wouldthe 2nd character (mother/child) say?
5. What would the 1st character say, now?

6. What would bethe 2nd character'sresponse?
https./mww.youtube.com/watch/=ttAOfHMknBg& t=14s

We understand that we can't use general questionsfor every interaction. We need to devel op the skill
to frame questions based on the purposeg, i.e., whether the pictureisintended for writing adescription or
astory or elseaconversation etc.




13. GRAMMAR

I ntroduction :

Imagineyou aresitting in arailway station. Someone suddenly appearsin front of you and says,
‘ticket'. How would you respond? Thereisno doubt you will not be ableto respond, immediately. Although
we havelearnt |language by babbling certain soundsinitially within family when wearebabiesand later on
with therapid acquisition of words and sentenceswe have learnt using languagein wordsand later in
sentences, weare confused when others communi catewith usinwords. Theremust bealot of questions
inyour mind if aperson communicateswith aword like'ticket'. A lot of questions stream our mind.

What ticket?
Whichticket?
What ishetalking about? Etc.

Thissaysthat just aword can't convey the purpose of communication at al times. Thereisanecessity
to add some more meaning to theword 'ticket'. If the person says, "Ticket, please”, thismay convey a
messageto acertain extent likethe personisasking for aticket. But again, thereisconfusion whether he
ISrequesting you to give him aticket/ to show your ticket. To make surethereal intension this phrase
should beusaedin asentencelike, 'Can you show meyour ticket?". Thishel psusto confirm that the person
want to seeyour ticket. Thissaysthat not alwaysjust aword but morethan aword need to be used and
that tooinaproper order to convey the meaning of our idea.

What dowecall this?

Yes, it'sGrammar. Grammar isthe system of alanguage. People sometimesdescribe grammar asthe
"rules’ of alanguage; but infact, nolanguage hasrules. If weusetheword "rules’, it meansthat somebody
created therulesfirgt and then spokethelanguage, likeanew game. Thiscontradictsour previousdiscusson.
But, languagesdid not evolvelikethat. Languages started by people making soundswhich evolved into
words, phrasesand sentences. No spoken languageisfixed. All languages change over time. What wecall
"grammar"” issmply areflection of alanguage at aparticular time. Itisbelieved that if thechild'sfirst
languageisused by the teacher only then the child will be ableto learn English properly. It'snot true.
Actually speaking, it hampersthe exposure of the child towardsvocabulary or grammar of thetarget
language. Childrenlearn Englishmorequickly and easily whenthey areimmersedinthel anguage environment
intheclassroom.

Thiscan happen mainly through stories.

Learning Grammar in adeductive approach is practiced in our traditional classroomswith the
presentation of arule and isfollowed by examplesin which theruleisapplied. The grammar ruleis
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presented and thelearner engageswith it through the study and manipulation of examples. It getsstraight
to the point, and can therefore betime-saving. Many rules- especially rulesof form - can bemoresmply
and quickly explained than dlicited from examples. But thishelpsthe child only torotelearn theruleand
find therulewith those particular examplesonly. Thismay not hel p the child to beagood user of language
because the language when used isnot only donewith certain rule at certain situation. In one context we
may speak using al thetensesand with many other implicationsof the grammar. Then how canwe address
thisproblem?Canwedoit through stories?

How storieshelpinlanguagelearning?

Teaching Grammar through storieswill help the children learn language better becausethishel psthe
childrentoimmersethemselvesin the process of languagelearning non-conscioudy and get emotionally
charged?Thiswill helpinrichinput and fruitful production of language.

Let uslook at thisexample.

Oncetherelived acobbler who had no money tofeed hischildren, even. Hehad nowhere
toturnupfor help. Losing al thehope, hetook aropeand went into theforest to hang himsalf.
Just when he was fastening the rope to the branch of atree, someone tapped him on the
shoulder. The cobbler turned and saw astranger.

What areyou upto?' the stranger asked when the cobbler glanced at the stranger'sfest,
he saw that he had hoofs. He knew at oncethat he wastalking to adevil, not aman. But he
wasnot afraid, and said, "1 an going to makeasnarefor thedevils." Thedevil wastaken back
foramoment. "I can seethat you haverecognized me," hesaid at last. " Sparethedevilsand
I'll giveyou whatever you want." The cobbler demanded asack of gold coins. The devil
agreedtoit and disappeared.

Just then aheavy sack of gold coinsfell ontheground. Thecobbler draggedit away into
the bushes. Hethought that he would fetch adonkey and then take the sack home.

Task-1 : Readthestory and underlinethe naming words:

Task-2 : Trytoaddonedescribing word for each naming word and rewritethe story.
Task-3 : Now add'-s or '-es or -ies to the naming words, write and read.
Task4 : Listouttheactionwordsintheabovestory and add adescribing word for each action

word and rewritethe story.

Task5 : Add'-ing toall theactionwords, read and discuss.




14.EDITING

I ntroduction :

When children comeupwiththelir ownwritingworks, wenormally observetherearesevera vocabulary,
grammar, punctuation and spelling issuesthat need to be addressed. The suggested process of editing
might turn hel pful to thefacilitator to addressthe aboveissues. Let'sseethe stepsinvol ved.

1. Discourse Level Editing

Thematic Editing : Ask appropriate questionsto make sure that the children understood the
theme.

Discour se featur es

2. Syntactic Editing (Sentence level editing) - word order, using excess wor ds
or missing words

Word order : EX. Theboy bananaate.

Ask the question - Do you want to change theword order?

Excesswords: Theboysare ate banana.

Ask the question- What isthe extraword that isto be removed from the sentence?
Missingword :

Theboysbanana.

Onewordismissingin sentence, what isit?

What do you do with the banana?

3. Morphological Editing Aspects:

Children commit errorsin threeareas- progressive, perfectiveand passive.
Theboysisplaying. (Isit'is or ‘are'?)

Which sentence makes sense- Theboysare playing? Or the boysisplaying?

Thestory waswrite by aboy.

Error in PNG (Person, Number and Gender)

Subject and verb agreement in per son, number and gender.

I isnot hungry.

Theboysisplaying football.

Shesmiledat himsdlf.

Ask themto give other formsof theword so that they identify their mistakesand correct them.
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e  ErrorsinaffixeqPrefixesand suffixes)
Ex: unproper for improper - for thisask them to check with dictionary.

4. Editing related to Conventions/ Punctuations Spelling

Experiencing words prior to reading textswill not permanently address vocabulary and grammar
difficultiesfor students. Teaching vocabulary and grammar ong withrich reading input isbelieved to
be the key and then take up the detailed process of editing to address the issuesin the students
writing products.

Activity: Read thefollowing manuscript. What did you obser ve? Suggest the editing process
toaddressthevariousgrammar and vocabulary issuesin thedescription written by agroup.
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Arethereany issueswith regard toword order?
Arethereany wordsmissing?
What aretheextrawordsthat need to bedeleted?

Do you want to change any word form? (tense, gender, singular-plural, PNG agreement
etc.)

Did you find any spelling mistakes?

How do you want to addr essthe punctuation error s?
YouTubelink for detailed processof editing:
https:/Aww.youtube.com/channel/UCoCeSIPKkgFES TI 7ywepxaA

glish P 2 odule 50




15. FORMATIVE ASSESSMENT

Languagelearning isacontinuous process. Assessment isnot an activity distinct fromlearning. Since
learning isfacilitated throughindividual responses, pair discussionsand group discussions. Assessment
operatesat the individua level, in peersandingroups. Thiswill help thelearnersto comparetheir strengths
and weaknessesand make modificationsin their learning.

e [tisanattempt to shift from rote-learning to constructing knowledge and applyingit asand
whenrequired.

e [tisanongoing processandisanintegra part of thelearning process.
e Ithastotakecareof developing all theinnate potential of thelearnersto thefullest extent.

At every point of classroom transaction, wewill haveto assesswhat the child haslearnt for which the
sameactivitiesthat are used for teaching/ learning are used. The questionsin the examination paper shall
not be used based on using theinformation givenin thetextbooks but shall creste sotsfor thelearner to
uselanguagein ameaningful way gpplying what they havelearnt. So* muggingup’ by thestudent will not be
any usefor them.

NCF-2005, SCF-2011 and RTE-2009 have emphasized the importance of implementing CCE
whereall assessments haveto take placein anon-threatening atmaosphere without causing any burdenon
thelearners.

Types of Assessment
1. Formativeassessment
2. SummativeAssessment

A truly professional teacher needsto be patient, innovative and assess his’her pupils’ progressin
every period in each classand give proper feedback to each and every pupil so that language acquisition
takes placein asmooth, natural and non-conscious manner.

Guiddlines for Formative Assessment

Thethrustisonformative aspectsof learning instead of relying on asingle paper-pencil test at theend
of theacademicyear.

Formativeassessment can beinterpreted asassessment for learning and assessment aslearning which
aredistinct from summative assessment of learning. It isimportant that the teacher does not judgethe
child’snature, instead noticestheinherent potentia of the child asalearner inthe context of his/her nature.

Formative Assessment Tools
Formative assessment isdone based on four toolsthat cover all the academic standards.
1. Classobservations
2. Children’swrittenworks
3. Project Works
4. Siptedts
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|. Classroom observations
(A) Whatistobeconsidered?
a  Children'sresponsesduring (Children’sora performance)
»  Classroominteractionswhileprocessing thetrigger picture, listeninginput and reading
*  Adctivitiesand groupworks
*  Concept mapping

»  Discussonsduring post reading activities(individual writing & Collaborativewriting
work)

b.  Children’sperformancewhile presenting thetargeted oral discourses.

c.  Children’sfeedback on others group work.
(B) Howtoaward marks

= Criteriafor awarding marks-evel specific academic standardswise (listening and responding)
and discoursewiseindicators.

= Teacher should observethe children performanceregularly and makeanoteinther plans
and usethemwhileawarding the marks.

(C) Evidences-Teacher plans
II. Written works - Written discourses and textual exercises
(A) What toconsider?
= |ndividual workswritten after post reading interaction.
= Groupworkswritten during post reading activities.

»  Refined discoursesand assignment given related to extrapolative and analytical questions
which demand children’sown responses.

(B) Howtoaward marks?

= Congder thecommon discourseindicatorslike proper sequencing, relaivenessto thetheme
given, variety of sentencesetc. and using proper lay out.

= Consder academic standardslike conventionsof writing, grammar, vocabulary etc. inthe
discourseswritten

(C) Evidences- Children’snotebooksand textbooks.
[I1. Projects

Projectsencourage participation, promotelearner independence and caninvolvedifferent skills. They
alow learner’screstivenessand provide opportunitiesfor learnersto explorelearning through experiences.

Project topicsshould bewithinthelearners experientid orbit.
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(A) What isto be considered (Classes 3, 4 and 5)
Project worksdone by children.
Sepstobefollowed to assign the project wor k

1. Takingup project topic withinthelearners experiential orbit which issuggested inthe
textbook.

2. Braingorming sessonintheclassroom (wholeclassactivity)
Ex: Reading wrappersof food items(class4)
What food itemsdo you liketo eat?
What food items come packed in wrappers?
Haveyou ever read awrapper?1f yes, what thingsdid you read?
What information iswritten on wrappers?
How do you know the price of apacked item?

How do you know whether thefood itemisfresh or not?

N o o M 0 N PF

Didyou noticetheingredientsthat are commonly used in packed food items? What
arethey?

3. Dividingthechildreninto groupsand assigning work to individualsand leader of thegroup.
a  Collect wrappers
b. Givethewrapperstotheleader inthegroup
c. Study thetablegiveninthetextbook (pageno....)

4. Nextday, letthechildrensitingroupsand read thewrappersin groups.

5. Letthem ponder upon oneideaeach like (1) nameof theitem (2) ingredients(3) priceetc.

6. Nextclass, teacher movesaround and hel psthe children tofill inthetablewith the details
givenonthewrappers.

7. Interpretation of datax

Wholeclassinteraction to help children interpret the detail sread on the wrappers.
1. Whatistheimportance of manufacture date on awrapper?
2. Why must weread the expiry date before buying anitem?
3. Why isitimportant to make anote of ingredientson thewrapper?

8. Reportwritingingroups

9. Presentation

10. Feedback by teacher

Note: Projectsinclass| and Il Il should relate to - draw picture and write the names (graphic
writing); collect somewrappersand read graphically.
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(B) Howtoaward marks?

Oral performance (answering, reading, explanation, presenting thereport) —5 marksrelated to
project.

a  Individud Performance

1. Duringbrainsorming

2. Sharingindividud’sideasingroups

3. Datacollected by theindividual and sharedin groups

4. How theindividual hasmaintained the project in written formin notebooks
b.  GroupWork

1. Datacollection
2. Dataorganisaion
3. Daainterpretation
4. Writingareport
5. Presentdtion
(C) Evidences

*=  Reportsof thechildren

Note: Teacher should give three or more additional projectsin addition to the one given in the
textbook during the Formative A ssessment period and ask the childrento choose among them. Theteacher
should ensurethat every suggested project ischosen by equal number of students.

V. Slip Tests

e  Sliptest should beconducted without giving any prior noticeto the children.

e [tshouldreflect the summative paper (targeting thediscoursestaken up intheclassroomin order
to preparethe child for SA paper).

e |tshould cover twoAcademic Standards (other than Listening & Speaking)
(A) What toconsider?
= Children’sperformanceinthediptest.
(B) Howtoaward marks?
=  Asperthediptest question paper by taking into consideration of theindicators.
(C) Evidences

=  Sliptest papersof children (scripts).
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Sensitization on Child Sexual Abuse through

‘QUESTIONSAND ANSWERS

Child Protection and Role of Schools

11

1.2

Why should schoolshavea Child
Protection Plan?

Itisimportant to understand thet thewhole
ecosystem of child rights and child
protectionisbecoming progressively more
comprehensiveand morechild centricand
everybody whoisdeding with childrenis
in the ambit of child protection
requirements.

School is the only place apart from

home, where the child is considered
to be safe and happy. Hence every

school should have a Child Protection
Plan.
Constitutional and L egal Provisions

Artide21 of theCondtitution of Indiawhich
protects the Right to Life and Dignity
includestheRight to Educationfor children
upto 14 yearsof age.

Corporal Punishment isaviolation of
RTE: TheRight to EducationAct of 2009
clearly statesthat education hasto befree
fromfear and discrimination.

Children cannot learn effectively if their
peaceof mindisdisturbed by lurkingfears
and adverse situations. The safety of
children and realization of the Right to
Education, their wellbeing and holistic
development isclosdly linked.

13.

Corporal Punishment interferes with a
child’sRight to Education becausefear of
punishment makeschildren morelikely to
avoid school or to drop out altogether.
Hence, corporal punishment isviolative of
theright tolifewith dignity.

Institutional Commitments on Child
Rights

Article 19 of the UNCRC: States Parties
shall take all appropriate legislative,
administrative, social and educational
measuresto protect thechildfromall forms
of physical or mental violence, injury or
abuse, neglect or negligent treatment,
maltreatment or exploitation, including
sexud abuse, whileinthecareof parent(s),
legal guardian(s) or any other personwho
has the care of the child.. The UNCRC
also statesthat itistheright of childrento
be protected from all forms of abuse and

neglect.

Making sure children are safe and
protected is a critical part of their
education because 12 of their
formative years are spent in school.

Everyone who comes into contact with
children and their families has a role
to play in safeguarding children.

S
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1.4. Provisions of RTE Act 2009 on
Academic Responsibilitiesand Child
Rights.

Section 29 of the RTE Act, 2009 stipul ates
that : Theacademic authority, whilelaying
down the curriculum and the evaluation
procedure under subsection (1), shall take
into cong derationthefollowing, namdy.—

¢  Conformity withthevauesenshrined
inthe Condtitution;

+ Allround development of thechild;

¢ Building up child's knowledge,
potentidity and talent;

¢ Development of physica and mental
abilitiestothefullest extent;

¢ Leaningthrougheactivities discovery
andexploraioninachildfriendly and
child-centered manner;

¢ Mediumof instructionsshal, asfar
aspracticable, bein child’smother
tongue;

¢ Makingthechildfreeof fear, trauma
and anxiety and helping thechildto
expressviewsfredy;

¢ Comprehensive and continuous
eva uation of child'sunderstanding of
knowledge and hisor her ability to
apply thesame.

Implicit in these clauses is the need for
the child to be free of fear and any ill
treatment and a school ethos which is

rooted in promoting all round safety and

well-being of children.

What ischild sexual abuseasper the
Protection of Children from Sexual
OffencesAct (POCSO Act, 2012)?

Child sexud abuseistheinvolvement of a
childinany sexud activity that:

¢ Thechild doesnot understand:;

¢ Thechildisunableto give informed
consent to;

¢ The child is not developmentally
prepared for and cannot give consent
toand

¢ Violates the laws or social norms of
society.

Child sexual abuse occurswhen achildis

used by an adult or an older or more

knowledgeabl e child for sexual pleasure. It

canbephysicd, verbd or emotiond. Thismay

indude:

¢  Sexua touching of any part of the body,
clothed or unclothed;

¢  Pendrativesex, including penetration of
themouth;

¢ Encouraging achildtoengagein sexud
activity, including masturbetion;

¢ Intentionaly engaginginsexud activity
infront of achild;

¢ Showingchildren pornography, or using
childrento create pornography;

¢ Theadultshowing hisor her privateparts
tothechild (exhibitionism);

¢ Encouraging a child to engage in
progtitution.

¢ Engaginginsexua talk withachild

7,
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A Teacher may feel that:

A) Myresponsibility iseducation
not child protection.

B) Child abuseisnot anissuein my
school.

C) Whyshould I know about CSA
and related Actsand Rules?

Educator s/Teachershavealegally
mandated responsibility for
reporting suspected abuse or
concernsof risk or ill treatment and
alsotokeep their classroomsfree
of fear, traumaand anxiety.

Risk and harm, feared or experienced
by a child is as much a barrier to
learning asgoing hungry or beingin
poor health. School staff are
particularly important asthey areina
positiontoidentify concernsearly and
provide help for children, to prevent
concernsfrom escalating.

Schoolsandther staff form part of the
wider safeguarding systemfor children
working complementarily with social
workers, police, personsof legal and
health services, both to promotethe
welfare of children and protect them
fromharm.

If school personnel have concernsthat
childrenwithwhomthey have contact
may have been abused or neglected,
or are being abused or neglected, or
are at risk of abuse or neglect, the
matter is advised to be reported
without delay to the designated
authority.

Section 21(1) of the POCSO Act, 2012
requires mandatory reporting of cases of
child sexual abuse to the law enforcement
authorities, and applies to everyone
including parents, doctors and school
personnel. Failure to report a suspicion of

child abuse is an offence under the Act.
The legislation makes it clear that the
reporting obligation exists whether the
information was acquired through the
discharge of professional duties or within
a confidential relationship.

Itisaworrytomethat | will become
involved in complicated proceduresand
hasdesif | report aconcern. Isittrue?

You will not be aone in dealing with
disclosure. Your role as a teacher is to
report the matter to the competent authority
if you have asuspicion or concern that a
child hasbeen harmed or may be harmed.

In case of disclosureyou haveto follow
the reporting regulations set out in your
school.

Usualy theseareasfollows:

¢ Ligentothechild, reassurethemthat
itisagood step to disclose and that
they aregoing to be safe.

¢ Do not promise confidentiality but
respectfully explainthat itisnecessary
for safety and will be only to those
who need to know.

¢ Report to the designated person or
school head in your school, the
helplineor police.

¢ Keeparecordof al conversationsand
actionstaken. Do not delay.

¢ Do not investigate. Your roleisto
hand over to professionals whose
work isto safeguard children.
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5.1

How can | create a safe environment
in my school as the School Head /
Teacher?

Thebasic minimum requirement isas
follows:

¢ Ensurethat achild protection plan or
policy isinplacewhich laysdowna
clear reporting and response
mechaniam.

¢ Designate one staff members lead
Child Protection in charge and a
deputy tofill inwhenever required.

¢ Beawareof child protectionlawsand
related guiddinesand child protection
referral agencies.

¢ Ensurethat your studentsand parents
areaware of safety rulesand school
policies. School Management
Committee members must also be
familiar withtheabove.

¢ Egablishand promoteaschool culture
wherechildrenfed safe, respected and
listened to. Personal and emotional
learning, behavior programs, anti-
bullying awareness, participative
activities and student forums will
enhance the protective factors in
student’s personalities like self-
confidence, resilienceandtrust.

¢ Arrange for sessions on Personal
Safety for all students on aregular
basis. Prevention and early reporting
of sexual abuse is far better than
detection.

¢ Infrastructural safety, hygienic and
clean surroundingsin midday meal
spaces, classrooms, toilets and
playgrounds is also part of school

Hety.

5.2. How to report the cases of Child

5.3.

Sexual Abuse?

Procedurefor reporting of cases, recording
of statement of child, under POCSOAct

Who can report?

Any person (including the child) who has
an apprehensionthat an offenceunder the
POCSOActislikely to be committed or
has knowledge that an offence has been
committed has a mandatory (does not
apply to children) obligation to report the
matter. Anexpressobligation hasasobeen
vested upon media personnel, staffs of
hotels, lodges, hospitals, clubs, studios, or
photographicfacilities, to report acaseif
they come across materialsor objectsthat

aresexually exploitativeof children.

Failure to report is punishable with
imprisonment of up to six monthsor fine
or both. This penalty is, however, not

applicabletoachild.
Whom should thecasebereported do?

A case must be reported to the Special
Juvenile Police Unit (SJPU) or thelocal
police. Thepoliceor the SIPU must then
record the report in writing, ascribe an
entry number, read thereport over tothe
informant for verification, andenter itina
book. A FIR must be registered and its
copy must be handed to theinformant free

of charge.
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5.4. Languageof thereport :

If acaseisreported by achild, it must be
recorded verbatim and insmplelanguage
sothat thechild understandswhat isbeing
recorded. If it is being recorded in a
languagethat the child doesnot understand,
aqudifiedtrandator or interpreter must be
providedtothechild.

What are the amendments made to

POCSO Act/Rules in 2018?
Amendmentsto POCSO Act2012

¢ The ordinance proposes to amend
Section 376 of Indian Penal Code.
Theamended provision proposesto
increase the minimum sentence of

rapefrom 7to 10 years.

¢ Theordinance proposesto incorpo-
rate Section 376 (3) which provides
that punishment for rapeof girl below
16yearsshd| not belessthan 20years
but may extend to imprisonment for
life

¢ Theordinanceproposestoinsert Sec-
tion 376AB to providethat whoever
commits rape of women below 12
years of age shall be punished with
rigorousimprisonment for lifeandwith
fineor with degth.

¢ The ordinance proposes to punish
gang rape of woman below 16 years
of agewithrigorousimprisonment for
lifeandwithfine.

The ordinance proposesto punish gang
rape of woman below 12 yearsof age
with rigorousimprisonment for lifeand
withfineor with death.

Every single minute matters,

every single child matters, every
single childhood matters.

— Kailash Satyarthi

7. Children’sBody and Per sonal Safety

7.1. Role of the Teachers

¢

Teachers should make surethat par-
entsbegintoteachther children about
body safety betweentheagesof 3and
5.

Teach children proper namesfor all
body parts, including namessuch as
genitals, penis, vagina, and private
parts.

If the parent or educator is
uncomfortablewiththelanguageor the
words, encourage them to use
colloquia wordslikesusu place/ potty
place, especialy when the child is
young. Asthechild growsolder, they
can introduce proper words.
However the colloquial wordshave
to beclearly understood asreferring
to the genitals and do not convey a
sense of shameor dirty —wordslike
flower, parrot, shame-shame, chee-
chee etc should not be used.

Teach them that it is not okay for
anyone to invade their privacy or
boundaries.

N
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7.2.

¢ Explainthatitisnot okay for others
tolook at or touch their private parts.
Explainthat thesepartsareprivateand
need to be kept private.

¢ Letyour childknow that saying“NO”
isokay and theright thing to do.

¢ Donotforcethechildtogivehugsor
kissesto peoplethey do not want to.
Respectthair right totell “anyone’ that
they do not want to givethem akiss
or ahug.

¢ Let the child know that he or she
should tell the parents as soon as
possibleif anyoneattemptstolook at
or touch their private parts. Assure
them that you will listen to them,
believe them and keep them
protected.

¢ Reassurethechildthat mosttouchare
okay touches, but that they can say

“NO” and need to tell parents about any
touches that are confusing or that scare
them.

Teach children thethree Body Safety
Rules

| follow Per sonal Body Safety Rules

Rulel : Clothingrules—I keep my
private partscoveredinfront
of others. Thoughwedon’t
cover our mouth, itisprivate

too.

Rule2 : Touching rules—I don’t
touch my private parts in

front of others.

Rule3 : Talking rules— | talk about
private partswith SafeAdults.
| ask questions and discuss
concernsregarding these parts

withthem.

A Safe Person follows Personal Body
Safety Rulesfor themsalvesand for others.
| amaSafePerson. | follow theserulesand
| do not touch or talk or behavein an unsafe

way with others.

| f someonebreaksPersonal Body Safety

Rules, | can say
¢ ‘NO’ tothat person.

¢ ‘GO’ away from that person as and
when | can/ Go offlineif it’shappening

onling/ on phone

‘TELL’ a safe adult about this person
becausehe/sheisdoing something unsafeand
hasto be stopped.

~
If 1 have a problem or a damage to my

safety | can call 1098 for help.

\i7
A)

1098

NIGHT & DAY
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7.3. Impact / Indicator sof Sexual Abuse

Children who have been, or are being,
sexually abused may show identifiable

physical or behavioura signs.

¢

Act out, displaying aggressive or disrup-
tivebehavior;

Bedestructiveto sdlf or others;

Cometo school too early or not want
to leave school / home—indicating a

possiblefear of going school / home;

Be alow achiever (to learn, children
must convert aggressive energy into
learning; childrenin conflict may not be
abletodo s0);

Be unable to form good peer
relationships,

Wear clothing that coversthebody and
that may be inappropriate in warmer
months (be aware that this may be a

culturd issueaswdll);
Show regressiveor lessmaturebehavior;

Dislike or shrink from physical
contact—may not tolerate physical
praise such asapat on the back)

Excessvecrying

An increase in irritability or temper

tantrums

¢ Fearsof aparticular personor object
¢ Bedwetting or soiling of pants

¢ Unexplained pain, swelling, bleeding
or irritation of the mouth, genital or

and area

¢ Sexudly trangmittedinfections(sores,
adischarge, frequent itching of the
genitals)

¢ Unexplaneddifficultyinwaking

¢ Increase in headaches or stomach
ache

Jaago! Badlo!! Bolo!!!

The Departments of Police, School
Education, Hedth & Medicd, Womenand
Child Welfare have cometogether along
with NGOsworking in the sector and a
year long compaign “Jaago! Badlo!!
Bolo!!!” islaunched in October, 2017.

Child Safety & Security isour concern.

Let schools be moulded into Learning
Hubs where children lead a Happy and
Secure Childhood.

“There is no trust more sacred than
the one the world holds with children.
There is no duty more important than
ensuring that their rights are
respected, that their welfare is
protected, that their lives are free
from fear and want and that they can

grow up in peace.”

— Kofi Annan
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CCls
CEDAW

CPCR

Cr. PC
CRIN
CWC
DCPU
DHR
FIR
ICDS

ICPS

IPC
JAct

Abbreviations

S CRZONY
Child Carelndtitutions MLC
TheConventionontheElimination NCPCR
of al forms of Discrimination
Againg Women NFHS
Commissonfor Protectionof Child NGO
Rigs OP3CRC
Criminal Procedure Code
Child RightsInformation Network
Child Welfare Committee OPs
Digtrict Child Protection Unit POCSO
Department of Health Research
First Information Report PTSD
Integrated Child Development SCPCR
Services Scheme
Integrated Child Protection SJPU
Scheme UNCRC
Investigation Officer
Indian Penal Code UNICEF

Juvenile Justice (Care and
Protection of Children) Act

Medicd Legal Care

National Commissionfor Protection
of ChildRights

Nationd Family Health Survey
Non Government Organisation

Third Optional Protocol to the
ConventionontheRightsof theChild
onacommunications procedure

Optiona Protocols

Protection of Children from Sexual
OffencesAct

Post Traumatic Stress Disorder

State Commission for Protection of
ChildRights

Specid JuvenilePoliceUnit

United Nations Convention on the
Rightsof theChild

United Nations International
Children'sFund

o

United Nations Convention on the Rights of the Child)
(UNCRC) in 1992 declar ed thefollowing Child Rights:
Survival rights: includethechild'sright tolife and the needs
that are most basi c to existence, such asnutrition, shelter, an
adequateliving standard, and accessto medical services.
Development rights: includetheright to education, play, lei-
sure, cultural activities, accessto information, and freedom of
thought, conscienceandreligion.

Protection rights: ensurechildren are safeguarded against
formsof abuse, neglect and exploitation, including special care
for refugee children; safeguardsfor childreninthecrimina jus-
tice system; protection for childrenin employment; protection
and rehabilitation for children who have suffered exploitation or abuse of any kind.

Participation rights: encompass children'sfreedom to expressopinions, to have asay in matters
affecting their own lives, tojoin associationsand to assembl e peacefully. Astheir capacitiesdevel op,
children should haveincreasing opportunity to participatein theactivitiesof society, in preparation
for adulthood.

J
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FEEDBACK SHEET

5-Day Orientation for Primary School Teachers
Instructor (s): SCERT-Telangana

*Required

1. Name*

2. Wheredoyou work?*

3. E-Mailld

4. MobileNumber

5. Coverage(breadth and depth) of thetraining topic wassufficient and appropriate.

Mark only one oval.

Strongly Disagree ( . ) ( ) ( ) ( ) ( ) Srrongly Agree

6. What areasof training you wanted to befocussed on? What would you liketo seelessof ?




7. Describe one concept discussed in the training session that you intend to apply in your
school.

8. Wouldyouliketoattend such trainingsagain? Why or why not?

9. Threemost important activitiesor sessions.....

10. Your suggestionstoimprovethetraining........




PRE-TEST

Name: School :

District : Mobile:

Mail ID :

1) What do you think about the problemsduring the early literacy period?

2)

3)

4)

5)

6)

7)

What arethe pressing problemsdo you face while handling Classes| &
[?

What lisitening and speaking activitiesdo you take up in the classroom?

What reading activitiesdo you takeup for Classes| & I1?

When do you take up writing for Classes| & 117?

Rhymesor poems,; Which onedo you prefer?\Why?

What kind of storiesdo you tell in primary classes?



8) Listening and Speaking Strategies....

9) How doyou usethe narrative suggested for Class| textbook?

10) Stepsintransacting aunit of Classes! & 1.

11) Writethe processesfor bridging activity (picture description).

12) Formativeassessment toolsare......

13) Classroom theater means....

14) “ Framing questions hel p usto comprehend thetext.” Comment onit.

15) “Attending trainingshelp usto grow professionaly.” Justify.
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