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Foreword

Curriculumrevisionisaregular activity in accordance with the changing needs of the society.
Curriculumrevisonincludesrevison of textbooks, classroom process, teacher preparation and reformsin
evaluation procedures|t also includesthelearner, teacher, material and parentsand society at large.

The State Council of Educational Research and Training has devel oped the State Curriculum
Framework - 2011 and Position Papersin tunewith the National Curriculum Framework - 2005 and the
Right to EducationAct - 2009. Accordingly anew set of textbooks has been designed to beintroduced
inaphased manner. Intheyear 2012-13, thefirst of thisseriesof textbookswas devel oped for classesl,
[1, 111, VI, and VII. Intheyear 2013-14 for classes1V, V, VIl and I X and for class X textbook in 2014-
15. Practicing teachershave been involved in the production of thetextbooksaong withthe statelevel
and nationd level experts.

In AndhraPradesh there aretwo streams of students, i.e., English medium and Non-English
medium. The English medium students have English as subject from class|, whereasin non-English
medium it wasintroduced from class|l11. Intherevised curriculum English hasbeen introduced in non-
Englishmedium schoolsfrom class| snce 2011-12. Withthis, al classesfrom| to X will have Englishas
one of the subjects, irrespective of the medium of instruction. Therefore, in order to have parity among
students of English and non- English medium, acommon English textbook has been introduced for all
mediasince June2012, withtitle“ My EnglishWorld” in Primary and “Our World through English” in
upper Primary.

Thetextbooks have been prepared basing on the constructivism, critical pedagogy to promote
thinking skillslikereflections, critical thinking, didectical thinking and creativethinking. Utmost importance
hastaken to children participationin every sageof classroom transaction. Teacher’ srolehasbeen redefined
asfadilitator fromteaching everything. Weneed to consder thechildinnate system of languageand sufficient
exposure should be provided to produce language contextual ly rather reproduce the content from the
textbook. Every child should becomeanindependent user of language.

Thishandbook containsthe objectives of teaching English at various stages, academic standards
andindicators, syllabusgrids, textbook features, transaction process, teacher preparation and planning,
teaching learning materia and eval uation procedures. It alsoincludesthe reference sourcesinlanguage at
theend.

I hopethishandbook will be helpful for the Trainee Teachers in understanding thecurricular goals
andredlizing them through meaningful classroom transactionintunewith theinnateabilitiesof thechildren.
The SCERT APHyderabad appreciatesthe efforts of the membersof thetextbook devel opment committee
indevelopingthismateria for thebenefit of the Trainee Teachers.

Date: 15.04.2014 Director
Hyderabad. SCERT APHyderabad
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p Chapter |

I ntroduction

Any language is atool for empowering the individual for realizing his own identity
and for creatively intervening in social, political, cultural, and economic life. The knowledge
of language other than the mother tongue especialy, an international language like English
will be an added tool for the individual empowerment in many ways in the global context.
English asalanguage hasfrequently been connected with societal power; there areanumber
of ways to manifest societal power: using persuasion, regulation, imposing a code on a
speech community, uplifting a particular language variety by marginalizing other varieties
and so on. It is a historical fact that English has spread as a result of exploitation and
colonization. Free Indiain many ways, is an extension of colonia India, when it comesto
guestions concerning power. Thisis perhaps one of the reasons why people in this country
continue to believe that knowledge of English is asymbol of social status and authority.

1.1 Assumptions on language and language lear ning

The convergence of theoretical linguistics, cognitive psychology and experiential
pedagogy has derived new insights into language pedagogy. With these insights we can
propose the following theoretical assumptions on language and language learning:

e Languageisabiologica system which gets unfolded in humanbeing.
e  Language acquisition is anon CoNsCcious Process.

e Languageisacquired not through learning and practising isolated language facts
such as words, structures but through clusters of linguistic expressions involved
in the reception and production of discourses.

e Languageis not the totality of the four skills (L SRW) but the inner competence
manifested in the performance of their skills.

e  Language acquisition can take place only in a collaborative environment where
the child getsampl e opportunitiesto get involved in interpersonal and intrapersonal
communication.

e Languageisacquired not through repetition but through recurrence.

e Language acquisition is facilitated not by learning linguistic facts (such as
vocabulary, structures) in isolation but through the clustering of these facts in
meaningful discourses.

We cannot devel op alanguage pedagogy overlooking these assumptions. Thisimplies
that any learning package which takes recourse to practising language elements through
repetition cannot fetch the desired outcome.



1.2 Nature of Language

Language is arich, complex, rule -governed vital system. Its sum is larger than the
units such as sounds, letters, sentences and rules. Child has an innate cognitive ability to
acquire knowledge. The child's speed and ease in making use of this innate capability in
language acquisition isastonishing. Languageisabiologically determined system. Chomsky
claims that children are biologically programmed for language learning and that language
developsin the child in the same way as other biological functions like walking playingetc.
Just like digestive system, nervous system, circulatory system, we have a cognitive system
in our brain to acquire a language. Language is a communicative medium capable of
expressing ideas and concepts as well as moods, feelings and attitudes. Language is not the
totality of the four skills but the inner competence required for the performance of the four
skills. Language acquisition progresses from whole to part.

A. Languageexistsin discourses

Language existsonly in discourses of variousforms. Eg : conversations, descriptions,
rhymes, suggestions, letters, essays, stories, dramas, songs, poems etc. As language
isinvarious forms of discourses, children can listen to them, understand, participate
and construct their own discourses.

English language teaching should be carried out with some specific objectives. The
learner should understand the language used by others. He / She should develop the
competency of communicating in target language.

B. Gestures, facial expressionsetc., play a vital rolein expressing language

In any language, only 25% of its vocabulary is used for expression, but 75% of the
language is expressed through gestures and facial expressions. In our classroom
situation even apupil of high school standard speaksto the teacher without any gestures
and facial expressions. Itisevident that the studentsfold their hands while they speak
to their teachers. It isthe responsibility of the teacher to take care in this matter. They
should make the students speak to otherswith necessary gesturesand facial expressions.

C. Language changes according to the topic of discussion and the relation of the
per sons speaking to:

We can't use the same kind of language in al the situations and to all persons. It may
be comical if we do so. For instance achild may ask “what isyour name” ? to another
child. But it will not be polite to ask the same question to an elderly person in the
society. There, it will be polite to say “May | know your name Sir”? So, the teacher
should makethe children understand the use of the language according to the situation
and the relation with the person they are speaking to.

D. L anguage skills are acquired only by using them

Language acquisition is like swimming. If one wants to learn swimming, one has to
practise it in a pond, river or a swimming pool. One can't learn just by studying the




rules of swimming from a book. In the same way, language can’'t be acquired by
simple memorization of the grammatical rules or the answers to the questions from
the lessons. It has to be acquired by using it in meaningful situations. Hence the
teachers should give them a scope for using the language in order to make them
acquire the language skills and competence to use them appropriately.

E. Languageisacquired in a systematic sequence

Any languageis primarily listened and then spoken, later reading and writing. Hence

when wetalk about the language skills, we say L SRW. So, the teacher should provide
children with opportunities to listen to the language and then speak it. We should
teach them reading and writing at alater stage only. Moreover, we should realize that starting
English language teaching with ‘alphabet’ is unscientific. We should make the children do
an activity in which all the four skills are integrated.

F. L anguage acquisition is as natural to the child as crawling, standing, walking
etc.

When achild isexposed to alanguage he/she can acquireit without any efforts. Inthe
process of its acquisition, the child makes anumber of mistakes, but no one punishes
him/her. M other feel shappy to hear her child’swords. The child speaksalittlelanguage
in the course of time without any mistakes and with necessary gestures. So, it is
important that the teacher should focus on the natural way of language acquisition for
English language too. Having come to know the nature of language, the teachers
should plan necessary steps for language acquisition in the classroom situation. Then
the children can acquire the language as expected by the teacher.

1.3 Nature of the child and how he/she acquiresthe language

Each child isdifferent from the other. Each has her/hislikes, didlikes, interests, skills
and way of behaving. Thusevery childisauniqueindividual. She/helearns and respondsto
situations in her/his own way.

While assessing children, it is important to appreciate differences among them and
respect the fact that they will understand and respond in different ways while learning. We
might also have noticed that when a child enters class I, he/she brings to school, a lot of
different experiences and some kind of knowledge base and vocabulary. Children are not
‘empty vessals' or ‘blank dlates, to be filled with information and knowledge that only the
school can give, as it is generally believed. It is important to build on experiences that a
child brings to school. New learning is to be devel oped based on what the child has.

At the sametime, it is also necessary to understand how children learn at the primary
level asthisin turn will also determine how each child can be assessed during the teaching-
learning process. Some important aspects are

« Every child canlearnif alowed to do so at his’her own pace and follows her/his own
way of learning.



e Children learn more through play/activities and learn better from each other and if
they actually ‘do’ things.

« Learning is acontinuous process. Thus, children’s learning do not take place only in
the classroom. Therefore, classroom learning should be linked to what happens outside
the classroom and at home.

e  Children ‘construct’ their own knowledge and do not only learn when and what the
teacher teaches. This means that every child makes sense of what information he/she
is exposed to based on his/her previous experiences and learning. Only then the child
arrivesat his’her own understanding and conclusions. Each child has aunique approach
to acquire knowledge. This process goes on continuously.

« Children at the primary level/stage learn more easily through experiences, play,
exploration, trying out various things and actually ‘doing’ different activities.

e Childrenlearninaspiral way. Thusrevisiting concepts again and again helpsthem to
understand better. The act of learning involves a process of establishing connections
among facts observed/experienced or realized by children. The new learning, therefore,
isto be based not only on the facts and information but could be related even to things
acquired long back in school, home or elsewhere. Hence, learning does not proceed in
alinear manner.

«  Children learn through the mistakes and errors they make.

« Learning takes place in a holistic manner, thus an integrated approach to learning is
better.

« Children learn easily through authentic material like bus ticket, chocolate wrapper
etc.

« Languageis better learned through acquisition than forcible learning.

Children learn through play, imitation, practice, besides teacher-pupil interaction.
When we assess, we should keep in mind that the child should not be put under any pressure.
We should plan our teaching procedure in such a way that the child is neither hurt nor
humiliated.

1.4 Paradigm Shift in Second Language Teaching

It is not enough that our learners store information in their short term or long term
memory, depending on what is stored and for what purpose. They need to go beyond the
information and build their higher-order thinking skills.

What arethe major componentsinvolved in the shift? Let’senumerate a few points:

« We have to give more attention to the role of the learners. This shift is generally
conceived as changing teacher-centred instruction to learner—centred or learning-
centred facilitation.




» The focus must be on the learning process rather than on the products that learners
produce. Thisshiftisfrom product —oriented teaching to process—oriented facilitation.

« Greater attention isto be paid to the socia nature of learning rather than on students
as separate, de-contextualized individuals.

» We need to focus on the diversity among learners. Individual differences are to be
viewed not asbarriersfor learning but as potential resourcesthat areto be recognized,
appreciated and catered to.

« We have to consider the views of those internal to the classroom rather than the
views of those who come from outside to study classrooms, evaluate what goes on
there and engage in theorizing about it.

«  Wemust pursue waysthat connect the school with the world beyond and use them as
means for promoting holistic learning.

» We have to help students understand the purpose of learning and develop their own
purposes. We have to shift from part-to-whol e orientation to whole-to-part approach.
Thisinvolves such approaches as beginning with meaningful whole textsrather than
small units such as letters/sounds, words and sentences.

« We have to acknowledge the importance of meaning rather than drills and other
forms of rote learning.

« Learningisto beviewed asalifelong process rather than something done to prepare
for an examination.

1.5 Ensuring holistic treatment of L anguage

In order to ensure holistic treatment of language we propose discourse oriented
pedagogy at al levels of learning English. A discourseis a mode of communicating certain
ideas meaningfully in a particular situation. The intuitive idea is that both the input and
output will be focusing on discourses which will take care of the treatment of language by
embedding sentences, words and sounds in them contextually. At the Primary level, the
emphasis is on the use of varied modes of discourses through the basic skills. Learning
experiences should be targeted to provide the learner sufficient scope for the integration of
the basic skillsin their language acquisition process. Moreover, one language function can
be served through different forms of language and one form of language can have different
functions. These possibilities should be addressed in thelanguage acquisition process. Simple
discourses like conversations, rhymes, descriptions, stories can be worked out at thislevel.

We expect the student at the Upper Primary level to construct more varieties of
discourses, both orally and in the written form. The discourses constructed at this level
should be linguistically at a higher level for which indicators are to be clearly defined:

At the Secondary L evel we will need further varieties of discourses such as screen-
play writing, drama, short story, poems, travel ogues, biography, etc. The students must have



ahigher level of socio-linguistic competence. They must befamiliar with avariety of stylistic
devices and should be capable of making use of these in their own writing and speech.

Since curricular objectives are defined in terms of discourses and not in terms of
structures and their relevant communication functions, level-specific features of each
discourse are to be identified clearly.

1.6 Satus of English in AP

Englishinour country isat present the symbol of power and the language of the legal
system, higher education, pan-regional administrative network, science and technology, trade
and commerce. It has come to represent modernization and development, and, as a link
language, it has acquired international as well as intra-national roles over the years.

In this backdrop we, the people of AP, want our children to get quality education in
English language. In order to address the expectations of the people the Government has
introduced Englishiin class 1 and it will be taught in classes 1 to 12. The Government has
also opened parallel English medium divisions and English medium schools across the
state. At the same time we believe the objective of acquiring English should be to empower
theindividual to protect her language and cultureand resist al invasions on these and thereby
liberate oneself from colonia clutches.

1.7 Under standing Curriculum

Curriculumisaset of planned activitieswhich are designed to implement well defined
educational aimsin terms of the content of what is to be taught and the knowledge, skills
and attitudes which are to be deliberately fostered, together with statement of criteria for
selection of content, and choices in methods, materials and evaluation.

Curriculum isasource of everything that is done in classrooms and school s towards
children’s education. It tells us what is worth teaching, how much should be taught andin
what sequence, with what methods and material's, how learning should be assessed, teachers
must beprepared, schools monitored, Curriculum is the source of al works related to
education.

Curriculum and Syllabus

Curriculum is a plan that interprets educational aim viz-a-viz both individual and
society to arrive at an understanding of the kinds of learning experiences schools must
provide to children. The curriculum framework document provides direction to take up
various educational activities, development of syllabus and textbooks etc.

Syllabus refers to the content of what is to be taught in a subject and the knowledge,
skillsand attitudes which are to be fostered in a child together with state specific objectives
the source of al works related to education




1.8 Sate Curriculum Frame Work — Context and Challenges

Recent researches on brain development and alternative active learning pedagogies
such as higher order thinking skills, critical pedagogy, social construction, multiple
intelligences, learning styles etc., have changed the landscape of teaching learning processes
in schools and this must be reflected in the curriculum

Sate Vision

Thevision of AP isthat ALL children should receive high quality education and become
responsible citizens with an acute sense of the other. They should be aware of their
environment and think about it critically. They should listen carefully and speak fearlesdly.
They should be able to under stand what they hear and read; but they should also be ableto
question it. Teachers should promote these skills, provide meaningful teaching learning
processes in natural and friendly environment that enable children to express themselves
freely and ask questions. Teachers are collaborative learners and reflective practitioners.
Parents and community should have a sense of ownership and participate in the life of the
school. In a world which is becoming increasingly materialistic and competitive, school
should become a space for reflection, cooperation and promotion of human and ethical
values.

Major Challenges
Monitoring and Supervision
® A higher rate of teacher and pupil absenteeism and poor performancelevelsof children
show need for urgent measures to improve the system.

e | ack of appropriate supportive academic monitoring focusing on classroom
processes, teacher preparation, child performance and providing appropriate on job
support.

e The field functionaries lack adequate professional preparation and knowledge of
pedagogical processes, tools to improve the situation, reflecting the contemporary
pedagogical renewal process.

Classroom Process and children engagement

e The teaching learning process is mostly traditional with lectures and textbook-
oriented exercises.

® The classroom processes show that the children copy from textbooks without any
challenging and meaningful engagement with learning tasks.

e Assessment and examinations — the entire school practices and preparation are
increasingly examination oriented.

e Theassessment isinformation oriented and memory based and test paper devel oped
by outside agencies which are not competency based leading to tension and fear of
exams among children.



Early Childhood Education
e Early yearsare very crucia for child development and development of language.
e Integration of ECE / Pre-primary / anganwadies with primary schools.

Teacher Education

e |ncreased privatization and commercialization — no proper perspective building
for would be teachers. There is no representation of contemporary innovations in
Pre-Service Teacher Education (PSTE) curriculum. Mostly it becomes theory based
rather than field based practice

Research and Sudies

e Thereisnot much relevant database generated through studiesto guide curriculum
practices and support educational policies decision making processes.

Decentralization, Delegation and deregulation - Decentralization and capacity building
encourage local capacity building, participation and decision making and improvement.

Academic L eadership — District, Mandal and School level — Erosion of professionalism.
|dentifying and promoting teacher innovations.

Encouraging and Use of technology — Effective use of ICT, Video Conference,
Teleconference.

Curriculum sour ces— Going beyond textbook, issue based topicsfor critical thinking and
perspective building.

Rationalization of school timingsand vacation period to engageteachersfor their professional
preparation.

Regulation of un professional practices of private schools viz., working hours, working
days, corpora punishments, homework, assessment practices et

1.9 Major Directions of Curriculum Reforms

Curricular reformsistheregular activity. Asweareliving in adynmic society, the dynamism
should reflect in curricular reforms. Reforms should be based on certain directions. The following
are the some of the major directionsin deciding curricular reforms in Andhra Pradesh.

1.9.1 RTE 2009 and quality aspects
1. Conformity with constitutional values
All-round development of the child
Building of the child’s knowledge, potentiality and talent.
Development of physical and mental abilities to the fullest extent

a c w DN

Learning through activities, discovery and explorationin achild friendly and child-
centered manner,




6. The child’s mother tongue serving as far as possible as the medium of instruction
Curriculum to address diversities and various levels of children as a result of
mainstreaming of ‘out of school’ children / dropouts in age specific grades.

7. Making the child free of fear, trauma and anxiety and helping the child to express
views freely-no punishments, child abuse etc.

8. Comprehensive and continuous evaluation of child’'s understanding, knowledge
and the ability to apply them.

These factors can provide a fairly comprehensive coverage of the indicators of a
child centered curricular policy for the school education. RTE clearly envisaged re-examining
the curriculum keeping the above factorsin view.

1.9.2 National Knowledge Commission Recommendations

» Flexibility and autonomy of local level management — the village panchayats must
be given power and autonomy to manage the elementary education in accordance
with the spirit of 739 & 74" Constitutional Amendments.

« Management of Private Schools — control mechanism
» Focus on Early Childhood Education — 0 — 5 years are crucia for learning.
« Administration of School Education Departments and accountability.

« Effective mechanism of monitoring the quality of schools and schools made
accountable primarily to the community.

« Socia Audit of School Performance

«  Strong Mechanisms and programs for professional development of teachers and on
job support.

« Improved School leadership for managing schools
» Professiona sharing and exchange between the schools

+ Building of Strong Curriculum Groups and Textbook writersand promote curriculum
action research.

» Education of marginalized groups. Respecting of diversity and equity.
1.9.3 National Curriculum Framework 2005 — Guiding Principles

« Connecting knowledge to life outside the school,
« Ensuring that learning is shifted away from rote methods,

«  Enriching the curriculum to provide for overall development of children rather than
remain textbook centric,

«  Creating multiple texts from given text,

» Teacher role from teaching to facilitating

« Sharing ideas and collaborative learning

»  Scope must be given for divergent responses in place of a single answer.



« Learning must be multidisciplinary
«  Child must be an active participant rather than arecipient of information,
« Learning must provide variety and challenge, and be interesting and enjoyable.

« Learning takes place both within and outside school. Learning is enriched if these
arenas interact with each other.

e Children learn in avariety of ways:. through experience, making and doing things,
experimentation, reading, discussion, asking questions, listening, thinking and
reflecting, expressing oneself in speech, movement of writing- both individually
and collaboratively.

« All children are naturally motivated to seek and are capable of learning.

« Making examinations more flexible and integrated into classroom life and,

«  Nurturing an over-riding identity informed by caring concernswithin the democratic
polity of the country.

1.9.4 The National Curriculum Framework for Teacher Education 2010

« Effective pre-service teacher education

« Strategiesfor the professional development of in-service teachers.

«  Focuson research on curriculum implementation and studies on program evaluation.
« Professional ethics and teacher preparation.

« Learning without burden — reducing physical and cognitive load.

« Create awarm and encouraging atmosphere in the school.

« Ensure more inclusive classroom participation through visible and continuous
reduction in discriminatory classroom practices.

« Uniformity and links between syllabus, textbooks, teaching learning, assessment
and teacher training.

« Formulating academic standards — Standards for schools, standards for content,
standards for teaching learning process, teacher performance, standards for teacher
training, children’s learning and learning achievement, standards for school
management.

« Focus on Human Rights and Values as a part of school curriculum.

« Development of complete person not only cognitive but affective, moral, ethical,
aesthetic terms.

« Focuson higher order learning with the objective of building children’s knowledge,
potential and talent.

« Learning to be—positive values, socialization of learners, formation of world outlook
and life outl ook.

«  Full flowering of human potentiality asindividual learnersand tapping talents hidden
in every person.




* Morelearner directed activities, projects.

« ICT asasubject and as atool applied to teaching learning in al subjects.

« ICT aseducational resource for all learning areas and learning to learn.

« Enquiry / exploratory learning as across cutting principle across curricular subjects.
»  Capacity building of teachers and field functionaries.

« Address fully teacher related issues, vacancies, absenteeism, non teaching
assignments and fix accountability for learning outcomes of pupil, teacher
certification.

« Make DIETs, SCERTsfully functional and organically linked with BRC, CRC and
NCERT.

« Improved quality in operational termsthrough clearly identified outcome indicators
viz., learning levels of students, teacher competence, classroom process, teaching
learning materials etc.

» Change in the pupil assessment procedures and examination reforms.

» Schools self appraisal / evaluation and assessment for learning to track children
learning i.e., formative assessment to improve the learning and it is ongoing and a
component of teaching.

» Assessment of learning which isasummative used for certification, standard setting
and accountability

1.9.5 Sate Curriculum Frame Work —Per spectives

«  From Teacher centered to learner centered.

*  From Teaching to Learning.

»  From Textbook oriented to Experiential oriented.

»  From Lecture method to activity based.

«  From memorizing the knowledge to construction of knowledge.

»  Cooperative, collaborative and communicative classrooms and learning.

«  Continuous and comprehensive eval uation becomes part and parcel of learning and
recording learner development continuously.

« Childisgivenimportance and the curriculum islearner centered — learning through
engagement of children in challenging activities, projects.

«  Focus on learning environment and on student learning outcomes.

« Assessment is continuous and comprehensive, focus on assessment for learning,
evauation system de-emphasis memory.

« Lifeskillsto be reflected in the competencies.
» Vauesto beintegrated with classroom activities.
«  Curriculum and textbooks reflecting our democratic and secular heritage.



e Medium of instruction shall be in children mother tongue as far as possible at
elementary level Multi Lingual approaches should be applied in various subjects.

« Learner centered approach based on constructivism in language education and non
languages.

« Textbook istreated as one of the many materials to be used in the classrooms.

«  Promotion of thinking process of the child with critical pedagogy.

« Focus on learning based on cognitive and social construction including multiple
intelligences

« Teacher asreflective practitioner and collaborative learner.

« Focus on teacher empowerment through self and support by system — focus on
teaching strategies and methodol ogies and understanding the nature of subjects.

«  Focus on teacher competencies, teaching standards.

« Undertaking teacher appraisals

«  Focuson improved parent teacher collaborations— intended process and outcomes.
«  Studies on training needs of teachers

« Teachers as Researchers — conducting action researches and case studies.

«  Focus on identification of sources of information and using.

« Focuson teacher’s role as facilitation and scaffolding.

« Making classroom environment challenging with interactive, questioning,
discovering and deliberating — providing opportunities to children to construct
knowledge.

« To develop teacher capacity in creative arts and heritage crafts.

« To develop teacher made test papers and implement formative assessment and help
child to improve learning.

« Useof ICT in classrooms.

« Teachers work collaboratively breaking the style of working in isolation and take
up whole school based programs.

« To make teachersfeel multi grade teaching and diversities as advantage rather than
[imitation.

Using the technology and assisting devices for improved classroom transaction.

Teacher preparation and active learning pedagogies
1.9.6 SateCurriculum FrameWork - Guiding Principles
«  Keeping the potential of the child to learn always in focus,
« Respecting the systems of knowledge such as languages children bring to school,

«  Connecting knowledgeto life outside the school ; children should not feel that what
they are learning at school has no relevance to their lives.




« Ensuring that learning is shifted away from rote methods and the focus should be on
interactions, project work, analysis etc.

«  Enriching the curriculum to provide for overall development of children rather than
remain textbook centric.

« Making examinations more flexible and integrated into classroom life; more focus
on assessment for learning than assessment of learning,

« Promoting social constructivism, issue-based curriculum and critical pedagogy across
curricular aress,

*  Nurturing towards floraand fauna and respect for bio-diversity and socia diversity,
respect to the work shall be promoted as a part of school curriculum.

» Locating classroom practices in the languages and cultures of children.
1.10 Multilingualism

Theaim of English teaching isthe creation of multilingual that can enrich all our
languages, this has been an abiding national vision.

Language is a complex phenomenon. It is not just a means of communication.
Language is thought also. Language and thought are inseparable. Indiais a land of many
languages. Even in our state Andhra Pradesh many languages are spoken. While teaching
the target language English, the teacher must understand the multilingual scenario and
consider it an advantage rather than a handicap. He/ She must respect the various languages
like Telugu, Urdu, Marathi, and Oriya spoken by the children and provide space for each
linguistic community in the English classroom. Instead of teaching English Grammar
mechanically and boringly, the English teacher may think of comparing and contrasting the
structure of English Language with those of the different languages spoken by the children.
Freedom should be given to the learners to use the mother tongue at every stage. They are
expected to say afew lines about the pictures in the language they like. When they come
across English expressions (words), they can say what they are called in Telugu or any other
language they can freely express. There can be intermittent shift from L1 to English and
viceversa

Multilingualism promotes scholastic achievement and cognitive growth and social
tolerance, multilingualism should be taken as an advantage rather than ahandicap in teaching
the target language, English. Languages flourish in one another’s company and they die if
they are frozen in textbooks, dictionaries and grammar books. Hence the teacher should
make use of the strategies of trandlation, paraphrase, code mixing and code switching very
effectively and consider multilingualism a great resource for him / her in the teaching the
target language. It isreally an interesting and challenging task for the teacher to amalgamate
themultiplicity of languagesand cultural practicesand ethos[that the children bring to class
and useit asagreat resourceto foster socia tolerance, linguistic enhancement besidesteaching



the target language. He / she should explore the possibility of using multilingualism as a
great resource through co-operative and collaborative reading]. Then every child belonging
to adifferent linguistic community and speaking a different language can voice it and feels
that he / sheis given proper space in the classroom.

1.11 Discour se oriented pedagogy

A discourseisamode of communication of certain ideas meaningfully in aparticular way in
aparticular social situation.

Ex. Narrative, Rhyme, Conversation, Descriptions etc.
1. Discourse oriented pedagogy can be adapted to suit any level of learners.
2. Discourse oriented pedagogy takes care of skill development.

3. Thereis a solid foundation of research stemming from cognitive psychology and
learning theory.

4. Inthis pedagogy the focusis on process but not on the product. So any teacher who
issincerely interested in becoming a discourse facilitator can become one.

5. Discourse oriented pedagogy proceeds from whole to part.

Narrative as a Pedagogic tool

Narrative as a discourse can be used to give richest kind of linguistic input to the
learners. The listeners/ readers who are exposed to the narrative identify or associate
themselves with those characters and got an emotional attachment. Asthe narrative appeals
to the listeners/ readers at the emotional level, it causes the production of language.

Thenarrativealowsaholigtic treatment of second language. It accommodates different
discourses; we can incorporate descriptions, conversations and rhymes into the text of a
narrative. Unlikethe other discourseforms (for example, essay, poem, letter, etc.) anarrative
as a discourse can accommodate all these types of sentences quite naturally. It incorporates
all possible prosodic features such as stress, intonation, modulation. The “narrative gaps’
created by the teacher can befilled by thelearnersby constructing target discourses. Narratives
capitalize on the emotive aspect of the language.Thisis of vital importance in the language
class because experience is sustained in human minds as emotional gestalts. It can channel
the thoughts of the listeners so that they can perform the tasks assigned to them in a better
way.

A few pedagogic claims on the narrative
» Italowsaholistic treatment of second language.
* |t accommodates different discourses.

» Unlike the other discourse forms (for example, essays, poem, letter etc.) a narrative
as a discourse can accommodate all types of sentences such as, declaratives,
interrogatives, imperatives, exclamatory, short responses, negatives, tagsetc. naturaly.




» Theteacher can make use of al prosodic features like stress, intonation, modulation
while performing narratives.

» While presenting the narrative the teacher can pause at certain points thus creating
certain “narrative gaps’ which can befilled in by the learners by constructing target
discourses.

« Narrative can fruitfully capitalize on the emotive aspect of the language.

» Narrative can channel the thoughts of the listeners so that they can perform the tasks
assigned to them in a better way.

1.12 Syllabi and Textbooks

The Development of the syllabi and textbooks based on the following considerations.
« Appropriateness of topics and themesfor relevant stages of children’s devel opment
«  Continuity from one leve to the next

« Pervasive resonance of the values enshrined in the Constitution of India in the
organization of knowledge in al subjects

« Inter-disciplinary and thematic linkages between topics listed for different school
subjects, which fall under discrete disciplinary areas

» Linkages between school knowledge in different subjects and children’s everyday
experiences

« Infusion of environment related knowledge and concern in all subjects and at all
levels

«  Sensitivity to gender, caste and class parity, peace, health and needs of childrenwith
disabilities

» Integration of work related attitudes and valuesin every subject and at all levels

* Needto nurture aesthetic sensibility and values Linkage between school and college
syllabi; avoid overlapping

« Using the potential of media and new information technology in all subjects.

« Encouraging flexibility and creativity in all areas of knowledge and its construction
by children.

«  Convergence and partnership with NGOsand National level ingtitutions/ universities
in sharing good practices

Most of we notice the change in Textbooks but not understand the change in the curriculum
which includes:

» the shift in approach to language and language learning
* the shift in academic standards

e the shift in classroom process

* the shift in assessment



* theshift in therole of the teacher, learner and the Text Book
e theshift in societa needs

1.13 Textbooks
‘| have always felt that the true textbook for the pupil is his teacher.’

—Mohandas Karamchand Gandhi

There are great teachers who can do away with textbooks and do agreat job. But for
many an Indian teacher, a textbook is an essentia part of English language teaching. It
saves time, gives direction to lessons, and facilitates a wide variety of activities in the
classroom. A good textbook, for ateacher with limited language proficiency is often agood
tool to improve her own language competence. The way teachers say ‘I like this textbook’
or ‘1 don't like this textbook’ suggests that every teacher has some expectations about the
textbook, though they differ from teacher to teacher.

For thelearner, an English textbook isan important thing —important to do homework,
to prepare for the examinations and to learn on her own. It is an interesting thing too,
becauseit bringswith it stories, plays, poems and some interesting pieces of information on
awide variety of topics. The way some students treasure some of their textbooks long after
they have completed their studies suggeststhat the textbook is more than ateaching-learning
medium.

Richards (1998: 125) says" The most commonly found elementsin second and foreign
language classrooms around the world are teachers, learners, and textbooks. Whiletheroles
of teachers, teaching, and learners have been the focus of a vast body of discussion and
research over theyears, much less attention has been given to textbooks. Yet in many schools
and language programs the textbooks used in classrooms are the curriculum. If one wantsto
determine the objectives of alanguage program, the kind of syllabus being used, the skills
being taught, the content the students will study, and the assumptions about teaching and
learning that the course embodies, it is often necessary to look no further than the textbooks
used in the program itself." However, there are many limitations.

Textbooks cannot provide the basis for a comprehensive language course.
Textbooks are often culturally inappropriate
Textbooks are not compatible with alearner-centred philosophy of teaching.

A 0D

Textbooks should not be needed by good teachers, who can createtheir own materials.

SCERT, A.P propose to prepare textbooks that reflect the second langue teaching/
learning philosophy given earlier, and the themes suggested by NCF — 2005. But a text
book assumesits valuein accordance with the teacher who usesit in the way adigit assumes
itsvaluein accordance with itsplacein anumber. Itsvalue can beincreased multifoldinthe
hands of a competent teacher or decreased to abig zero in  the hands of an incompetent
teacher.




The English textbooks should have the following features.

» They should match the cognitive levels and socio-cultural background of children,
and uphold and encourage all the secular values enshrined in the constitution.

» The following themes that are compatible with NCF are suggested for making of
textbooks

A. Corethemes

1. Sdf [family, home, friendsand pets; 2. Neighbourhood and community
3. Thenation —diversity and heritage; 4. The world-India s neighborhood
5. Adventure and imagination; 6. Sports and Games

7. Issuesrelating to adolescence ; 8. Science and Technol ogy

9. Peace and Harmony; 10. Travel and Tourism

11. Mass media; 12. Art and Culture;

13. Hedlth and Reproductive health
B. Other Themes:

* Environment; Mystery; Fashion and shopping; Films, Media; Festivals; Education
and career; People-differently abled, marginalized sections etc; Freedom; Disaster
management; Crime and violence; Agrarian Issues; Social issues-Dowry, Migration,
violence against women, Old age problems, Child labour, unemployment,
Globalisation etc..

* They needto be sensitiveto perspectives of equity (gender and societal) and harmony
(between humans, and between humans and nature)

» They should reflect local arts such as Burrakatha, Voggukatha, Harikatha, etc.; local
customs, culture and traditions; and provide opportunities for children to talk about
them using their own languages along with English.

* They should contain good narratives which can be used to give the richest kind of
linguistic input to the learners.

» Lessons should be based on awide variety of discourses like, songs, stories, poems,
conversations, autobiographies, essays, |etters etc., which lead to thought provoking
questionsthat sensitize childrento variousissues, and in the process hel p them develop
their language competence.

* Thelessons should represent different regions, ages, interests, cultures, people, and
rouse interest among children to read extensively. They should have language tasks
such as extending poems (adding lines) and stories; concluding stories; writing
conversations; puppetry; dramatization; mono action; reviews, descriptions;
trandations; project works; riddles; cultural songs; proverbs; idioms etc.

» They should contain (particularly in stages 1 and 2) attractive and thought provoking
pictures and illustrations appropriate to the lesson. Printing and paper should be of
high quality.



* They should have spaces to promote individual, group, and whole class activities.
The language tasks (priority should be given to self-learning tasks) should lead to
observation, exploration, discovery, and research. They may aso consist of quiz,
matrix, puzzles, language games etc.

» Enough space should be allocated in the textbooks to enable the learner to record hig/
her self assessment and answers to language tasks.

» They should have a good glossary, cross references, references to other resources,
and an index of vocabulary and language items.

» They should be suitable for continuous comprehensive evaluation and help learners
achieve the class level competencies.

We cannot devel op alanguage pedagogy overlooking these assumptions. Thisimplies
that any learning package which takes recourse to practising language elements through
repetition cannot fetch the desired outcome.

1.14 General Objectives of Teaching English
Competence to listen to, under stand, and respond

Thelearner should be ableto useavariety of strategieslikelistening for gist, listening
for specific information, listening for pleasure, etc. and make use of not only verbal, but
also non verbal/graphical /contextual cuesto understand the message; to know the speaker's
point of view; to follow the line of argument, etc., so that they can respond appropriately
orally or in writing as the need may be.

Competence to respond orally to what isviewed, read or listened to

The learner should be able to order and present facts, ideas and opinions effortlessly
using language appropriate to the context/person/topic of discourse while giving a lecture/
talk, or while participating in a debate/conversation responding to what is viewed, read or
listened to.

Competence to read, understand, and respond orally, graphically or in writing

Thelearner should be ableto construct meaning by reading critically posing questions
while reading, drawing inferences, and relating the text with their previous knowledge /
experiences. They should be able to select suitable reading strategy and adjust their reading
speed and comprehension level to what they read bearing in mind the purpose of their
reading. They should be ableto read different genre of language texts as per their level, such
as, story/narrative, description, rhymes/poems, letter, diary, notice/message, poster, play,
biography etc.

Competence to respond in writing to what isviewed, read or listened to

The learner should be able to respond in writing to what is viewed, read, or listened
to by organizing their thoughts coherently using avariety of cohesive devicessuch aslinkers




and lexical repetitions with a sense of audience and purpose.They should use different
indicators as per the discourses they write.

Competence to under stand and use various wor ds and idiomatic expressions

The learner should be able to understand and use various words and idiomatic
expressions asthey listen to, read, speak, or write while performing varioustasksinvolving
Englishlangauge. Languageisnever used in auniform fashion. It hasinnumerable varieties,
shades and colours which surface in different domains and in different situations. These
variations, known asregisters, should form apart of astudent'srepertoire. Besidestheregister
of school subjects, a student must be able to understand and use the variety of language
being used in other domains such as music, sports, films, gardening, construction work,
cookery, etc. (Syllabus for Language Teaching, NCF-2005)

Competence to use language creatively

Children'sminds areimbued with creativity and imagination, so they should begiven
ample space to develop them. If the classroom atmosphere is encouraging and if suitable
tasks that challenge the young brains are given, they will be able to produce oral or written
discourses creatively. It can be apicture, aflow chart, areport, a script for adrama, apoem,
a biography etc.

Aesthetic sensibility and social responsibility

The learner should be able to appreciate the beauty of aliterary piece by developing
an awareness of literary deviceslikefigurative language, imagery, allegory, and symbolism.

They should be able to make informed aesthetic judgements and demonstrate an
understanding of artistic expression through analysis.

Language classrooms and textbooks have a lot of scope to make students sensitive
towards surroundings, people and nation, and to familiarize them with our rich culture,
heritage and aspectsof our contemporary life. Thelearner should be ableto devel op sensitivity
to the issues presented in the text such as conservation of resources, population concerns,
human rights violation, deforestation and sustainable development. They should be able to
freetheir mind from prejudices against other cultures and other religionsand unlearn certain
misconceptions about people, culture and social issues.

Competence in metalinguistic awareness

Meatalinguistic awarenessisthe ability to view and analyze alanguage asa ‘thing’,
asa‘process, and asa‘system’. Thelearner should be ableto reflect on the use of language
by demonstrating an understanding that statements may havealiteral meaning and an implied
meaning. They should be ableto demonstrate an understanding the subtleties of an utterance’'s
social and cultural context by recognizing irony and sarcasm. They should be able to
mani pul ate sentences by transforming them from one form to another.



P Chapter 2

Goals, Objectives, Academic Sandardsand Syllabus Grid — Classes |-V

Themain goal for any language curriculumisliteracy. Heretheterm ‘literacy’ is not
used initsnarrow senseof ‘the ability to read and write' but initsbroader sense (asdefined by
UNESCO) of “theability toidentify, understand, interpret, create, communicate, compute and
use printed and written materia sassociated with varying contexts. Literacy involvesacontinuum
of learning in enabling individuals to achieve their goals, to develop their knowledge and
potential, and to participate fully in their community and wider society.” NCF-2005 saysthat
the goals for a second-language curriculum are twofold: attainment of a basic proficiency,
such asisacquired in natural language learning i.e., the spontaneous and appropriate use of
languagefor at least everyday purposes (Basic Interpersonal Communication Skillsor BICS)
and the development of language into an instrument for abstract thought and knowledge
acquisition (CognitiveAcademic Linguistic Proficiency or CALP) through literacy.

2.1 ObjectivesTeaching English for classes| & 11

* tobuild familiarity with the language primarily through spoken input in meaningful
situations (teacher talk, listening to recorded material, etc.).

» toprovide and monitor exposure to and comprehension of spoken, and spoken-and-
writteninputs (through mother tongue, signs, visuals, pictures, sketches, gestures, single
word questions/answers).

» tohelplearnershbuild aworking proficiency inthelanguage, especially with regard to
listening with understanding and basic oral production (words/phrases, fragments of
utterances, formulaic expressions as communicative devices).

» toreciteand sing poems, songsand rhymesand enact small plays/skits

* tousedrawingand painting as precursorsto writing and rel ate these activitiesto oral
communication.

» tobecomevisually familiar withtext [word(s)], and what it means

» toassociate meaning with written/printed language.

At theend of thisstagelear ner sshould beableto:

» tak about themselves, members of thefamily and the peoplein their surroundings.

» follow simple instructions, requests and questions, and use formulaic expressions
appropriately

» enjoy doing tasks (including singing arhyme or identifying aperson, object or thing)
inEnglish

» recognisewholewordsor chunksof language.

» read simplewords/short sentences with the help of picturesand understand them

* write simplewords/phrases/short sentences




2.2 ObjectivesTeaching English for Classes!I1,1V & V

1. Tocreateinterest among the pupilsto acquire English language.

2. Tomakepupilsenjoy and acquirelanguagein anatural atmosphere.

3. Toenablepupilstothink logically andto reflect.

4. Tofamiliarize pupilswithlistening to English language and interact with teacher and
peer group.

5. Toenablethem to understand English spoken by theteachersand the other childrenin
the class.

6. Tohedpthemconstruct discoursesbothoraly andinthewrittenformi.e. conversation,
description, story, play/skit, letter, diary etc.

7. Tohelpthem read and understand different types of texts.

8. Tohelpthemrecite, enjoy and add linesto the rhymes and simple poemsin English.

9. To help them analyse the reading material from various aspect and personalize the
text..

10. To help them use ssimple English during classroom interaction and doing language
exercise.

11. To strengthen the competencies of writing various discourses at their level specific
12. To help them devel op structure consciousness both at the sentence and word levels.
13. To help them understand the features of various discourses.

14. To help them devel oping skillsin self evaluation.

2.3Academic Sandardsand Indicators

We are familiar with performance indicators stated under the ideational domains of
grammar vocabulary and thedomainsof skills, and discourses. Inahoalistic approach to language
none of these can be given undue prominence without putting at stake the others. Since
assessment isinseparablefrom learning it is something that hasto take place at every stage of
transaction. Grammar, vocabulary and language skills can be assessed only by embedding them
indiscoursestargeted at acertain level of transaction. Neverthel ess, for gaining specificity in
stating the lingui stic competenciesto betargeted at acertain level of learning these have been
accommodated under six broad categories as stated in the sections given below.

Broad categoriesof theAcasdemic Sandar ds:
1. Listeningand Speaking

Reading comprehension

Conventionsof writing

Vocabulary

Grammatical awvareness

S L

Creative expression (Oral and Written discourses)

The classwiseindicatorsfor each academic standard are stated in tabular form as
shown below (the shaded part isthetargeted for particular class):



Thedetailsof Academic Sandard wiseindicator sor features

Tablel: Listeningand Speaking

Listen to simpleinstructions and
directions and interactions and responds
accordingly

Listento avariety of discoursesand
responds accordingly in the classroom
Situations

* Recites rhymes/ songs and poems

*Tells stories, narrates experience and
produces avariety of level-specific
oral discourses

*Role-plays, enact drama/skit,

Pause

Stress

Pitch

Tone

10

Rhythm

11

Reflections of emotions
(Wherever relevant)

12

Tempo




Table2: Indicator sfor Reading Comprehension

P Iviv i vigvie vl [ IX | X

1 |Readslevel specific pictures, cartoons,
graphs, tables, etc. and decodestheideas

2 |Readsavariety of discourseswith
comprehension

3 |Readsdiscoursesanalytically and
identifies the themes and sub themes

4 |Readsand developsone’ sown
perceptions

5 |Readscritically by agreeing or
disagreeing with the author

6 |Reads atext from multiple perspectives

7 |Refersdictionary, thesaurus, and other
reference materials

*Note:Thelevel of reading material will be decided considering the discourse features.



Table 3: Indicator sfor Conventionsof Writing

Indicators

v

\%

Vi

VI

VI {IX | X

Capitalization

Approximation of usewith beginning
of the names and sentences

Useswherever itisapplicable

Punctuation Marks

Full stop

Comma

Question mark

Quotation marks

Exclamatory

Apostrophe

Hyphen

Colon

Semi-colon

Parenthesis

Space between words and sentences

Spelling

Abbreviations, acronyms

Ellipsis

*Write avariety of discourses
maintai ning the conventions of writing
and Layout

*Note:
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There are level-specific indicators for each of these discourses (songs, rhymes,
stories, etc.) which have been stated under Table 5.




Table4: Indicator sfor Vocabulary and Grammatical awareness

Indicators

v

Vv

Vi

VI VI IX | X

[EEN

Vocabulary and Word level structure
(Morphology)

Prefixes

Suffixes

Tense forms

HWINE

Auxiliaries and modals (be, have, do, will,
shall, etc

aspects-progressive ,perfective and passive

Agreement (Person, number, gender)

Reflexivesand reciprocals (myself, each other..)

Gerunds (verbal nouns)

Compounding

Phrasal verbs

Collocations

Syntax and word level grammar

The structure of simple sentences

Subordination (adverbial connectiveswith
when, if, as, because, since, etc.)

14

Complementation (I think that ...)

15

Conjunctions(and, or)

16

Elliptical constructions (Ieaving out some parts)

1/

Clefts(Itistruethat ...

18

Relativization (the book that | bought)

19

Embedaing (the book onthetable...; the
dog that chased the cat that ...

20

Passivization

21

Parenthesis (Inserting units of language
into astructure)

Awarenessof thestructureof Phrasal
categories

22

Noun phrase

23

Prepositional phrase

24

Adverbid phrase

25

Verb phrase

*Note:

The competenciesrelated to grammar and vocabul ary can be assessed only inthe

context of oral and written discourses for which theindicatorsrelated to

discourse features are also to be taken care of.
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Table 5: Classwisetargeted Discour seswith indicators- | to X

Classes

Indicators

Conversations

Descriptions

Rhymes/Songs/Poems

Narrative/ Story

Diay

Letter

Message/e-mail/SMS

Notice/Poster/Invitation/Ads

Wl N[ O

Slogans/Placards

Skit/ Drama/Play

11.

Compesring

12

Choreography

13

Essay (All types)

14

News Report/Report

15

Speech

16

Review

17

Debate/Discusson

18

Biographical sketches/Profile/
Autobiography

BEEEE — coeccosmoo I




Targeted Discour seswith indicator &/ features
Primary Leve
Conversations. containsdia ogueswith two to five exchanges - proper sequence of exchanges.

Descriptions: description of objects/ things/persons - variety of sentence forms- proper
sequence of theideas- persona reflections on the event or person.

Poems: suitable structural patterns. - rhyme scheme - specific patterns (rhythm / structure/
metre/ music / theme, etc.) - expressing emotions and reflections.

Narrative/Story: sequence of events and dialogues — evoking of sensory perceptions and
emotions - images, setting and other details - use characterization.

Diary: expression of personal reflections, thoughts and feelings — use of variety of sen-
tences.

L etter: appropriate language to the context - appropriate format, layout and conventions —
expressing ideas sequentialy.

M essages/e-mail/SM S: relevant ideas to the context — maintaining brevity — use of conven-
tions, layout and format — appropriate language to the content and context.

Notice /Poster / Ads/ Invitation: occasions and purposes showing the context details of
venue, date, time, salutation, invitation, programme- layout and design—maintaining brevity.

Slogans/Placar ds: appropriate to the context - maintaining brevity and rhythm

Play/Skit: dialogues relevant to the context with emotions and feelings - stage directions,
movements and settings - beginning and ending - reference to costumes and props —
dramatisation - theatrical performancelike dialogue delivery, actions, stage sense, costumes,
etc.

Chor eography: identification of the main theme and stanzawise themes - identification and
sequences of actions of the protagonists (main characters) — identification and sequence of
actions of the chorus - performance of the actions of the protagonist and the chorus.

Essay (All types): title, introduction, body and conclusion - appropriate paragraphing with
mainideas- supporting detailsand examples.



2.4 Classwise, Academic Sandard wiselndicator s—Classes| -V

1. Listeningand Responding

Class- |

Class- 11

Class-I11

Class-1V

Class-V

conversation

1.1.1.Listenand respondto
simple conversations.

2.1.1 Listen and respondto
simple conversations.

3.1.1.Listen and respond to
simple conversations con-
taining three or four ex-
changes.

4.1.1. Listen and respond to
conversations containing
three or four sequenced
exchanges.

5.1.1. Listen and re-
spond to conversations
containing three or four
seguenced exchanges.

Description]

1.1.2.Listen and respond to
simple descriptions of ob-
jects, things, persons with
one or two attributes, a se-
quence of ideas and vivid
images.

2.1.2. Listenand respond to
simple descriptions of ob-
jects, things, persons and
places with one or two at-
tributes, a sequence of
ideas and vivid images.

3.1.2. Listen to, read and
respond to descriptions
with one or two attributes,
asequence of ideas, avari-
ety of sentences and vivid
images.

4.1.2. Listen and respond to
descriptions with one or
two attributes, a sequence
of ideas, a variety of sen-
tences and vivid images.

5.1.2. Listen and re-
spond to descriptions
with one or two at-
tributes, a sequence of
ideas, a variety of sen-
tencesand vivid images.

Rhymes/
songs/poems

1.1.3.Listen and respond to
rhymes/songs with a
simple structure and rhyme
scheme.

2.1.4.Listen and respond to
rhymes/songs with a
simple structure and rhyme
scheme.

3.1.4.Listen and respond to
rhymes /songs that have a
rhyme scheme and contain
emotions.

4.1.4.Listen and respond to
rhymes /songs that have a
rhyme scheme and contain
emotions.

5.1.4.Listen and respond
to rhymes /songs that
have a rhyme scheme
and contain emotionson
various themes by add-
ing linesin a given pat-
tern.

Narrative/

Sory

1.1.5. Listenand respond to
narratives containing at
|east one event and one ex-
change of dialogue

2.1.5.Listen and respond to
narratives containing at
least one event and one ex-
change of dialogue.

3.1.5.Listen and respond to
dialogues as embedded in
drama.

4.1.5.Listen and respond to
narratives involving char-
acterization and containing
asequence of events, dia-
logue scene settings, evok-
ing sensory perceptions
and images.

5.1.5.Listen and respond
to narratives involving
characterization and
containing dialogues,
settings, evoking sen-
sory perceptions, emo-
tions, images and set-
tings with coherence.

Drama/
skit / play

2.1.6. Listen and respond to
dialogues.

3.1.6. Listen and respond to
dialogues.

4.1.6. Listen and respond to
dialogues as embedded in
drama.

5.1.6. Listen and re-
spond to dialogues as
embedded in drama.

N
|
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2. Reading Comprehension

Class- | Class- 11 Class-II1 Class- 1V Class-V
,5 1.2.1. Read graphically and 2.2.1. Read simple conver- 3.2.1. Read conversations 4.2.1. Read conversations 5.2.1. Read conversa-
I understand simple conver- sations containing one ex- containing more than one containing three or four se- tions containing three or
§ sations. change. exchange. guenced exchanges. four sequenced ex-
5 changes.
O
c 1.2.2.Read graphically two 2.2.2. Read to connect to 3.2.2. Read descriptions 4.2.2. Read descriptions 5.2.2. Read descriptions
2 connected sentences de- sentences describing ob- containing afew attributes containing afew attributes, containing a few at-
.g scribing objects, things, jects, things, persons and and proper sequencing of vivid images and proper tributes, vivid images, a
@ persons and places. places. ideas. sequencing of ideas. variety of sentencesand
&) proper sequencing of
ideas.
?’ 1.2.3. Read graphicaly 2.2.3. Read  rhymes / 3.2.3. Read rhymes and 4.2.3. Read rhymes and 5.2.3. Read rhymes,
% g rhymes / songs involving songs involving simple songs, which contain emo- songs which contain emo- songs, poems which
g€ 8 | simplestructural patterns. structural patterns and the tions and reflections and tions and reflections and contain emotions and
2 rhyme scheme. have a rhyme scheme. have a rhyme scheme. reflections and have a
x rhyme scheme.
2.2.4. Read nar- 3.2.4. Read narratives in- 4.2.4. Read narratives in- 5.2.4. Read narratives
ratives containing at least volving characterization volving characterization involving characteriza-
§ one event and one ex- and containing a sequence and containing a sequence tion and containing dia-
= g’ change of dialogue. of events, dialogues and of events, dialogues and logues, settings, evoking
% [0 settings, evoking sensory settings, evoking sensory sensory perceptions,
z perceptions and images. perceptions and images. emotions, images and
settings with coherence.
3.2.5. Read diary contain- 4.2.5. Read diary contain- 5.2.5. Read diary con-
ing events and reflections. ing events other than rou- taining events other than
tine ones, reflections, routine ones, reflections,
thoughts and feelings. thoughts and feelings
g written using .language
© appropriate to the con-
o text.
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Class- |

Class- 11

Class-Il1

Class- 1V

Class-V

3.2.6. Read lettersthat have
aproper beginning and the
end.

4.2.6. Read | ettersthat have
aproper beginning and the
end, express ideas sequen-

5.2.6. Read lettersthat have a
proper beginning and the end,
expressideas sequentially and

% tially.] use language appropriate to
- the context and maintain co-
herence.

3.2.7. Read messages that 4.2.7. Read messages that 4.2.7. Read messages that

contain ideas relevant to contain ideas relevant to contain ideas relevant to the

g the context, maintain brev- the context, maintain brev- context, maintain brevity
% " ity. ity and use conventions. and use conventions.

% 3.2.7. Read messages that

= contain ideas relevant to the

context, maintain brevity
and use conventions, format

and layout.
E 35 3.2.8.Read noticesfor vari- 4.2.8.Read notices that use 5.2.8.Read notices that use
2 % OUS pUrposes. persuasive language for persuasive language for various
% % various purposes. purposes and have organization
= = and layout.
Sz
- v 3.2.9.Read dogansand plac- 4.2.9.Read dogansand plac- 5.2.9.Read slogans and
2 ardsthat have arhythm for ardsthat havearhythm, for placards that have a rhythm
8 § various purposes. various purposes. and maintain brevity, for
o various purposes.

Drama/skit /
Play

5.2.10.Read dramathat reveals
emotions and feelings.

I
o
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3. Conventionsof Writing

Class- |

Class- 11

Class-III

Class- IV

Class-V

1.3.1. Approximate the
useof capital letterswith
the beginning of names
and sentences.

2.3.1. Approximate the
useof capital letterswith
the beginning of names
and sentences.

3.3.1. Usecapitalization
where ever it is appli-
cable.

4.3.1. Usecapitalization
wherever it is appli-
cable.

5.3.1. Usecapitalization
wherever it is appli-
cable.

1.3.2. Use full stop and
comma.

2.3.2. Use full stop and
comma.

3.3.2. Use full stop,
comma, question mark
and exclamation mark.

4.3.2. Use full stop,
comma, question mark
and exclamation mark.

5.3.2. Use full stop,
comma, question mark
and exclamation mark.

1.3.3. Give space be-
tween words and sen-
tences

2.3.3. Give space be-
tween words and sen-
tences.

3.3.3. Give space be-
tween words and sen-
tences.

4.3.3. Give space be-
tween words and sen-
tences.

5.3.3. Give space be-
tween words and sen-
tences.

1.3.4. Approximate the
use of correct spelling.

2.3.4. Approximate the
use of correct spelling.

3.3.4. Write correct
spelling.

4.3.4. Write correct
spelling.

5.3.4 Write correct spell-
ing.

1.3.5.Approximate the
lay out conventions of
writing a conversation

2.3.5.Approximate the
lay out conventions of
writing aconversation/
dialogues / description
and narrative

3.3.5.Fallow the lay out
conventions of writing
dialogues/ descriptions,
narratives, notices, mes-
sages, posters / placard
and slogans

4.3.5.Follow the lay out
conventions of writing
conversations, dia-
logues, descriptions,
narratives, notices, mes-
sages, posters, placards,
slogans, diary, letter and
drama/ skit.

5.3.5.Follow the lay out
conventions of writing
conversations, dia-
logues, descriptions,
narratives, notices, mes-
sages, posters, placards,
slogans, diary, letter and
drama/ skit , paragraphs
and Essays
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4.Vocabulary

Class- |

Class- I

Class-111

Class- IV

Class-V

1.4.1.Recognize and use
simple, short and com-
mon words related to
home, shop, colour,
body, vegetables, ani-
mals, market, kinship,
school and vehicles

2.4.1.Recognize and use
simple, short and common
words related to home, shop,
colour, body, vegetables, ani-
mals, market, kinship, school
and vehicles, games, profes-
sions, stationery, village fair

3.4.1.Use simple, short and com-
mon words related to home, shop,
colour, body, vegetables, animals,
market, kinship, school and ve-
hicles, games, professions, statio-
nery, village fair, crops, seeds and
plants, drawing materials, festivals,
giant bodies on earth, furniture,
things they love, words related to
kingdom.

4.4.1.Use common wordsrelated to
home, shop, colour, body, dress,
food, vegetables, flowers, animals,
groups of animals, habitat of ani-
mals, insect, market, kinship,
school and vehicles, games, profes-
sions, stationery, villagefair, crops,
seeds and plants, drawing materi-
als, festivals, giant bodies on earth,
furniture, things they love, words
related to kingdom, countries, na-
tionalities, occupation, home ap-
pliances, directions

5.4.1.Use common words
related to home, shop, colour,
body, dress, food, vegetables,
flowers, animals, groups of
animals, habitat of animals,
insect, market, kinship, school
and vehicles, games,
professions, stationery, village
fair, crops, seeds and plants,
drawing materials, festivals,
giant bodieson earth, furniture,
thingsthey love, wordsrelated
to kingdom, countries,
nationalities, occupation, home
appliances, directions

1.4.2.Recognize and use
state verbs and action
verbs related to daily
routine.

2.4.2.Recognize and use
state verbs and action
verbs related to daily
routine, things done at
home, school, market,
etc.

3.4.2.Use state verbs and
action verbsrelated to daily
routine, things done at
home, school, market, etc.
mind, sensual perceptions,

4.4.2.Use state verbs
and action verbs related
to daily routine, things
done at home, school,
market, etc. mind, sen-
sual perceptions,

5.4.2.Use state verbs
and action verbs related
to daily routine, things
done at home, school,
market, etc. mind, sen-
sual perceptions,

1.4.3.Recognize and use
personal pronouns such
asl, you, he, she

2.4.3.Recognize and use
personal pronouns such
as|l, you, he, she,

3.4.3.Use personal pro-
nouns, impersonal pronouns,
possessive pronouns, pos-

4.4.3.Use personal pro-
nouns and impersonal
pronouns.

5.4.3.Use personal pro-
nouns and impersonal
pronouns.

Sessive nouns.
1.4.4. Recognizeand use 2.4.4. Recognizeand use 3.4.4.Use articles (alan, 4.4.4.Use articles (a/an, 5.4.4.Use articles (a/an,
articles (a/an, the), articles (a/an, the), the). the), demonstrativesand the), demonstrativesand

demonstratives (this,
that) and possessive pro-
nouns (my, his...).

demonstratives (this,
that) and possessive pro-
nouns (my, his...).

possessive nouns and
POSSESSi Ve pronouns.

possessive nouns and
pOSsessive pronouns.
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Class- | Class- 11 Class-Il1 Class- IV Class-V
1.4.5.Recognize and use 2.4.5.Recognize and use afew 3.4.5.Use demonstrative pronouns 4.4.5.Use quantifiers (all some, | 5.4.5.Use quantifiers (all
a few common adjec- common adjectives (good, (this, that, these, those). etc.); numerals (one, two...) and | some, etc.); humerals (one,
tives (good, nice, big, nice, big, small, etc.) ordinals (first, second...). two...) and ordinals (first,
small, etc.) second...).

1.4.6. Recognizeand use 2.4.6. Recognize and use 3.4.6. Use a few common 4.4.6. Use a few com- 5.4.6. Use a few com-
a few prepositions (on, a few prepositions (on, adjectives (good, nice, big, mon adjectives (good, mon adjectives (good,
in, a, etc.). in, a, etc.). and small, etc.). nice, big, small, etc.); nice, big, small, etc.);
adjectivesrelated to ani- adjectivesrelated to ani-
mals. mals.
1.4.7. Recognizeand use 2.4.7. Recognize and use 3.4.7. Use prepositions (on, 4.4.7. Use prepositions. 5.4.7. Use prepositions.
Wh- words. Wh-words. in, at, etc.).
1.4.8.Recognize and use 2.4.8.Recognizeand use 3.4.8.Use Wh-words 4.4.8. Use Wh-words. 5.4.8. Use Wh-words.
conjunctions (and, but) conjunctions (and, but,
or)
3.4.9.Use conjunctions (and, 4.4.9.Use conjunctions 5.4.9.Use conjunctions
but, or) (and, but, or) (and, but, or)]
3.4.10. Use adverbs (there, 4.4.10. Uses adverbs 5.4.10. Uses adverbs
here, now, etc.) (there, here, now, etc. ), (there, here, now, etc. ),
manner adverbials manner adverbials
3.4.11. Usesomesimple 4.4.11. Express dates. 5.4.11. Express dates.
mono syllabic and disyl-
labic words referred un-
der Reading and Writing
sections.




Class- |

Class- |1

Class-111

Class- IV

Class-V

3.4.12. Recognize wordsfrom read-
ing materials and other authentic
materials.

4.4.12. Recognize common abbre-
viations (e.g., Jan., Sun., Mr., t.).

5.4.12. Recognize common
abbreviations (e.g., Jan.,

Sun., Mr., St.).

3.4.13. Maintain a personal
dictionary and look up un-
familiar words in a dictio-
nary/picture dictionary.

4.4.13. Give the num-
bers.

5.4.13. Give the num-
bers.

3.4.14. Use contextua clues,
pictures, synonyms (hot/
warm), antonyms (good/bad),
and illustrations to deduce the
meaning of new words.

4.4.14. ldentify simple
multiple-meaning
words.

5.4.14. Identify simple
multiple-meaning
words.

3.4.15. Group words based on a
criterion (living/non-living), set-
ting (school - home) and make
web diagrams/ concept maps.

4.4.15. Make new
words by adding, delet-
ing or changing letters.

5.4.15. Make new
words by adding, delet-
ing or changing letters.

3.4.16. Develop vocabulary
through reading extensively (e.g.,
bilingual texts, reading cards, en-
vironmental print) and through us-
ing it in spoken and written dis-
COUrSes.

4.4.16. Know the mean-
ing of simple prefixes
and suffixes (e.g., over-
,un-, -ing, -ly).

5.4.16. Know the mean-
ing of simple prefixes
and suffixes (e.g., over-
, un-, -ing, -ly).

4.4.17. Usesomesimple
mono syllabic and disyl-
labic wordsreferred un-
der Reading and Writing
sections.

5.4.17. Use somesimple
mono syllabic and disyl-
labic words referred un-
der Reading and Writing
sections.
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Class- | Class- |1 Class-I11 Class- |V Class-V

4.4.18. Recognizewordsfromread- | 5.4.18. Recognizewordsfrom
ing materials and other authentic | reading materials and other
materials. authentic materials.

4.4.19. Maintain a per-
sonal dictionary. Look
up unfamiliar wordsina
dictionary/picture dic-
tionary.

5.4.19. Maintain a per-
sonal dictionary. Look
up unfamiliar wordsina
dictionary/picture dic-
tionary.

4.4.20. Use contextual
clues, pictures, syn-
onyms (hot/warm), ant-
onyms (good/bad), and
illustrations to deduce
the meaning of new
words.

5.4.20.Use contextual
clues, pictures, syn-
onyms (hot/warm), ant-
onyms (good/bad), and
illustrations to deduce
the meaning of new
words;

4.4.21. Group words
based on acriterion (liv-
ing/non-living), setting
(school - home) 1.4.9.

5.4.21. Use knowledge
of antonyms, synonyms,
homophones, and homo-
graphs

4.4.22. Develop vocabu-
lary through reading ex-
tensively (e.g., bilingual
texts, reading cards, en-
vironmental print) and
through using it in spo-
ken and written dis-
courses.

5.4.22. Develop vocabu-
lary through reading ex-
tensively (e.g., bilingual
texts, reading cards, en-
vironmental print) and
through using it in spo-
ken and written dis-
courses.
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5. Grammatical Awar eness

Class- |

Class- |1

Class-III

Class- IV

Class-V

1.5.1. Recognizessimple
declarative, imperative,
interrogative, and ex-
clamatory sentences.

2.5.1. Recognizessimple
declarative, imperative,
interrogative, and ex-
clamatory sentences.

3.5.1.Use simple de-
clarative, imperative, in-
terrogative, and ex-
clamatory sentences.

4.5.1. Use simple declarative,
imperative, interrogative, and
exclamatory sentences. De-
velop understanding about ex-
clamatory sentences.

5.5.1.Develop under-
standing of declarative,
imperative, interroga-
tive, and exclamatory
sentences.

2.5.2. Uses simple sen-
tencesof SV; SVC; SVO
patterns.

3.5.2.Use sentences of
SV; SVC; SVO, and
SV OO patterns.

4.5.2. Develop under-
standing simple past,
past progressive and
past perfective.

5.5.2. Develop under-
standing present tense
and past tense with per-
fective and progressive.

1.5.3.Connect words
using and.

2.5.3.Connect words
and sentences using and.

3.5.3. Connect sentences
using adverbial
connectives such as
when, if, as, because,
since, etc.).

4.5.3. Develop under-
standing about modal
‘can’ Use auxiliaries.

5.5.3. Develop under-
standing about primary
auxiliaries and modal
auxiliaries.

1.5.4. Recognizes struc-
tures like (the book on
the table.

2.5.4Recognizes struc-
tures like (the book on
the table.

3.5.4. Usestructureslike
(the book on the table).

4.5.4. Understand about
contracted forms of
negatives.

1.5.5. Recognizes
phrases such as (a tall
man); (on the table);
(child sleeps: eat an
apple); and afew adjec-
tives that denote size,
shape, age, colour, etc.

2.5.5. Use phrases such
as (atall man); (on the
table); (child sleeps: eat
an apple); and afew ad-
jectivesthat denote size,
shape, age, colour, etc.

3.3.5.Follow the lay out
conventions of writing
dialogues/ descriptions,
narratives, notices, mes-
sages, posters / placard
and slogans

4.5.5. Understand about
the plurals and subject -
verb relationships.

1.5.6. Recognizessingu-
lar and plural nouns.

2.5.6. Recognizessingu-
lar and plural nouns.

3.5.6. Uses singular and
plural nouns.

4.5.6. Understanding the
use of connectives 'and,
but, because, though and
when'.

5.5.6. Understanding
about adverbial
connectives (when - as-
if - because - since).
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Class- |

Class- 11

Class- |1

Class- 1V

Class-V

1.5.7. Recognizeswords
like he, she,.

2.5.7. Recognizeswords
like he, she, it, they.

3.5.7. Uses words like
he, she, it, they.

4.5.7. Understanding about
comparative forms of adjec-
tives.

5.5.7.Understanding
about noun phrases con-
taining adjectives of
size, age, colour etc.,

1.5.8.Recognises the
uses of action words of
the past tense

2.5.8. Recognises and
uses actionwords of the
present and the past
tense.

3.5.8. Recognises and
uses actionwords of the
present and the past
tense.

4.5.8. Understanding
about adverbs of fre-

quency.

5.5.8. Understanding
about the degrees of
comparison.

1.5.9.Recognizes words
like can and will,.

2.5.9.Usess words like
can and will.

3.5.9. Uses auxiliary
verbs and a few modals
to form questions and
negatives.

5.5.9. Undeerstnding
about gerunds.

3.5.10.Connect sen-
tences using too -to.

1.5.11. Recognises
words have.

2.5.11. Useshavetotalk
about possession.

3.5.11.Use possessives
like my, his, her, their,
your and possessives
nouns like Ravi's.
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6. Creative Expression

Class- | Class- 11 Class- 111 Class- IV Class-V
é 1.6.1. Initiate or respond to 2.6.1. Produce oral aswell 3.6.1. Produce oral aswell 4.6.1.Writeand say simple 5.6.1.Write and say
@ adialoguerelated to a spe- as written forms of simple as written forms of simple dialogues related to a spe- simple dialoguesrelated
§ cific context (sometimes dialogues related to a spe- dialogues related to a spe- cific context. to a specific context.
5 using fragments) in oral cific context. cific context.
O and written forms.
c 1.6.2. Describe people and 2.6.2. Describe people and 3.6.2.Produce descriptions 4.6.2.Write descriptions 5.6.2.Writedescriptions
2 objects using a few at- objects using a few at- depicting the characteris- depicting the characteris- depicting the character-
-E‘ tributes. tributes. tics of persons and scenic tics of persons and scenic istics of personsand sce-
§ details of events and details of eventsand places nic details of eventsand
&) places. and talk about them. places; talk about them
and give personal reflec-
tions.
> 3.6.3. Write and talk about 4.6.3.Write and talk about 5.6.3. Write and say a
Z > the beginning, the middle the beginning, the middle sequence of events that
g 8 and theend of astory / nar- and the end involving have a beginning,
‘ZU rative with dialogue wher- events, dialogues and sen- middle and end involv-
ever necessary. sual perceptions. ing, dialogues and sen-
sual perceptions.
o 3.6.4. Develop mind maps 4.6.4. Develop mind maps 5.6.4. Develop mind
- £ about the persons, events about the persons, events maps about persons,
-‘25 § and placesthey read inoral and placesthey readinoral events and places they
s and written. and written. read and incorporate
their reflections wher-
ever possible.
~ 1.6.5.Add linesto arhyme 2.6.5.Addlinesto arhyme 3.6.5. Writeand sing songs 4.6.5. Writeand sing songs 5.6.5. Write and sing
g / song by substituting / song orally and inwriting and poems/rhymes with and poems/rhymes with songs and poems /
§. @ [ wordsor phrasesoraly and by substituting words or rhythm on various themes rhythm on various themes rhymes with rhythm on
@ @ | inwriting (writingingrade phrases or sentences. by adding lines in a given by adding lines in a given various themes incorpo-
; I may be graphic writing pattern. pattern. rating sensual percep-
& only. tions (what they see,
hear, smell, etc.).
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Class- | Class- 11 Class-Il1 Class- 1V Class-V
é 3.6.6. Plan and perform 4.6.6. Plan and perform 5.6.6. Write the script of
é” 2> choreography of the song choreography of the song choreography they per-
5 2 they learnt. they learnt and lines they formed.
5 composed.
- 3.6.7. Write and talk about 4.6.7.Write in talk about 5.6.7. Write personal let-
= personal lettersfor various personal lettersfor various tersfor various purposes
4 purposes. purposes. and talk about them.
3.6.8. Write and talk about 4.6.8. Write and talk about 5.6.8. Write adiary de-
%\ a diary using reflections a diary depicting reflec- picting reflections and
a and feelings. tions and feelings. feelings and talk about
them.
E 3.6.9. Write notices for 4.6.9. Write notices for 5.6.9. Write notices for
= various occasions and pur- various occasions and pur- various occasions and
z poses and talk about them. poses and talk about them. purposes.
g 3.6.10. Write posters for 4.6.10. Write posters for 5.6.10. Write postersfor
B < various purposestalk about various purposes and talk various purposes and
g them. about them. talk about them.
< 4.6.11. Write short drama 5.6.11. Write short
g scriptsand enact the drama. drama scripts and enact
5 the drama.
- 5.6.12. Make announce-
§§ ments for class / school
) functions.
- 5.6.13. Write short es-
g sayswith proper organi-
w zation and linkers and
talk about what they
wrote.
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2.5 SyllabusGridfor Classes |-V

wordsusing ‘and'

CLASS-1
L anguage Competencies
B Sub Themes/ JIERe=omP _
ont = Values Vocabulary Grammar Written Ora
Discour ses Discour ses
Femily Wordsrelated to : GraphicWriti inti '
o He-words; she-words raphicWhting | Description (using
1|2 Relationships/ | kinghip; demongtrative Thisis )
L% love, respect and |(thig); possessveworag | | T
concernfor others -my, his, her
Wordsrelatedto | USiNg phraseslike’near the GraphicWriting Description;
2 | 3 A\;\::rnen?;f;)n vehiclesandplaces; | Pank, near theschool etc.,) Converstion
S " 0 demongtrative (that): Framing questions with yvhat
aestheticsense prepositions- near, far| 1S+ %Answering questions
with'Thatis...... ?
§ School life/ Wordsrelated to Preposition - phrases GraphicWriting Description;
3 |£8 Democratic school, Partsof the beginning with'on’ Conversation; Song
o = vaues body; Actionwords,
< Preposition - on
Friendship/ Wordsrelated to phrasesbeginning with'at’; GraphicWriting Description;
4 é Love, colour; actionwords; | Expressinglikesusngthse Conversation; Song
T Cooperation preposition - at sructure'l like..."; Connecting
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L anguage Competencies
e Sub Themes/
Unit .
o Values Vocabulary Grammar Wrnten , Ordl
Discour ses Discour ses
Da ly gﬁl Seif- Wordsrel ated tO thi ngs Expr ng pom onsus ng Graphl cWriti ng Decri pt| on;
S 7 weuse a:j%'_[h' ngswe 'have/ has Conversation; Song
200/ Wordsrelatedto | Recognisingphrasesbeginning | GraphicWriting Descri ptign;
6 'g Appra:l ation anima S, birds, food withattributi veadj ectives Conversation
E Loveand care Items
foranimals
Hedlth Wordsrelated to Recognising phrasesbeginning GraphicWriting Description;
7 g fruits, vegetables; with attributive adjectives, Conversation; Song
% attributive adjec- Using plural formsof nouns
o} tives - shape,
T colour, size, taste




Class- I
L anguage Competencies
e Sub Themes/ JHagETomp
Unit .
o= Values Vocabulary Grammar Wntten , Ora
Discour ses Discour ses
Z0o/ Positive | \ordsrelatedto 200; | - Present Continuous Tense Addinglinesto | Picturedescription

1 atitudetowards Actionverbs : ’

TT o declarative sentences; therhyme

£% anmds

< S

% é ot animals/ Wordsrelated to Preposition-on Description Description
2 S€| cai ng for Pets animalsandbaby Addinglines

o< animals; colours

T ¢ | Travel Experience/| Wordsrelatedto Declarative Sentences Addinglinestothe Description
3 _g g_ Coope'ation’ vehiclesandtravel rhyn‘e

8 8 | democraticvalues

[

o Entertainment / Wordsrelated to Form questionsusing ‘wh' Addinglines, Description
4 2 | Aestheticvalues, villagefair;' wh' words; Useof phraseslike Description;
3 Socid vaues words ‘walking likeatiger'. Conversation
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L anguage Competencies
g Sub Themes/ grager-omp
Unit i
= Values Vocabulary Grammar Vritten Oral
Discour ses Discour ses
E Learning at School Descrintion:
/understanding  \ordsrelated to school i fonsus eScrphon, _
S % g about oneself and andfooditems Ftanlﬂg questlonsfus ng Addinglines, Conversaion
z others can’; Interrogatives Aonversation
& = | Rain/Appreciation| Wordsrelated torain; -
S e Conversation; Descripti d
6 whwords; preposition- Wi o escriptionan
E E ot Framestructuresusingwill Addinglines Conversation
2
. Importance of
7 professions/ Socn adl Wordsrel gted to Phrasesli kg ' mqki I"]g pots, Description; Conversation
r values, respecting a occupations cachingfish conversation
work
Unity is Strength/ Wordsrelated
8 g Democratic vegetablesand fruiits; ' _ _
vaues many wordsfroma Usethe phrase'such as Conversation Conversation
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2.6 Salient featuresof thenew Primary English Textbooks

1. Previoudly, we had separate textbooks, supplementary readers and workbooks. The
new English readersare designed in an integrated manner. We have asingle book that
iIsacombination of the main reader, listening material, work book at the unit level.

2. The present textbooks are brought out in multicolours. Earlier, we had textbooksin
single colour.

3. Theprevioustextbookswere skill - based. Devel opment of language skillswasgiven
priority. The content wasisolated. It had no relevance to each other. The present text
books are based on certain themes. Every unitisbased on athemethat isfamiliar to
thelearners. Thetheme recursthroughout the unit: in al the activitiesof theunit. The
thematic approach facilitates construction of knowledge along with development of
language sKills.

4. Holistictreatment of languageistaken care of inthe present textbooks. Grammar and
vocabulary have relevance to the content. Whereas in the earlier textbooks, the
treatment of grammar and vocabulary have no rel ation to the content.

5. Inthe present textbooks, authentic (real) communication in writing and speaking is
attempted. In the previoustextbooks, writing activity was either controlled or guided;
speaking was a so not authentic.

6. Theearlier text bookswere developed by experts. Therewas not much to addressthe
problems of teachers and learners, whereas the present textbooks were the outcome
of combined efforts of expertsin the ELT, linguists and the textbook development
committees that include teacher trainers and teachers.

7. Present text booksinclude activities that result in the production of language in the
name of ‘Project’. The learners literally use language in solving real life problems.
Thishelpsthelearnersininternalizing the language.

8. Intheearlier textbooks, each unit began with alistening activity. Experience proved
that, by doing so the learners were receiving the reading input a bit late. To put it in
other words, listening textswere longish. By thetimetheteacher completed reading,
the learners were exhausted and lost interest.

9. Theearlier textbooks had listening passages that have no contextual relevance. The
present books have contextually relevant listening texts. They are reasonably long.
Hence, they will beinteresting to the learners.

10. Earlier we were using two series of textbooks; one for the English medium stream
and the other for the non-English medium. This year there is a common book for
these two streams.




The new English textbook hasafew featureswhich makeit different from the onesthat
we used earlier.

* Units are thematically organized with passages meant for listening and reading.
Activitiesfocus on reading comprehension, vocabulary, grammar and study skills.

* Measures have been taken to help learners get the rules familiarised with different
genres such as narratives, essays, biographical sketches, plays, poems, etc. and
construct them in oral aswell aswritten forms.

* Though the components in a unit have been organised as listening, speaking (oral
activity), reading and writing, an integrated treatment of these skills has been worked
out.

» Vocabulary and grammar exercises have been contextually designed.

* A few guestionsand activities, given under comprehension, do not target any fixed
responses; instead, they demand thelearnersto uselanguage authentically both orally
and inwriting. These comprehension questionsand the language activitiesare merely
stepping stones for the learners to gain proficiency in the language and as such are
not goals by themselves.

2.6.1Class| Textbook features

1. Thebook contains 7 units. Each unit dealing with a specific theme but all the units
together making astory. Each unit beginswith awarm up activity involving childrenin
reading apicture and talking about it after which they will be colouringit.

2. Thisisfollowed by abig picture which spreads on two pages. This makes an entry
point to the story narrated in the unit. It also contains a number of 1abelled objects.
Thegist of the story to be narrated by teacher isgiven in abox at the top of the page.
Thereare aso afew questionsfor interaction.

3. Thenarrativethat is presented to the learners runs through the pages that follow the
big picture. Each page dealswith amajor episodein the story and hasitsown sub title.
The gist of the narrative related to each pageis given at the top of the page. The full
narrativeisgivenintheteachers manual. Most of the questionsgiven onthe pagesare
meant for eliciting the perception and divergent thinking of thelearners. Certain letters
on each page have been highlighted using different colours so that they will leave
visual imprintsinthe minds of thelearners.

4. Some of the pages contain rhymes/ songs which make an integral part of the story.
These rhymes and songs have a lot of potential for generating more lines with the
involvement of the children.

5. Eachunit aso containsafew activitiesmeant for thelearning of vocabulary and spelling.
Thevocabulary activity endsup with evolving aconcept map on themes such asfamily,
vehicles, places, animals, birds, things| like, etc.



6. Towardsthe end of the unit thereisasection for revisiting the letters of the al phabet
linked with objectsthat children areaready familiar with (either through their previous
experience or by virtue of the learning experience they have undergonein the class).

7. Effortshave beentakento ensurethat thelearnersget holistic input of language rather
than fragmentary oneintermsof language el ements, vocabulary items, etc. Thelanguage
elements are presented not linearly but in aspiral mode.

2.6.2 Textbook featuresof classesl| -V
Thefollowing are the features of the textbooks of classes|i to V.

* Units are thematically organized with passages meant for listening, reading and
activities focusing on comprehension, expansion of vocabulary and building up
grammar CONSCi OUSNESS.

» Effortshave been taken to ensurethat thelearnersget holistic input of language rather
fragmentary onein termsof language el ements, vocabulary items, etc.

* Vocabulary and grammar exercises have been contextually embedded avoiding
decontextualised treatment of these.

* Afew questionsand activities have been included from the point of view of Continuous
and Comprehensive Evaluation (CCE). These do not target on any fixed responses,
instead they demand the learnersto uselanguage authentically by way of expressing
themselves oraly and in writing. The comprehension questions, vocabulary and
grammar exercise, reading and listening are all stepping stonesfor thelearnerstogain
proficiency inlanguage and as such are not goals by themselves.

2.7 Unit Structure
Each unit containsthe following components.
1. Facesheet/Themepicture

Each unit begins with a picture called Facesheet. Interaction on facesheet triggers
children’smotiavation and they get introducedti the theme.

2. Listening passage:

Unit wiselistening textsare provided at the end of the textbook. These passagesarein
fact apart of thelistening input. thesen listening passageswill help children to get an idea
about the theme and the reading text.

3.Reading Texts:

Every unit congstsof threereading texts (ReadingA, B and C). Theusua patternfollowed
isasfollows.

Readingtext -A ; Reading text - B (poem); Reading-C




The reading texts that are included in the textbooks are choosen from different genres,
such as stories/ narratives, shortplay, biography, letter and poems. All the reading texts are
followed by glossary, few comprehension questions and some exercises related to grammer
and vocabulary. The exeecises serve the purpose of exploring the language. Writing part
provides an oppurtunity to the children to writedifferent discourses with their own ideas in
the given context. Each writing belongs to different discourses such as conversasions,

descriptions, messages, letteers, songs etc.
4. Project:

This section contains one or two projects related to the theme of the unit. Projects
enable the children to find resources to workout on the task, prepare the report and present it
before the class.

5. Self assesment checklist:

The checklist given at the end of each unit helps the learner as wellas teacher to assess
the learning. The checklist reflects all the sections of a unit.

Teachers need to be prepared to:

e care for children, and should love to be with them.
e understand children within social, cultural and political contexts.
e be receptive and be constantly learning.

e view learning as a search for meaning out of personal experience, and
knowledge generation as a continuously evolving process of reflective learning.

e view knowledge not as an external reality embedded in textbooks, but as
constructed in the shared context of teaching-learning and personal
experience.

e own responsibility towards society, and work to build a better world.

e appreciate the potential of productive work and hands-on experience as a
pedagogic medium both inside and outside the classroom.

e analyse the curricular framework, policy implications and texts.

— NCF document




p Chapter 3

Classroom Transaction Process

3.1 Classroom Transaction Process—Class|

Thefollowing are the stepsin classroom transaction:

i. Thepicturegiveninthebeginning of theunitismeant to be used asatrigger for sensi-
tizing the learners on the theme around which thelessonsin the unit have been woven.
Children can colour the picture and talk about it. Theinteraction based on thispicture
will serveaswarm up for engaging thelearnersin the activitiesthat follow.

ii. Thesecond pictureinthe beginning of the unit isrelated to thelistening input given to
thelearners. Theinteraction based on the picturewill help thelearners comprehend the
passage presented to them orally. Individual perceptionsand divergent thinking onthe
part of the learners are the prime focus of the interaction at this stage. Let children
identify the various objects in the picture and associate the objects with the graph of
the words representing these objects.

iii. Thisisfollowed by the presentation of anarrativewhichwill further sensitizethelearners
on the theme. The narrative makes the major listening input for the
learners. The passagefor listening has been given at the end of the book. However, the
teacher need not present the whole narrative solely in English. Code-switching is
suggested for presenting the narrative. Certain English expressions have been high-
lighted which areto be narrated in English and therest of it can be narrated in mother
tongue.

The text on each page isto be elicited through the interaction that takes place in the
course of the presentation of the narrative. Children will beresponding in mother tongue. The
teacher can put thisin English and writeit on achart. She can read the text generated in this
manner and help thelearners associate the text written on the chart with the one printed in the
textbook. Thisprocess of graphic reading isvery important for thelearnersto devel op phonemic
CONSCIi OUSNESS.

GraphicReadingand Writing:

Instead of the unscientific andillogical way of introducing al phabet we can make them
read and write graphically. Graphic reading means reading a word and sensing its
meaning without even knowing the alphabet. Graphic writing means writing something
without knowing thelettersinisolation but knowing itsmeaning in totality asaword. Graphic
reading and writing help thelearner pick up the vocabulary without any processconflicti.e.,
without any problems of spelling and pronunciation. Thelearnerspick up the vocabulary non-
consciously.




OrganicReading:

The aphabet is not taught independently. Children devel op phonemic consciousness
through systematic spiralling of discourses which they experience through classroom
interaction. After afew days of experience, learnerswill be at various levels with regard to
skillsof reading and writing:

» They canidentify anumber of wordsasunits.
* Someof them can identify various English |etters.
» Some of them can write afew letters of the a phabet.

* They have noticed that English letters sound differently when they appear in
different words.

» Wecan makeuseof several activitiesbefore children actually enter reading a passage.
Theteacher can write their names on slips and ask them to pin the name slipson their
clothes. Theteacher herself can pin her name dlip on her clothing. In the evening they
are asked to keep the name dlipsin abox. Next day morning, they have to take their
dlipsback and pinthem on their clothes.

» Later each child cantake her friend'sdlip and hand it over to her.
e Children can mark their attendance against the names displayed on achart.
OrganicWriting:

Everyonewould liketo possesagood handwriting. But how to achievethisistheissue.
Suppose the child undertakes writing tasks on her own because she has an urge to do so.
Certainly shewill try toimprove her handwriting since sheisdoing thisfor herself and not for
theteacher. How canweinstil thisurgein her? The only way to do thisisto involvethe child
in need-based writing tasks, which are meaningful to her.

All what we haveto doisto givethose writing tasksthat will psychologically appeal to
her since she knows that by doing them she is addressing her own needs. For this she must
have opportunitiesto see good handwriting. What are the sourcesfor these?

* Theteacher'swritings
» Captionsonwrappers and packets of commercial products
e Signboardsontheroad side

Asfacilitators we have to help children familiarize themselves with these things. A
number of meaningful writing tasks can be thought of .

» Labelling thingsin the classroom
e Making picture cardswith labelsonthem
e Preparing 'Happy Birthday” cards



Utmost careisto betaken for ensuring that at no point awriting task isimposed on the
learners. They must be intrinsically motivated to write down the words and sentences or to
copy down what the teacher writes on the chart. Forcing them to write down these will be
disastrous. Inthe early stages of writing children might make anumber of errorssuch asusing
wrong spellings, mixing up capital letters with small letters, ignoring the
conventionsof writing, etc. Teachershaveto appreciatetheir writing and should have patience
enough to give them proper feedback that will help them reflect on their own writing so that
they will be progressing to the next level of learning.

Sufficient time should be given for the learners to share their ideas with their peers.
Whether they are reading, or constructing discourses opportunities should be provided for
thelearnersto do thetask individually aswell asin groups.

Instead of asking and eliciting pre-decided responses from the learnerstheteacher can
initiate dialoguing with the learners using a variety of strategies such as reporting, seeking
confirmation, agreeing or disagreeing, asking for opinions, etc.

Assessment

L anguage learning processisacontinuous one and assessment isnot an activity distinct
from learning. Since learning is facilitated through group discussions, pair discussions and
individually, assessment a so operatesat theindividual level, in peers and in groups. Thiswill
help the learners to compare their strengths and weakness and make modificationsin their
learning. We propose Continuous and Comprehensive Assessment at all levels of language
learning. The thrust is on formative assessment which can be interpreted as assessment for
learning and assessment as | earning which are distinct from summative assessment of learn-
ing. Itisimportant that the teacher does not judgethe child's nature, instead noticestheinherent
potential of the child asalearner in the context of his/ her nature.

Ashasaready been pointed out the devel opment of language skillsand thinking skillsis
taken care of by the various activities that are to be carried out in the class room such as
listening to and reading authentic texts and responding to them. None of the grammatical
concepts and vocabulary itemsis meant for de-contextualised testing aswas donein our ex-
aminations; thelearning of variousgrammatical conceptsand vocabulary itemsareto betested
only by placing them in authentic discourse contexts. Tools available for
performance assessment related to a specific unit.

» Assessment page of Teacher's L esson Plan ( Teaching Manual)

» Diary containing anecdotes revealing snapshots of learner achievement

e  Student portfolio (Collection of thework done by theindividual learner)
» Bigbooksor other productsevolving in groupsthrough collaboration

» Worksheets in a specific assessment context




3.2 Classroom Transaction Process—Classes| |-V
ThePre-Reading:

1. Theteacher interacts with the learnersin an informal way in order to instil inthem a
sort of communication expectancy so that they are psychologically tuned toinvolvein
the activities that follow. This can be done based on something (say a photograph, a
visual clipping, anewsreport, etc.) that will work asatrigger for sensitizing thelearn-
erson the theme around which the entire classroom activitiesare woven. Thefacilita-
tor can ask afew analytical questionsthat will elicit individual perceptionson thetrig-
ger.

2. Thefacilitator presents anarrative or initiates a discussion that will further sensitize
the learners on the theme.

3. Thisisfollowed by a few more analytical questions eliciting free responses of the
learners. These questions will help the learners make intelligent predictions on what
they are going to read.

Reading:
Thisinvolvesanumber of micro-processes:

1. Individua reading: Notethat children have already made someintelligent predictions
on the content of the passage. They will be making an earnest attempt to check whether
their predictionisborneout true. Reading in thissenseisneed-based and isanintrin-
sically motivated activity. Of coursethey will be confronted with afew barriers- barri-
ers caused by the unfamiliar words or structural complexities.

2. Collaborativereading: Children sit in groups and share within the group their reading
experience in terms of thingslike the following:

+  What they understood from the passage which they haveread;
+  What they did not understand and
+ Thepartsthat they liked most in the passage.

3. Thisisfollowed by sharing of ideaswith other groupswith thefacilitator’s mediation.
Sometimes, aglossary or dictionary will be made use of.

4. When collaborative reading is over, the facilitator asks afew questionsrelated to the
passage. These are not meant for checking comprehension. Instead, they are questions
of an analytical nature such as reflective questions, inferential questions, and so on.
These questions help the learners assimilate the text by virtue of personalising and
localising it.



5. The facilitator can read the passage aloud which will help the learners make better
sense of the reading passage with proper voice modulation. Moreover, the teacher’s
reading will serveasalistening input for the learnersin terms of some of the articula-
tory features(eg.stress, pause, €etc).

6. A mind mapping activity may be carried out asatool for tracking the thinking process
of thelearners. They can describe the mind mapsthey have devel oped.

ThePost Reading Session:

Themajor activity of the post-reading session is construction of adiscourse by the learners.
By virtue of theinputsthey havereceived through listening and reading, they arein aposition
to take up atask which demands them to construct a specific discourse (conversation, de-
scription, story, etc.). Each discourse calls for a specific process without which the learners
will not be able to construct it. The micro-processes of discourse construction are:

* interaction /brainstorming to sensitize the learners towards the features / ideas of a
discourseg;

 individual construction

e presentation by afew individuas

e constructive feedback by the facilitator and other learners

* sharingingroupsfor refinement

* presentation by groups

» presentation of thefacilitator’s version of the targeted discourse and

» senditizing the learners n the the discourse features of theideal version
Editing:

The discourses constructed by the learners (whether individually or in groups) may
have certain errorsin them. These errors may be related to syntax or morphology or cutting
across both. In addition to these, there may be punctuation or spelling errors. Theseareto be
rectified for which there is a meticulous process of editing. Thisis not a slot for teaching
grammar. Thelearners are sensitized on these errors by evoking their intuitive sense of well-

formedness which works as a guiding indicator. Note that this sense is to be acquired non-
consciously and not by learning grammatical facts consciously.

After the processof editing, childrenwill refinetheir individual productswiththe help
of theinputsthey received and theideal version of thediscours. Finally, theteacherseditsthe
children’sversion and givesaconstructive feedback.

The post reading activities also include activities that make use of various study skills
and those related to undertaking projects.




3.3Classroom Transaction-Steps
Prereading:
1. Interact with the learnersbased on thetrigger picture.
2. Ask gquestionsin additionsto what hasbeen givenin TB.
3. Usewell-framed questions.
Allow thelearnersto respond in mother tongue.
M egaphonethe children’sresponsesin English.
Elicit and accept the divergent responses from the learners.

Elicit relevant responses (words and sentences) and write on the BB/chart.

© N o 0 &

Utter the word holistically and not letter by |etter.
9. Askthelearnersto read the words and sentencesfrom the BB / chart.
Reading:
1. Specify which part of thereading passageisto beread
2. Askthelearnersreadindividualy.
3. Giveproper instructionssuch asthefollowing.
+  Tick the sentences/wordsyou are ableto read.
+ ldentify the characters/ location, events/ dialoguesin the story.
4. Givefurther support to low-proficient learnersin the following manner.
« Interact with the low- proficient learnersto generate a subtext.
«  Writethe sub text on BB / on chart / in the notebook of the learner.
« Askthelearnersto associate the sub text with the reading text.
Put the learnersin groupsfor sharing their reading experience.
Give proper instructionsfor sharing the reading experience.
Monitor the group activity (i.e., check whether theinstructions are being followed).

Facilitate sharing of reading experience between the groups.

© © N o O

Make use of aglossary. (Theglossary giveninthe TB and devel oped by theteacher
additionally)

10. Pose some questions to check comprehension.
11. Ask someanalytical questionsto extrapolate thetext.
12. Make use of aconcept mapping activity.



13. Read thetext a oud with proper voice modul ation.

14. Give chanceto thelearnersto read aloud.

15. Give proper feedback whilethelearnersare reading al oud.

16. Invite feedback from other learnerson loud reading.

Pogt-reading:

1.

N o o &~ W

8.
9.

The post-reading activities:

| dentify adiscourse and assign atask to construct it.
Write the targeted discourse on BB and ask children to copy it.

Write down the questions and answers.

Follow the processfor the construction of discourse individually.

Interact to make the context of the discourse (available from the reading passage).

Ask questions to help the learners get ideas such as events, characters, location,
etc.

Ask gquestions to sensitize the learners on some features of the discourse.

Give support to low —proficient learners.

Provide opportunity for individual presentation.

Givefeedback onthe presentation.

Invite feedback from the other learners.

Providedlot for refining theindividual work in groups.

Give proper instructionsregarding thefollowing.

How to sharethewritten work

What arethethingsto be taken care of whilewriting ( checking missing words,
excesswords, proper word forms, using proper punctuations, other writing
conventions)

whether all membersarewriting down the group product in their notebookson a
Separate page

Who will present the work in the whole class?

Monitor the group work to ensure proper collaboration.

Provide slot for presentation by the groups.
10. Givefeedback.

11. Present your version of the discourse.




Editing:
1. Conduct theediting asawhole classactivity through interaction.
+  Thematic editing and checking discoursefeatures

» Editing the well-formedness of the sentence (sentence structure) —word order,
excesswords, missing words

+ Editing the errorsrelated to word forms (tense forms, prefixes, suffixes,
agreement, etc.)

Editing punctuations
« Editing spelling errors
2. Check theremaining groups productsundertaken by the groups.
3. Letthelearnersrefinetheir individual work based on these inputs on a separate page.
4. Compiletherefined workstogether to make the big book.
3.4 Classroom Theatre

Theatre as apedagogic tool for facilitating the devel opment of language proficiency.
Some of thelessonsin classes| to V are stories. These will easily yield classroom theatre.
The process of working out classroom theatreis given below:

Process.
Elicit responsesto questions like the following:

1. Whereisthestory taking place?

2. Who arethe characters?

3. What arethe events/ actions narrated in the story?

4. What arethe characters saying or thinking?
L et children sitin groupsand plan the drama. Ask one group to enact the drama.
Initiate adiscussion on thedrama.
Did the actorsinclude all the dialoguesin the story?
Did they add any dial ogues of their own?

Didthegroup act out all theeventsinthe story? Did they add any events?
Could the audience understand where the events weretaking place?

All thegroupshave dready planned thedrama

Do you want to make any changesin the plan before presenting the drama?

L et the groupsto rework on the dramaif necessary. Ask one more group to act out the
drama.



Initiatefurther discussion:
What are your observations on the present performance?
How many sceneswill berequired? \Why?
Do you want to include some actionsinthe drama?
What are the dlotswhere you can includethem?
How will you state the mood of acharacter at acertain moment in the drama?
How can weimprovethe presentation?

Initiate adiscussion on the indicators for the performance of the drama. Consolidate
theindicators on aflip chart. Ask the remaining groups to present the drama. Give positive
feedback.

Why Theatrein English Class:

The classroom theatres can yield much pedagogic mileage.
* |t creates sustainable linguistic experience.
* |t promotes collaboration and cooperation among thelearners
* |t catersto the development of multiple intelligences.
* |t provides spacefor the spontaneous production of language.
* |t pavesway for deeper understanding of thelessons.

* Itengagesall children psychologically aswell asemotionally.

It makesthetextbook comealive.
* Ithelpsthelearnersread thetext analytically and critically.
TheTheoretical agpectsof Narrative:

The focus is not on transmitting information but transacting experience. We are
addressing the inner language of the listeners which is generated through thinking.
Comprehension takes place by virtue of the context, familiar words, voice modulation, facial
expressionsand optimal gestures.

Thenarrativealowsaholistic treatment of second language.It accommodatesdifferent
discourses; we can incorporate descriptions, conversations and rhymes into the text of a
narrative. Unlikethe other discourseforms (for example, essay, poem, |etter, etc.) anarrative
as adiscourse can accommodate all these types of sentences quite naturally. It incorporates
all possible prosodic features such asstress, intonation, modul ation. The " narrativegaps' created
by the teacher can be filled by the learners by constructing target discourses. Narratives
capitalize on the emotive aspect of the language. Thisis of vital importance in the language
class because experienceis sustained in human mindsasemotional gestalts. It can channel the
thoughts of the listeners so that they can perform the tasks assigned to them in a better way.




Textbook totheTheatre:

For most teachers the sole objective of teaching English has been transmitting
information contained in the textbook. However, the new textbooks demand that thereisneed
to be ashift from transmitting information to transacting experience in such away that from
the given text multipletexts are generated by thelearners. Thetheatrical components such as
the narrative, choreography and dramahelp us materiaizethis shift. Some of thelessonsinthe
textbooksof classes6-10 are stories. These can be easily transacted as dramas because both
of these discourses have eventsand dialogues. In narratives, eventsare presented either orally
or inwriting whereasin dramasthese events get trand ated i nto actionsthat can be performed.
Once children get used to performing dramas basedon the stories given in the textbook they
can devel op dramasfrom texts. For thisthey haveto identify the themes of thelessons. From
these themes, plots can be developed which in turn can yield dramas. The transition from
Textbook to Theatre will be a pleasant experiencefor thelearnersat all levels.

Workingon Social | ssuesand Themes:

Children can also devel op plots based on social themesif they given chance. These
plotsinturnyield dramas.

Thefollowing steps are to befollowed:
1. Identifyingasocia theme
Devel oping aplot that has abeginning, the middle and the end.
Deciding dramatic events
Fixing the characters

Deciding the scenes

o oA W N

Devel oping the participants of the theatre workshop to get hands on experience on
dialoguesand actions

~

Deciding position and movements of characters
8. Planning the dramawithout writing the script and performingit.

9. Reflecting on the presentation both by the performersand the viewers. Dramaswere
worked out on themes such as marginalization and child labour.

Role-playsand Dramas:.

In classes | to V, some of the stories are being performed as role-plays and dramas.
Thisliberatesthe children from thelethargy of reading the text mechanically and reproducing
the information given in it. They make sense of the text through collaborative reading and
generate multipletextsfrom agiven text through personalizing and localizing it. Intheinitial
stages, children arelikely to reproducethe dial ogues giveninthetext. By virtue of the feedback
givento them they will be ableto reflect on their own performance. Thiswill eventually help



themimprovetheir performancein termsof delivering dialogues, showing facial expressions
and actions and maintaining some of the theatrical conventions. The role-plays and dramas
performed in the classrooms will provide ample opportunities for children to develop their
communication skills.

Choreography, aMultifaceted Tool:

Choreography isaperformance art and it makes use of sometheatrical components. It
isadiscoursethat can communicate effectively to itsviews. Asapedagogic tool it can be used
to facilitate the development of communication skills. Like the drama it caters to the
devel opment of multipleintelligences. Choreographing apoem implies deeper understanding
of itstheme.

Thefollowing processisused for choreographing the poem:
1. ldentifying thetheme/themes of the poem(stanza-wise)

2. ldentifying instancesfrom life that manifest the theme
3. ldentify the charactersand their actions

4. Deciding thelocation wherethe actionstake place.

5. Deciding the actions of the chorusto create the setting
6. Sequencingtheactions 7).Setting music to the poem

7. Singing the poem and synchronizing the movements and actions of the characters
with the rhythm of the song.

The theme can be interpreted in multiple ways and each interpretation will yield a
different choreography of the poem.




p Chapter 4

Teacher Preparation and Planning
Introduction

Failing to plan is planning to fail. For successful transaction in the classroom, the
teacher has to plan and prepare for it. Before going for transaction of a unit, the teacher
should read the entire unit thoroughly and identify the possible discourses. He /she should
prepare a detailed unit cum period plan in the suggested format. He /she should prepare
period wise interactive questions in advance. Children’s responses should be elicited and
written on the board. This activity should help the children in generating the language.
Hence the teacher has to prepare ample questions for each period. After completion of
teaching, he / she shall note the reflections in the plan. The reflections should include the
performance of the children, the suitability of the process followed in the class.

Planning

Development of aplan for instruction of entire unit is a professional exercise. Lot of
thinking and reference of source books is required. It is a developmental exercise and the
output can be improved year after year based on the experience and reflection. Following
are the steps for developing annual/year Plan and Unit cum Period Plan for both Primary
and High school classes. SCF envisions the planning of alesson as detailed below:

4.1 Year Plan

Class: 11l Subject: English
Total Periods: 220

TLP Periods: 180

Expected outcomes at the end of the year including Discour ses tar geted:

1. Involvement of children during the transaction of all components of all units.

2. Children should be able to listen and express their views and ideas freely during
the interaction in different stages of classroom transaction.

3. Children should be able to read and comprehend the reading texts individually and
collaboratively.

4. Children should able to use appropriate vocabulary and well formed sentencesin
oral and written discourses.

5. Childred should be able to produce oral and written discourses i.e., conversation,
description, rhymes/poems, narrative/story, message/e-mail/SMS, Notice/poste/
invitation, slogans/placards, skit/play and choreography.



Month wise Action Plan

Unit|Month* | Theme of theunit | Periods Stragety TLM/ | pogammes
and name of the unit | required Resources | Activities
Interacation Textbook  |Making a
Whole class Activity | Charts matchbox
1| Jdune | Travel: 22 | Individual Acativity |Blackboard |train
Talking train Group Activity Notebooks
Negotiation
Feedback
Interacation Textbook | Growing
24 | Whole classActivity| charts aplant
o | June | Fl oklore: Individual Acativity | B|ackboard
July | ThelLittle Red Hen Group Activity Notebooks
Negotiation
Feedback
Interacation Textbook Leafy
24 | Whole classActivity | Charts Animals
3 July/  [Science and Technology: Individual Acativity |Blackboard
August | A Phone Call Group Activity Notebooks
Negotiation
Feedback
HumoLrS o {/r\}tr?r?catli on Activit Textbook  |Poster
: Ol€ CIaSSACUVILY | charts Preparation
4 | SePl | TheMouse andthe Individual Acativity | g|ackboard ®
Oct | Pencil Group Activity Notebooks
Negotiation
Feedback
Interacation Textbook  |Magic
Culture: Whole classActivity| Charts Box
5 Nov Swamy and the - Individual _A_cativity Blackboard
M ag|c Beans GrOUp-A.Cth”:y Notebooks
Negotiation
Feedback
Interacation Textbook Our
Whole classActivity | Charts Furniture
6 Dec | Adventure: 22 |Individua Acativity | Blackboard
Mary and the three Group Activity Notebooks
Bears Negotiation
Feedback
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Unit| Month| Themeof theunit | Periods TLM/ |Progammed
No. and name of the | required Stragety Resources | Activities
unit
7 | Feb Neighbourhood: 20 |Interacation Textbook Giraffe
The Animal School Whole class Activity | Charts
Individual Acativity | Blackboard
Group Activity Notebooks
Negotiation
Feed back
8 | Feb/ | History and Culture: Interacation Textbook | Collection
March | Birbal Outwits the Whole classActivity | Charts of a
Cheat Individual Acativity | Blackboard | picture
20 Group Activity Notebooks | story
Negotiation
Feed back

Teacher Reflections

H.M Suggestioing/review

*Note: The number of periods mentioned in amonth are only suggestive. Teacher may plan
for more than a month for completion of a unit in the begining.
4.2 Unit cum Period Plan
Class: 11 Subject: English
I. Unit detailsand number of periods:
1. Unit: TheLittle Red Hen

2. No.of periodsrequired: 24 (thisincludesno. of periodsrequired to transact all
the reading passages and the activities given till the end of the unit)

Theme: Folklare

Il. Expected outcomes:

a. Involvement of children during the transaction of all components.
b. Children should be able to listen and express their views and ideas freely.

c. Children should be able to read and comprehend the given reading text individually
and collaboratively.

d. Children should able to use appropriate vocabulary and grammar in oral and written
discourses.

e. Creative expression through construction of written discourses i.e. description in
oral and written, conversation, choreography.

f. Children should produce oral and written discources i.e. discription, conversation,

poems/rhymes, story/narratives, notice/slogam/poster and play/skit.
]
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[11. Period wise Details of a Unit:

Period R TLM
No. | €ontent/Activity / Discourses Strategy wource.s/
. required
1 | Face sheet (pg. 16 Picture interaction whole
(pg- 16) . Textbook, Black Board
class activity
2 , _ . Whole class interaction Chart
Discourse: Picture Description |, . . L
individual, group activity
(pg. 16)
, . Presentation : group works,
3 Discourse — Editing of , o .
o teacher’s version interaction
Description i Chart
for negotiation
4 rlc:ure riassl ng (pg. 17)Listening Whole class activity teacher Textbook, Black board
et (pg. 138) presentation and interaction
Readin ment 1. One day the -
5 _ 9559 4 Individual, group work Textbook glossary chart
littleRedhen .................... . i .
_ reading aloud : Teacher and |dictionary
all the grains of wheat
Students
Discourse: conversation between |\Whole class interaction
6 |thered hen and itsfriends individual, group activity | /eXto00K, notebooks
and charts
7 | Discourse editing of Presentations: group works,
conversation teacher’s version interaction| NS
for negotiation
8 | Reading segment : 2Who will In;l;:j/.I duzzlll, grg‘_’p WO:(' Textboka glossary
take the wheat teach them a Reading aloud : Teacher |chart dictionary
lesson and Students textbook
9 Discourse: construction of aora Whole cltz_as_stl nteractu:zf
. group activity, presentation
description Textbook, black board
, _ . Textbook , Glossary
10 ch??z;?g :;?ment 3:Whois Individual, group work. chart, dictionary
Duck and the cat Reading aloud : Teacher
and Students
: N i black board
11 | Discourse: er.te arecipeto Whole class interaction
prepare chapatis (pg 25) group activity, presentation |charts
12 Presentations. Group works,
Discourse — Editing Teachers version interaction Textbook
for negotiation
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exercises (pg-22)

Period | Content / Activity / Discour ses Strategy Resources/ TLM
No. required
13 Transaction of comprehension Interaction individual, Textbook

group activity

14

Transaction of components
Vocabulary (pg-23)

Interaction individual,
group activity

Textbook + notebooks

Transaction of components

Whole class interaction,

Textbook, black board

16

15
writing : Describe the picture individual, group activity | chart
(pg:24)
Discourse editing description Presentations : group works,| Charts

teachers version, interaction
for negotiation

17

Transaction of components :
grammar (pg-26)

Whole class interaction,
individual group activity

Textbook, charts

18

B. Poem reading : Good morning
Mrs Hen (pg-27)

Whole class activity group
activity

Textbook

19

Poem choreography

Whole class activity, group
activity

Textbook, blackboard
charts

20

C. Reading the lazy rabbit
(pg-29)

Individual, group work
reading aloud: Teacher and
Students

Textbook, Glossary,
Chart, Dictionary

21

Discourse: Construction of
conversation between lazy

Whole class interaction

Textbook, Notebooks

Presentation

indivi ivi and charts
cabbits individual, group activity
22 | Editing Presentations: Group works,| Charts
teacher’s version, interac-
tion for negotiation
23 | Transaction of project (pg-28) Individual, group activity Charts, notebooks

24

Project work presentation

Interaction negotiation
group presentation

Charts notebooks
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I'V. Period wise notes and interactive questions:

In this part of the plan the teacher can write down the questionsthat are required for
interaction at various stages of classroom transaction such as picture interaction, oral
performance of the learners, reading, discourse construction and editing.

Theteacher hasto refer the handbook for detail transaction process and framerel evant
guestionsto help the students in generating language. The notes must be added on thingsto
the existing information given in the textbooks. At no point teacher should copy the questions
from the textbooks. Teacher should develop thought provoking questions and questions on
higher order thinking skills well in advance to enable the children think and participate in
the classroom interaction. The required information pertaining to the topic must be collected
from various sources and shall be written under teacher notes. The teacher has to keep a
bound notebook and allot about 15 to 20 pages for a unit and maintain for 2 or 3 years
continuously with additions of important notes every year. The teacher has to focus on the
recent developments in the subject specific areas and update the notes and discuss the same
in the classrooms. Teacher professionalism and professional development will be reflected
by the nature of his/ her planning. Teacher can also collect and note - quotations, riddles,
articles, humorous incidents etc. to make the class lively.

V. Period wise notes on children’s perfor mance:

This part of the plan is intended for continuous assessment. The teacher can note
down the names of students whose performanceis at the desired level. This notes will help
the teacher to assess the children performance for awarding marks and grades in Formative
Assessment.

VI. Period wise notes on Teacher’s Reflections:

Teacher has to reflect on the effectiveness of the teaching and learning. What steps
went well and the extent of children participation and their attainment of language
competencies for future transaction. The teachers should share their experiences in staff
meetings and in other meetings.

Under standing the variety in the process

Theteachers are expected to refer Teacher Handbooks/ M odules and other reference
books. Based on this, teacher shall select appropriate transaction processfor variousactivities
and discourses for effective transaction.

Strategy

The strategy refers to the nature of teaching learning process to transact each
component of aunit. The method must enableinteractive teaching where children participate
inthelearning processes. A variety of questionslike analytical, extrapolative, etc. tofacilitate
whol e classdiscussion. Children understand concepts not by listening but by giving responses,
through individual and collaborative activities. Therefore, adequate scope must be given to




the children to think, question and respond in the classroom. Teacher has to develop
appropriate tasks which are challenging in nature so that they will be engaged in TLP actively.

Resources/ TLM

Every teacher should identify appropriate resource material required to teach the
subject and collect the same and keep for ready access. Teacher should think about the
English around us and collect relevant material. They can also encourage students to bring
different material they come across in their day to day life like news paper cuttings, different
types of wrappers, pamphlets, posters, etc. The language around of the child should be
made a part of the TLP.

Programmes and Activites

Teacher has to conduct different activites/programmes based on the theme of the
unit. The activities should reflect the national festivals and important days in academic year
- like International literacy day, International Woman’s day, International Mother Tongue
day etc. The activities include- quiz, essay writing, compering, debate/ discussing, writing
slogans, preparing posters, mock parliament etc. The activities /programmes should help
the children in using English language fearlessly. The teacher shold plan in advance for
effective implimentation of these activities and programmes and reflect in his/ her year
plan.

The purpose of evaluation is not:

e to motivate children to study under threat.

e to identify or label children as ‘slow learners’, or ‘bright students’, or ‘problem
children’. Such categories segregate children, placing the onus for learning solely

on them, and detract from the role and purpose of pedagogy.

e toidentify children who need remediation (this need not wait for formal assessment;
it can be detected by the teacher in the course of teaching and attended to

® as a part of pedagogic planning, through

e individualised attention).

e todiagnose learning difficulties and problem areas— while broad indications about
conceptual difficulties can be identified via evaluation and formal testing. Diagnosis
requires special testing instruments and training. It is also specific to foundational

areas of literacy and numeracy and is not meant for subject areas.




4.3 Detailed Period Plans
Period No. 1: Pre-Reading

Class: 111 Subject: English Time: 45 Minutes

Teaching Item/ Topic/ Sub Topic: Face sheet Unit: ThelLittle Red Hen

Expected L ear ning Outcomes Competencies: Theme: Folklore/Dignity
of labour

Learner will be able to:
1. Come out with their perception of the picture.

2. Tak about their understanding of the theme that is in-built in the picture aswell asin the
various components of the unit.

3. Makeintelligent predictions of the passage they are going to read.
4. Shed their inhibitions and respond freely

Item Details
1. Teacher traineeinteractswith thelearners based on thetrigger picture.
2. Asksguestionsin addition to what has been given in TB.
3. Useswell-framed questions.
Sepsin Pre- 4. Allow Lhe Iearrlner;'lcz res:pond in mother ton?:::.
Reading activity 5. M.egap one the chi r(.ansresponsesln English.
6. Elicit and accept the divergent responses from the learners.
7. Elicit relevant responses (words, phrases or sentences) and write
on the BB/chart.
8. Utter theword holistically and not |etter by letter.
Strategy Whole Class interaction
T.T. interacts with the children by asking the following questions.
1. What do you seein the picture?
. 2. What are the different people doing?
Inter aFt'Ve 3. Who are the people who seem to be happy in the picture?
Questions 4. How many such people do you come accrossin your daily life?
5. What isthe man dreaming of ?
6. What do you dream of ?
7.  What should you do to make your dreams come true?
8. What isthe necessity of doing work?
9. How does education help you to get better jobs?
TLM/ BB Textbook Picture: Chart, Black board
Assesment of _
children’s Writes the names of the students who performed upto the expected
academic standards
performance
Teacher’s Writes the positive and negative aspects of your transaction and the gaps
Reflections you have identified. How you want to improve etc.




Period No. 2: Listening Passage

Class: 111 Subject: English Time: 45 Minutes
Teaching Item/ Topic/ Sub Topic: Listening Passage Unit:  TheLittle Red Hen
Expected L ear ning Outcomes/ Competencies: Theme: ;?:I;Ib%rﬁr/Dlgnlty

Learner will be able to:

1. Senditized further on the theme.

2. ldentify variety of language forms.

3 Make predictions on the events that might happen.

4. Understand what is listed to and respond in English though in broken sentences.

[tem Details
Trainee teacher follow the below steps.
Stepsin »  Process the narrative based picture through interaction.
Transaction of e Present the narrative.
listening passage * Interact with the children based on the narrative based picture.
»  Elicitsthe responses and writes on BB/chart.
Strategy Whole Class interaction

T.T. interacts with the children by asking the following questions.
1. What time of theday isit?
2. What are the animals doing?

Interactive 3. Who are slegping?

Questions 4. Who woke up early in the morning?
5. Name the animals which are looking lazy in the picture?
6. Discribe hen? (colour and size)
7.  What difference do you observe between the hen and the other

animals?

8. Guesswhat thelittle red hen is asking the duck?
9.  What would the hen do now?
10. How were the three friends?
11. What are the sounds made by apig, acat and a duck?
12. What would the little hen do with the grain of wheat?

TLM/ BB Textbook Picture: Chart, Black board

ASS(.asment of Writesthe names of the students who performed upto the expected academic

children’s

standards
performance
Teacher’s Writes the positive and negative aspects of your transaction and the gaps
Reflections you have identified. How you want to improve etc.




Period No. 3: Reading
Class: I Subject: English Time: 45 Minutes

Unit: ThelLittle Red Hen
Theme: Folklore/Dignity
Expected L ear ning Outcomes/ Competencies: of labour

Teaching Item/ Topic/ Sub Topic: Reading

Learner will be able to:
1. Children make an effort to read individually and track their own reading process.
2. They make sense of the reading passage using a number of strategies such as
» Checking their predictions on the reading passage.
» Locating information that they were able to pool from the interaction that has taken

place.
» Guessing the meaning of words from the context and also using familiar words as
stepping stones.
ltem Details
Trainee teacher will interact with the children to connect the theme
picture with reading passage.
»  Specifiesthe part of the passageisto be read.
[. Individual Reading
I nstructions to students:
* Readindividually and do not take help from others.
*  Put question mark (?) against the words you do not understand.
Stepsin e Tick the words and sentences you are able to read.
Trasactions of +  Useglossary or the meanings written/ display on the blackboard.
Reading «  Pose some questions to check comprehension.

I. Support to Low-Proficient Learners

* Interactswith the learners to generate sub-text.

*  Writesthe sub-text on BB/ chart/ in the notebook of the learner.
» Ask thelearnersto associate the sub-text with the reading text.
»  Make use of aconcept mapping activity.

[11. Collaborative Reading

I nstructions to students:

e  Sitingroups.

e  Sharethe words/ sentences you have understood.

*  Get clarify what you have not understood from your group members.
e Share with other group members for further understanding.

I'V. Extrapolating the text

I nstructions to students:

*  Read the questions written on BB/ displayed on the chart.

»  Discussthe answersin your groups.
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[tem Details

»  Writethe answersin your notebooks/ chart given to you.
*  Present them to the whole class after completion.
V. Reading aloud by the Teacher

»  Traineeteacher will read the passage aloud with proper voice
modulation.

V1. Reading aloud by the Children

Instructions to students:

e Sitinthe same groups.

»  Dividethe reading passage into the number of parts.
e Each oneread apart taking turns.

» Invite feedback from other learners on loud reading.

Strategy Whole Class interaction

T.T. interacts with the children by asking the following questions.

Interactive 1. Who wasworking?
Questions 2.  Who were lazy?
3. What did the dog ask the hen?
4. What did the Hen ask pig, duck and cat? What did they say?

I nteraction 1. What isthefirst event in the passage?
for generating 2. What happened first, what next , and last/
sub-text 3. What isthe dialogue of the hen?
4. What are the responses of the duck and the Pig?
TLM/BB Textbook Picture: Chart, Black board
Assesm f . .
child r:‘]t SO Writesthe names of the studentswho performed upto the expected academic
i
standards.
performance
Teacher’s Writes the positive and negative aspects of your transaction and the gaps
Reflections you have identified. How you want to improve etc.




Period No. 4: Discourse Construction (Post-reading)

Class: 111 Subject: English Time: 45 Minutes
Teaching Item/ Topic/ Sub Topic: Discourse Construction Unit: Thelittle Red Hen
Expected L ear ning Outcomes/ Competencies: Theme: E;):I;L(;rliDlgnlty

Learner will be ableto:

1. Construct a conversation on their own.
2. Participate in conversation.

3- Use discourse markers properly.

4. Use spoken structures in English.

[tem Details

» Thetraineeteacher identifiesadiscourse and assign atask to construct
it.

Writes the targeted discourse on BB and ask children to copy it.
»  Writes down the questions and answers.
I. Theprocessfor the construction of discourse individually

» T.T.asksthequestionsto help thelearnersto get ideas such as events,
characters, location etc.

»  Asksthe questions to sensitize the learners on some features of the
discourse conversation.

I nstructions to students:
Stepsin Discourse | ° Think of the related words.
Construction »  Think of the possible dialogues.
e Givessupport to low-proficient learners.
*  Provides opportunity for individual presentation.
»  Givefeedback on the presentation.
* Invitefeedback from the other learners.
e Providedot for refining the individual work.
I1. The processfor the construction of discoursein groups
I nstructions to students:
»  Share the written work on conversation.
e Share how to write theinitiation (1st dialogue) in conversation?

* Check the missing words, excess words, proper word forms,
panctuation marks etc.

*  Write the group productsin your notebooks on a separate page.




Item Details
T.T. monitors the group work to ensure the proper collaboration.
»  Ask the group to present what they have written?
*  Givesfeedback.
* T.T. presents his/ her version on the discourse-converstaion.
T.T. interacts with the children by asking the following questions.
1. Who do you see in the picture?
Interactive 2. Where are they?
4. What did the hen do with the wheat?
5. Can you guess the conversation among them?
6. Who will talk first and what will she say?
TLM/BB Textbook Picture: Chart, Black board
Assesment of _ :
children’s Writesthe names of the studentswho performed upto the expected academic
standards
performance
Teacher’s Writes the positive and negative aspects of your transaction and the gaps
Reflections you have identified. How you want to improve etc...
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Period No. 5: Discourse Editing

Class: 111 Subject: English Time: 45 Minutes
Teaching Item/ Topic/ Sub Topic: Editing of discourse Unit: ThelLittle Red Hen
Expected L ear ning Outcomes/ Competencies: Theme: E?:F;L(;rl?r/Dlgnlty

1. ldentify the features of conversation

Organise the ideas properly

Identify and rectify the errors related to wellformedness of sentence.

Identify and rectify the errors related to wordforms, word orders, missing words extra words.

o WD

Use proper punctuation and capilization.

[tem Details

1. T.T. conducts the editing as awhole class activity through interaction.
»  Thematic editing and checking discourse features

»  Editing the well-formedness of the sentence (sentence structure) —
word order, excess words, missing words

»  Editing the errors related to word forms (tense forms, prefixes,
Stepsin Editing suffixes, agreement, etc.)

»  Editing punctuations

»  Editing spelling errors

2. T.T. checks the remaining groups’ products undertaken by the groups.

3. T.T. asksthe learnersrefine their individual work based on these inputs
on a separate page.

4. T.T. compiles the refined works together to make the big book.

Strategy Negotiating through interaction (Whole class activity)

T.T. interacts with the children by asking the following questions.

1. Arethediaoguesrelated to the theme?
Interactive 2. Aretheall the charactersinvolved?
) 3. Arethere any words excess/missing in the first sentence?
Questions .
4. Arethere any words mis-spelt?
5. Areadl the exchangesin proper sequence/
6. Would you like to suggest any changes in the dialogues?
TLM/ BB Textbook Picture: Chart, Black board
AsS E_ sment of Writes the names of the students who performed upto the expected
children’s .
academic standards
performance
Teacher’s Writes the positive and negative aspects of your transaction and the gaps
Reflections you haveidentified. How you want to improve etc...




P Chapter 5

Continuous Compr ehensive Evaluation

L anguagelearning isacontinuous process. Assessment isnot an activity distinct from
learning. Since learning is facilitated through group discussions, pair discussions and
individually, assessment also operatesat theindividual level, in peersand in groups. Thiswill
help thelearnersto comparetheir strengths and weaknesses and make modificationsin their
learning. We propose Continuous and Comprehensive Assessment at all levels of language
learning.

* CCEisanattempt to shift from rote-learning to constructing knowledge and applying

it asand when required. CCE isan ongoing processand isanintegral part of thelesson.
At every point of classroom transaction, we will have to assess what the child has
learnt for which the same activitiesthat are used for teaching / learning areused. The
guestionsin the examination paper shall not ssimply be based on information givenin
thetextbooks but shall create dlotsfor thelearner to use language in ameaningful way
applying what she haslearnt. So ‘mugging up’ by the student will not be of any useto
him or her.

* NCF 2005, SCF 2011 and RTE 2009 have emphasi zed theimportance of implementing
CCE whereall assessments haveto take place in anon-threatening atmosphere without
causing any burden onthelearners. Thethrust ison formative aspectsof learning instead
of relying on asingle paper-pencil test at the end of the academic year. Assessment has
to take care of developing all the innate potential of the learnersto the fullest extent.

» Thethrustisonthe formative assessment which can beinterpreted as* assessment for
learning and assessment as learning’ which are distinct from summative assessment
which can beinterpreted as ‘assessment of learning’. It isimportant that the teacher
does not judge the child’'s nature, instead noticesthe inherent potential of the child as
alearner in the context of his/ her nature.

» Atruly professional teacher needsto be patient, innovative and assess his/ her pupils
progressin every period in each classand give proper feedback to each and every pupil
so that language acquisition takes placein asmooth, natural and non-conscious manney.

Concept of Evaluation

Examination reformsis an important component of curriculum and the evaluation is
powerful means of improving the quality of education. All the educational committees
recommended for reducing emphasis on external examinations and encouraging internal
assessment through CCE. The scope of evaluation in schoolsextentsall the areas of learners
personality development. It includes both scholastic and co-scholastic areas and should be
comprehensivein nature. Thisisinlinewith the goals of education.

5.1 The Present Status of Assessment
« Mismatch between curricular goals and assessment content.

« Domination of Paper Pencil test and no focus on oral performance.



« Thetest resultsdo not have any impact on teaching because the next stage of syllabuswill
betested in the next examination.

e Children’sindividual learning needs are downgraded in the push to cover the syllabus
before next assessment.

« Memory oriented responses without much focus on original thinking and expression.

 Education seems to be transmission of information and learning reproduced from the
textbooks.

« The curriculum aims at developing a holistic personality but the practice reflects
transaction of afew subjectsi.e. Languagesand Non-L anguagesand no focuson credtive
areaslikearts, crafts, values, health and physical education, life skillsetc.

« The assessment does not focus on anything during the learning but only after learning
(after the completion of unit/ term) and hel psin categorizing the students asbad, average
and good based on their performance.

« Teacher seldom takes assessment results asfeedback to their teaching and changeteaching
learning processes and focus on neglected aspects of learning.

« Morefocuson teaching what isgoing to be assessed? Therefore use of guidesand guide
type material .

 Educational changeislimited by the power of the assessment practices.
5.2 CCE and Examination Reforms

Following arethe proposed refor msasa part of implementation of CCE

« Making examinations more flexible and integrated into classroom teaching through
formative assessment.

« Ensuringthat learning isshifted away from rote methods and focused on self-expression.
« Gradingin placeof marks(Marksbased grading system).

 Assessment of subject-specific academic standards/ competenciesrather than information.
« Assessment isschool based through teacher made test papers.

« Questionsareanalytical and open ended which determinevariousabilitiesof childrenin
language whichistext independent.

 Teacher maintaining child-wise, subject-wise performanceregister.

« Theassessment toolsare not only pen and paper but al so oral tests, projects, observations,
portfolios, classwork, activity reports etc.,

 Evauation made comprehensive including co-curricular areas such as Art Education,
Games and Sports, Work Experience, Value Education etc.,

- Evaluation made continuous and now become part of teaching through formative
assessment.

« Progress report with descriptive statements on children’s performance covering all
curricular aress.

« Periodic sharing of children progresswith SMCsand parents.




» Assessment starts with abase line assessment at the beginning of academic year for all
subjectsand classes based on which the teacher set targets and plan for teaching.

What isCCE?

CCE refersto asystem of school based assessment that coversall aspects of students
growth and development. Themain aimistofind out how far the curricular goalswere achieved.

It emphasizestwo fold objectives
1. Continuity in evaluation and assessment of broad based |earning
2. Behavioura outcomes - Academic/ Curricular Standards

CCE comprisesthreeterms

A) Continuous
B) Comprehensive
C) Evaduation

Continuous - Assessment is regular and periodical. Evaluation of students growth and
devel opment is continuous process rather than an event, built into the total teaching learning
process and spread over the entire span of academic session.

Comprehensive - is a halistic approach, covers both scholastic and co-scholastic areas. It
provides ample opportunity for thechildto grow inall areas.

Evaluation - isassessment of childin all aspects. Theemphasisshifted from testingto holistic
learning.

What isto beassessed?
Thetotal feedback on child’slearning includes:
« Thechild'slearning and performancein the subject different subject domains.
e Thechild'sskills, interests, attitudes, motivation etc.

« Thechangesthat are happening in the learning process and behaviour of the child and
the devel opmentsthat have occurred in astipul ated period of time.

« Thereaction of the child to the different contexts and opportunities in and out of the
school.

Typesof Assessment

1. Formative Assessment

2. SummativeA ssessments
5.3 For mative Assessment

Formative Assessment isan assessment conducted during the process of teaching. Itis
through observation of student’sresponses, engagement, notebooks, assignments and other
written works. Formative A ssessmentswill be conducted by the teacher during instructions.
The teacher observes and records the children’s progress and as well aslearning gaps. FA is
Assessment For Learningand SA isAssessment of Learning.



Some of themain featuresof For mativeAssessment
» FAfocuson diagnostic and remedial and based on oral and written performances.
« makesprovision for effective feedback.
« enablesteachersto adjust teaching by taking into account of the results of assessment.

« recognizesthe need for studentsto be abl e to assess themsel ves and understand how to
improve.

 buildson student's prior knowledge and experiencein designing what istaught.
e encourages studentsto understand the criteriathat will be used to judge their work.
« offersan opportunity to studentsto improvetheir work after feedback.
« helps studentsto support their peers.
FormativeAssessment isAssessment for L ear ning and Assessment asL ear ning

Summative assessment takes place after aperiod of instruction and requires making a
judgment about the learning that has occurred. Thisisthrough using paper pencil tests. Itisto
takes place at end of term semester or school year. Special |earning outcomes and standards
arereference points, and grade levelsmay bethe bench marksfor reporting. Thisisassessment
of learning.

For mativeAssessment and Tools

The children's learning process is continuously checked and monitored in formative
evaluation. Different kinds of tools and techniques must be used to observe and record the
different types of behaviour. Theseare asfollows:

1. Observations 10 Marks
2. Childrenwrittenworks 10 Marks
3. Projects 10 Marks
4. Slip Test (unannounced informal test) 20 Marks

Criteriafor awarding marksunder each tool:

Observation: The ora performance of children related to classroom activities which cover
the academic standards /learning outcomes (listening and speaking, reading comprehension
and oral discourses) and their indicators should be considered while awarding marks.

Written Work: The written performance of children related to conventions of writing,
vocabulary, grammar and written discources should be considered (including the exercisesin
thetextbook). Marks should be awarded based on theindicators.

Projects. Theora and written performance of children which cover al the academic standards/
learning outcomes should be considered while awarding marksin various stagesi.e. planning,
execution, analysisand interpretation of data, report writing and presentation with feedback.




Slip Test: Thistest should be conducted without giving any prior noticeto children. Thistest
should cover thetargeted discourses (by taking two/ four targeted discourses in each formative
assessment). Thispracticewill help childrenin attempting the written discoursesin Summative
Tests successfully.
Thefollowingwill provide theevidencesfor awar ding marksin For mativeAssessment:

» Teacher’sunit cum period plan that reflect children’s performance.

= Sdf - Assessment toolsgiveninthe TB for the use of learners.

= Student portfolio (Collection of thework done by theindividual learner)

= Notebooks of children (written discourses and homework)

» Textual exercises carried out by children

= Productsevolved in groupsthrough collaboration

= Scriptsof Slip Test

Periodicity: Continuous observation—however, recording may be oncein about two months
period.

Formative Assessment is an integral part of teaching learning process. The teacher
observes the performance of the children through questioning, observation of children
notebooks, assignments, classworks, projects, children participation in the learning process,
group work etc., Theteacher hasto record in thefollowing monthsfor Formative A ssessment
against the giventoolsi.e. Observations, Written works, Project works, Slip tests.

FAL-July; FA 2- September; FA 3- December; FA 4 - February
5.4 Summative Assessment and Tools

Summative A ssessment should be based on written and oral tests.
Following arethetoolsfor summative eval uation

1. Oral test: Thisincludeschildren’sresponses during the classroom transaction and production
of oral discourses.

2. Written Test: Pen Paper test

Thetasks must be qualitative, text independent and based on academic standards. They must
discriminate children based on their language ability.

Periodicity of Assessment - The assessment should be conducted oncein each term based on
the classroom transaction.

Base line test - June (Baseline) - A baseline test, which is diagnostic in nature, should be
conducted at the beginning of the academic year to assess how far the children posses the
competenciesrequired to follow theregular syllabus of the class. If the children do not posses
therequired basic competencies, remedia teaching shall be planned by the teachers concerned.



Summative Assessment isaterminal test in nature and should be conducted thriceina

yearviz.,

SA1 - September

SA2 - December

SA3-April

The subject wise question papers should be developed by the teachers based on the

Academic Standardsand their weightages.

Test papers must be teacher-made and never from external sources.

Encouragethe children to come out with their own and original expression, evenif they

make mistakes (making mistakesis ok).

Thetest isfor 100 marks. Out of these, 20% is allotted to oral test and 80% to written
test.

Under Oral test, 10% of marksisallotted to listening and speaking and the remaining
10% is allotted to the targeted oral discourses under creative expression. The
performance of children should betaken over aperiod of time but not on the assessment
day.

Thetest itemsshould not be discretetypeitems, but should be holistic. Hence narrative
isthe best tool to assessthe children’s performance in different domains of language.
Narrative gaps should be provided where children can think and write adiscourse under
thegiventask. The chosen narrative should beat the comprehensionleve of thechildren's
knowledge domain. The narrativesshould have scopeto generate stories, letters, tables,
pictorials, dialogues, advertisements etc.

Conventionsof writing and Grammar should be assessed through the task of editing. It
should be adiscourse form with different types of errors. Marks should be awarded
according to the performance of children.

5.5General guiddinesfor preparation summative question paper

To assess the children’s performance in English, 6 domains have been identified:

Accordingly thetest items are to be prepared.

1.
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Listening and Speaking.
Reading Comprehension
Conventions of Writing
Vocabulary

Grammar

Creative Expressions (Discourses): (a) Oral  (b) Written




Domainl: Listeningand Speaking(Oral)

Thisdomainispurely oral. Awarding the grades under thisdomain should be based on
the performance of the children.

It doesn’t mean that the assessment is based on the performance on asingleday or a
week but over a period of time of the assessment.

Thefollowing may be considered while awarding grades under thisdomain.

«  Children’s responses to the questions during the TLP. These may be in words/
phrases/ sentences.

«  Children’sahility to questionduring TLP.

e  Children’s ability to use formulaic expressions during the interaction with the
teachersand the peer group.

e Children’sresponsesduring pictureinteraction, presentation of narratives, reading
process €tc.

Oral Discoursesunder Creative Expression

e Pupils responses to the targeted oral discourses in a particular class i.e.,
Conversations, descriptions, narrativies, role play/ skit.

Domain —2: Conventionsof Writing

Under this, ameaningful paragraph or anarrative may be given. Studentsare asked to
edit the itemsof Capitalization, Abbreviations/ Acronyms, Punctation Marksand spelling.

Domain —3: Reading Comprehension

Pupils responses to the different types of questions based on a reading passage /
conversation/ poem/paragraph/ story /narrative/ description/ posters/notices/advertisements
/ |etter.

By using thetexts, the teacher may plan different test itemsas given below

1. Askdifferent typesof questions— inferential, analytical, predicting, cause & effect, global,
local, personal etc.

2. Sequencetheevents
3. Informaiontransfer activities
4. Multiple Choice Questions (MCQ)

Domain—4: Vocabulary

Thefollowing activities can be designed based on anarrative/ story/ conversation etc.
Put words under appropriate headings, concept maps, word classification, odd man out.
Prefixes, suffixes.
Synonymsand Antonyms.

A w DR

Singulars-pluras, He-words,She-words.



Abbreviations
Acronyms

Short forms/ contracted forms

© N o O

Any other item discussed in the textbook

Domain —5: Grammar (Editing).

A meaningful paragraph or apassage may be given with some grammar mistakesinit.
Pupilsshall be asked to make necessary corrections. Questions on grammar pointscoveredin
thetextbook contextually. Avoid asking any discrete questions.

Domain —6: Creative Expressions(Oral and Written Discour ses)

The oral part should not be included in the written test. For this oral part children
performance should be assessed based on the classroom performancein oral discoursesduring
the assessment period.

Under written discourses, areading text may begivenintheform of anarrative/story/
description / dialogues/ poem / passage etc., The students are expected to write the targeted
discourses.

The text should be related to the themes given in the textbooks. The text can be an
extension of astory given in thetext book.

The gapsin thereading texts should provide scopefor writing adiscoursetargetedin
that particular class. i.e., description, conversation, diary, notice, dramascript, profile, essay,
report, dogans, newsreport and write-ups.

After assessment, the marks should be posted in the table given onthetop of the question
paper. Each task isaimed at assessing certain competencies. Accordingly, the marks should be
posted.

Recor ding Children Performance

Marksbased grading system will beasfollows.

Fivepoint scalegrade- A+,A, B+,B and C. (0- 40 C Grade; 41-50B Grade; 51 - 70B+; 71
-90A; 91 and aboveA+)

Recordsand Registers

Every teacher must maintain aregister viz., CCE showing the progress of children against
subject specific learning indicators over base line. Recording Formative and Summative
Evaluation detailsinthechild'sprogress card. Every child completing hiselementary education
shall be awarded acertificate.

A cumulative achievement record at two levelswill beusedi.e., @) for primary (1-V classes)
and b) Upper Primary (VI-VIII).




FormativeAssessment - Recording

ClassV Subject: English
g Observa- | Children | Project | Sliptest [ Total marks| Grade
No | Nameof the student | tion written | work
(10M) (10M) (10M) (20M) (50M)
01 K Ashok 6 8 7 15 36 A
02
03

Summative Evaluation Recording

Class: VvV Subject: English
Nameof the | Listening | Readiing Conven- |\ocabu-  [Grammar Creative Total Grade
2 student and comprehen- | tionsof | |5y expression marks
W) responding sion writing Oral and written
(5M) (5M) GM) | GM) | (BM) | (5+20=25M) | (50M)
01 KAshok 3 4 3 3 3 18 34 B+
02
03
Final Result
Class. V Subject: English
9. No h g FA Marks SA Marks Tota Marks Grade
. Name of the student (50) (50) (150) (20M)
01 K Ashok 36 34 70 B+
02
03




Classes-1& 2
Weightage Table (Academic Sandard Wise) -For mativeand Summative Tests

Formative Assessment Summative A ssessment
) 5 [ " )
Flel gl 8| &z £z |E |z
— o) = = @]
Academic Standards ol 2 3 £ 095' = g | © = =
; @) Z ;
Listening & Speaking |30% | 15 0 0 0 15 10% 5 5
Reading Comprehension |20% | 10 10 30% 10 5 15
Conventions of Writing 10% 5 5
Vocabulary 20% 5 5 10 30% 10 5 15
Grammar
Creative | @ Ord 10% | 5 5 10% 5 5
Expression | 1y \written | 209% 5 5 | 10 | 10% 5 | 5
Tota 100% | 30 10 10 100% | 30 20 |50

Classes-3,4& 5
Weightage Table (Academic Sandar d wise) - For mativeand SummativeTests

Formative A ssessment Summeative Assessment
) 5 %) " ©
Academic Standards ESE’ B S| ¥ E b § s | & |
ol 5| 8| | 2| B| 2 |5 |§ |&@
g o s} x (%)) O ;
@) 2 ;

Listening & Speaking | 10% 5 5 10% 5 5
Reading Comprehension| 10% 5 5 10% 5 5
Conventionsof Writing | 10% 5 5 10% 5 5

Vocabulary 10% 5 5 10% 5 5
Grammar 10% 5 5 10% 5 5

Cresative a) Ordl 10% 5 5
Expression .

b) Written | 30% 5 10 15 40% 20 20
Projects 20% 10 10
Tota 100% | 30 10 10 100% | 10 40 50




Guiddinesfor Preparation of Summativequestion paper

1. Insummative assessment 20% of marksisallotted to oral test and 80% of marksisallotted to
writtentest. The summetive primary question paper should be prepared for 40 marks. Question
paper for thewritten test should be prepared and conducted accordingly .

2. Under oral test, 10% of marksisallotted to listening and speaking and the remaining 10%
of marksisallottedto oral discoursestargeted in each class. These marks should betaken
over aperiod of time but not on assessment day.

3. Theweightage of marksfor each domainisdifferent in summative assessment. Thequestion
paper should be prepared and grades should be awarded accordingly.

4. The test items should not be in discrete components. They should be holistic. Hence
narrative is the best tool to assess the children’'s performance in different domains of
language. Narrative gaps should be provided where children can think and write adiscourse
under the given task. If the chosen narrative containsany difficult vocabulary, it should be
simplified. The narrative should be at the comprehensionlevel of thechildren.

5. The same narrative should be continued and another task should be given based on the
narrative. The narratives should be givenin diffrent genres.

6. Thenarrative gap providesachancefor children to think differently on the basis of their
experiencesand present them intheir own language. Hence, each child presentstheir views
differently.

7. While preparing the question paper theteacher should have aclear ideaabout the targeted
in each class. Refer the Teacher’s handbook for class wise targeted discourses.

8. Conventionsof writing and Grammar should be placed under thetask editing. A discourse
should begiven with errorsand marks should be awarded accordingly . Grades should be
awarded under their respective headingsor columnsof conventionsof writing and grammar.

9. Thenarratives should be taken either from the textbook by extending the events or from
outside the textbook on the basis of the themes of the textbook.

10. Eachtask should carry 5 or 10 marks. You can also giveit in parts, but you should award a
singlegradefor each domain. Under each competence one or more tasks may be given.

11. Theweightage given under thewritten discoursesis40%, which means40 marksin classes
6 to 9. After evaluation of the answer scripts all the marks given for written discourses
should be added and asingle grade awarded. The discourse features and content should be
considered for awarding grades.

12. While evauating the answer scripts, the indicators for each discourses under each class
should be kept in mind and marks should be awarded accordingly .



5.9 Summative M odel Question Papers

Class: | Subject: English Marks: 20
Name of the SIUdent: ... e Roll No. .........
Academic Reading Conventions |Vocabulary Written Total |Grade
Sandards | Comprehension | of Writing Discourses| Marks
Task No. 1,2 3 45, 6 7
MarksAllotted 5 5 5 5 20
MarksObtained

Teacher reads

Ammuand BittuwereinAmmu’'sclass. Bittuliked Ammu’'sclass. Thereweremany thingsinthe

class.
TASK -1

L ook at the picture(box) and writethenamesof thingsused in a classroom (2v2m).
o I
&0
W, | [
) AU=

boole duster bag

car pencil table tap




Continuereading

Ammu’steacher showed achart of pictures. She asked the childrento namethem. Hereare

some picturesfromthechart.
TASK -2

Writethenamesof the picturesgiven below (2%2m)

i
v

[}

Continuereading

Then, theteacher asked the studentsto talk about themsalves (and their likesand didikes). Ammu
spoke about hersalf.



TASK -3

Put full-stopsand capital letter swherever necessary. (5m)

My nameisAmmu
i amsix yearsold

| likemy school
Bittuismy pet

We play everyday
Continuereading

Theteacher wasvery happy. She gave Ammu the picture of a beautiful doll. It wasdressed
nicely. What things, do you think, areused in dressing.

TASK -4
Choosetheword related to the* word dressing.” Writethemin the balloons (2%2m)
comb bench powder bank
cream tie bell frock
L~

Continuereading

Ammu’steacher gave children someletter cards. Sheasked childrento match the capital letter
withsmall letter.




TASK -5
Match thecards. (2%2m)
A q
D n
R a
N r
Q d
TASK -6
Writethefollowingwordsunder thecorrect heading (2%2m)
cyde auto tomato potato
jeep brinja car carrot
s N
Vehicles Vegetables
1 1
2 2
3 3
4 4
\. J

Continuereading

Ammu’steacher gave each student asheet of paper. Sheasked them to draw the picture of afruit
they like. Will you draw too?

B coreeescesioooc [CHEE



TASK -7

Draw thepictureof afruit you like, colour it and nameit. (2%2m)

Classl SummativeTest M odel Paper

Guidelinesfor theprepar ation of the question paper

Class| children should be assessed in the following areas as per the mode and weightage of
marks mentioned against them. (Summative paper should be of 50 marks).

Sl. No. Areas to be assessed Weightage | Oral marks| Writtenmarks| Total
1 Listening and Spesking 10% 5 0 5
2 Reading Comprehension 30% 10 5 15
3 Conventionsof writing 10% 0 5 5
4 Vocabulary 30% 10 5 15
5 Crestiveexpression Ora 10% 50 05 55
Written 10%
Total 100% 30 20 50




A summative question paper doesnot contain theitemsthat areto be assessed orally (Listening

and speaking and oral part of creative expression). Teacher should assessthe childintheabovearess, as

per the convenience and accordingly grades should be awarded.

Note: Theteacher should read the narrative/ instructionsto thewholeclass. Thisreading doesnot come

under the help by the teacher. The Teacher should read out each task and ensure al children

completethetask.

If the child completesthetask correctly (writes correctly) without any specific help fromthe

teacher the child must be given full marks, Otherwise the number of marksmay be reduced.

Test Itemsfor Class| & |1

1. Listeningand Speaking (Ora)

2. CredtiveExpression (Ord)

3. Reading Comprehension (written)

e 3-4sentences- narrative
e PRicturereading

_ D.Ed. Trainees English Handbook

Classroominteractionson
0] Theface- sheet

(ir) Respondingtothedassroomingructions.

(iir) Narratives/ Stories

(v)  Anypicturereadinginthetransaction

Thediscourseslike

0] Addlinestothesong

(i) Sdf introduction

(iii) Introducing others

(v)  Likes and dislikes (about oneself or
others)

) Conversation (with one or two

exchanges)

0] Namingthegiven pictures
(ii) | dentification/Grouping/Classfication

of wordsfromthe given group of words
(iir) Fill inthe blankswith correct letters of

theword/ words.
(iv) Odd man out.
) Match thepictureto theword
(vi)  Match oneword with other word

(vii)  Choosethecorrect one.



4. Conventionsof Writing (written) -
0] Order of thea phabet

(i) Jumbled lettersin aword (for thegiven

picture)

(iii) Missing letters (for the given picture)/
words

(iv)  Spdlingerrorinthegivenwords(for the
givenpicture)

) Capitdisation
(Vi) Full stop (punctuation)

5. Vocabulary (written) -
0] Concept map
(@) (auto; jeep; car; bus).
(b)Vehicles
(without the hel ping words)
(without the hel ping picture)
(i) Fill intheblanks
(i)  Wordbuildingwiththehdpof thepictures

6. Cresative Expression (written discourse) 0] Simple descriptions in one or two
sentences

(i) Simple conversations with one or two

exchanges

The question paper should be made as per the aboveinstructions.




SUMMATIVE MODEL TEST PAPER

CLASS: |1 Subject: English Marks: 20
Nameof the Student: ... e e ROIENOL L
Academic Reading Conventions |Vocabulary Written Total |Grade
Sandards | Comprehension | of Writing Discourses| Marks
Task No. 1,2 4 6 35
MarksAllotted 5 5 5 5 20
MarksObtained

Read thefollowing
A fly wenttoafisherman.
Thefishermanwassdlingfish.
Thefly asked him, “What’smy name?’
“I ambusy. Go and ask thegoldsmith,” said thefisherman.
Thefly wasvery sad.
TASK-1

Answer thefollowing. 3m

1. Underlinethetwo charactersinthe story. Writethem here.

2. Whowasbusy?



Continuereading.
Thefly went to the goldsmith.

Thefly asked him, “What'smy name?’

“l ambusy. Go away,’ said thegoldsmith.
Thefly wassad again.

It went to apark.

Thefly saw many thingsthere.

TASK -2 2m

L ook at thefollowing pictureof thepark. Writeat least ‘4 namesof thethingsyou see.

Continuereading

Thefly saw Snoopy playinginthepark.

Thefly asked what itsnamewas.




TASK -3 2m

Writethe conversation between thefly and Snoopy.

Thefly: ?

Snoopy: My nameis Snoopy.

Continuereadingfor Task —4
1. Thefly wasvery sad.
2. Meenawas playing inthe park. her kiten, Sweety wasalsowith her.
3. Thefly wenttoher O (Putthefull stop or question mark inthecircle)
4. Thefly asked, “ Hellomeena, how areyou” O (Put thefull stop or question mark inthecircle)
5.Meenasaid, “Fine, thank you, fly.”
6. Thefly jumppedinjoy.
7.“Fly! Ohmy god! It'smy name! thank you, Meena.”
TASK -4
1. Insentences, 2, 5and 7 somewor dsneed capitals. Rewritethem using capitals. (2m)

2. Thesentences3 and 4 need full stopsand question marks, rewritethem using question mark or

full stop. (2m)

3. Underlinethemissplet wor dsin theabovepart of thestory. Rewritethem with cor rect spelling.
(1m)

Continuereading
Meena, Sweety, Snoopy and thefly arevery happy. They aresinging and dancing.
Meena: Littlefly! Littlefly!
Canyoufly inthesky ?
Thefly : YesMeenal YesMeena
| can fly inthe sky.



TASK -5 3m

Add morelinestothesong.

? (Swim)

Continuereading

Thefly wascoming back.
Thefly saw themarket ontheway.
Thefly went there

Therearemany flowers, fruitsand vegetablesin themarket
TASK —6 (5m)

Writeat least 5 namesof fruitsand vegetables.

Fruits Vegetables




Class—II

Processof awardingmarks

Task-1 (Reading Comprehension—3 marks)

Each question carriesequal marks. If thechild writes1 & 2 sentences correctly using proper words
without mistakesand with lesshelp from theteacher, award the marks.

Task-2 (Reading Comprehension—2 marks)

Each name carries¥2mark. Ignore spelling mistakesif you can make out theword.

Task-3 (Crestive Expression. —2 mark)

Each exchangecarries1 mark. If thechild writestherelevant dialogue award 1 mark.

Task- 4 (Conventionsof Writing)
e Eachword carries1 mark. If thechildwritestheword with correct spelling, award the mark.
e Eachword carries¥2 mark. If the child writestheword with capitalization, award the mark.
e Each punctuation mark carries¥2 mark.
Task- 5 (Creative .Expression - Written. —3 marks)
Each added lineto the song carries 12 mark. If the child writesthe linewith correct wordswithout
mistakesaward 1¥2 mark.
Task-6 (Vocabulary)
Each namecarries¥z mark. If thechildwritesthename without help fromtheteacher, award
Yomark.ignorespdling mistakes.
General guidelinesfor preparing Summative Test itemsfor Classes3to5
A) Ord
a) Listening& Speaking:
e Pupils responsesto the questionsduringthe TLP. These may beinwords/ phrases/
sentences
e Pupils ability toquestionduring TLP
e Pupils ability to useformulaic express onsduring theinteractionswith teachersand peer
group.
e Pupils responsesduring pictureinteraction, presentation of narratives, storytelling, reading

processand general interaction.

_ D.Ed. Trainees English Handbook 101




b)

Oral discour ses(6a)
Pupilsresponsesto the discoursestargeted to that particul ar class.
Conversationswith minimum of 3-4 exchanges
Describing apicture, Situation or incident in about 3-5 sentences
Addinglinestothegiven poem/rhyme.
Sequencing of eventsof astory / narrative

Predictions

B) Written Test

I. Reading Comprehension:

Pupils responses to the different kinds of questions based on the reading passage,

conversation, poems, paragraph, Story, narrative or descriptions, posters, messages, notices,
advertisements, letters.

By using theaboveteststheteacher may plan for thedifferent test itemsasgiven bel ow:
Different kindsof questions(inferentia, analytical, global, persond, locd, etc.)
Sequencing

Classfy

Prediction

Fill in atable based on thereading text

Objectivetypequestions. (trueffase, fill in the blanks, choosethe correct answer, matching,

compl etion of the sentences, oneword substitution, etc.)

II. Conventionsof writing.

a) Under thisany reading text may begiven asper their level. Thisreading text should have

someunderlined partswith certain punctuation marks, capitdization and spelling errors.

b) Children haveto make necessary correctionsand rewritethe reading text.

[11. Vocabulary.

(i) Grouping words, concept maps, word classification, odd man out, word games, puzzles.

(i)

102

Prefixes, Suffixes.
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(i)  Wordsrelated to different aress.

(iv)  Forming new wordsby deleting or adding letters.
(v)  Synonyms& Antonyms.

(Vi)  Singulars—Pluras; hewords—shewords

(vii)  ldentifying nouns, adjectives, verbs, etc.

Note: All the above activities should be based on anarrative/ story / conversation, etc.

V. Grammar :
(1) Edting
(8 A meaningful paragraph/ passage of about 5 sentenceswith somegrammar mistakesinit.

(b) Children haveto makenecessary correctionsintheunderlined parts  (mistakes) for the
given paragraph/ passage.

(2) Framing questionsbased on aparagraph / passage/ conversation, etc., (wh' questions&
Yes/ No questions).

V. CreativeExpressions: (Written discour ses)

) Readingtexttobegivenintheform of anarrative/ story / description/ dialogues/ poem
| passage, etc.
Thetext can bean extension of astory inthetext book or anew onewith arelated theme.

i) Thegapsinthereadingtext shdl givescopefor writing adiscoursetargeted inthat particular

class(description, conversation, | etter, diary, notice, c.).
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SUMMATIVE MODEL TEST PAPER

Class: Vv Subject: English Marks: 40
Name of the SIUAENT: ... e e e Roll No. .........
Academic o3 % ” '085 2 o > B R
oo=| 2| S < | & S |g 2| = ©
Sandards c % % 5 5 *8' = > £ £ 3 s B
sec| B2 | §|g|s8|z |0
2 F° s518° | > |° ol e
— @)
Task No. 1 6 3 6 2,4,5
MarksAllotted 10 5 5 5 5 20 50
MarksObtained

Note: Theperformanceof children under listening and responding and or al discour ses areto
beconsidered for aperiod of time, but not on theday of the examination.
If thechildren arenot abletoread and under stand the narrativesin the question paper, the

teacher hasto help them.
Read thefollowing narrative

It's6 O’ clock intheevening. Itisgetting dark dowly. Rangayyahasn't turned up. Usudly hecomeshome
by 50’ clock. But today he hasnot comeyet. Kamala, hiswife, iswaiting for him. “Today ismy birthday.
| told himto comehomeearly. I1t's6.30 now. He has not come. What happened to him?” said Kamaato

hersdf.

TASK-1

Answer thefollowing (5Marks)
1. What madeKamalaworry? (2¥%2marks)
2. What would bethereason for Rangayya slate coming? (2¥2marks)




Continuereadingthenarrative

It's70O clock inthenight. Till now Rangayyahasn't turned up. Themoonisshining inthesky. Kamaais

waiting for him under theneemtree. Itisabigtree. It isinthe courtyard.

Atlast, Rangayyacamehomeat 8 O’ clock.

TASK-2

Completethefollowing conver sation between Rangayya and Kamala (5 Marks)

Kamaa

Rangayya: | went to buy agift for you.

Kamaa:

Rangayya:

Kamala:

Rangayya:

TASK-3

Rangayyabought atoy animal asgift for Kamal. What would bethegift? Guessand writeat least
10related words. (5Marks)

ContinuereadingtheNarrative

Kamal aopened the box. Shefound abeautiful gold ring. Shefelt very happy. Shetook thering out. It
dipped from her hands.

‘Oh, dear! | dropped it,” shecried.

‘Don’tcry. Let’'slook for it,” said Rangayya. Both started looking for it, but it wasdark under thetree.

‘Kamala, let’sgo away from the shade of thetree. Outside thereismoonlight. We'll look for our ring
there, said Rangayya.
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Bothwent into moonlight and began looking for thering. Just then Rangayya sfriend Gopal camealong.
‘What'sthe matter? he asked.

‘“We'velost our goldring.’

‘Wheredidyouloseit?

‘Thereunder thetree,’ said Kamalasadly.

“You'velost your ring there but you arelooking for it here! How foolishyou are

‘Ah, | know,” said Rangayya, ‘ but itisdark under thetree. We shdll never findit there. Hereismorelight
and we can seemoreclearly.’

“Youfool, goand get atorch light and look for thering whereyou havedroppedit,” said Gopa laughing.

TASK-4 (5Marks)

Continuethestory. Decidethe events and dialogues. Thefirst event and dialogue isgiven for

you. Writeat least five sentences.
Rangayyabrought atorchlight.

‘Kamala, comewewill look for thering,” said Rangayya.

They werevery happy.
Task 5 (10 Marks)

Think of agift that you would liketogivetoyour friend on his/ her birthday. Draw itspictureand

describeit.
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Task 6 (10 Marks)

Read thefollowing passage. L ook at theunderlined parts. Somewor dsaremissing and thewor d
formsused arenot correct. Therearealsoerrorsin someword order and punctuation. Rewritethe
passage making necessary corr ections.

Oneday aRaju looked into awell. Thewater the bottom waslike Mirror. He saw mooninthewater. He
think that the moon fell into thewell. Heran home and braught ahook and arope.

‘Whereareyou going,’ hiswifeasked.

Hedidnt say anything. Hereached thewell.

Hetied thehook at the end of the rope. Hewanted the hook to hold the moon and pull it up. Hedropped
dowly thehook into thewell. But it was caught underneath astone. Rgju pulled and pulled. At last therope
wascut. Rgju fell on hisback. he saw the moon the sky.

‘Good,” hesaid, ‘1 have pulled the moon out of thewell. Now it's inthesky again’
Processof awar dingmarks—ClassV
Task-1 (Reading Comprehension—5Marks)

Each question carries2v2marks. if thechild writes 2or 3 sentences correctly using proper word order and
without missing important words, give 2 2marks.

Task-2 (Conver sation —5Marks)

If thechildwritesall the dialogueswith relevanceto the context, proper word order without missing
important words and correct word forms, give Smarks.(Eachinitiation and response carries 1 mark)

Task-3 (Vocabulary —5Marks)
Each word with correct spelling carries2mark.
Task-4 (Description—5Marks)

If the child writesthe story with relevanceto the context, proper word order without missing important
wordsand correct word forms, give 5marks. (Not lessthan 5 sentences)

Task-5 (Picturedescription—10 Marks)

If the child drawsthe picture of agift and describesit with relevance to the context, proper word order
without missing important wordsand correct word forms, give 10marks. (Not lessthan 5 sentences)

Task-6 (Conventionsof writingand grammar—5 M arkseach)
Each correction carries 1 mark.

Note: Tasks 1, 2, 4 and 5 together carry 20marks. These marksareto be awarded for written discourses
under creativeexpresson.

While awarding the gradesfor oral part, the classroom performance of the children may be
considered. Accordingly marksand grades should beall otted (5 marksfor Listening and speakingand 5
marksfor Oral discourses).
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p Chapter 6

Teaching Learning Material

I ntroduction

Traditionally, the textbook was conceived as the only material that was required for
teaching and learning English. It imposed severe constraints on both the teacher and the
learner asthe sole objective of teaching turned out to be covering the syllabuswhich literally
meant teaching the content of the textbook. Nothing could be left out from the textbook;
nor was it necessary to supplement it with anything as the examination focused solely on
the content of the TB.

The revised curriculum conceives the textbook as one of the materials that could be
used for facilitating language acquisition. Since the examination focuses on the spontaneous
production of language and not the reproduction of the information loaded in the textbook
we have to supplement the textbook with a variety of other TLM so that the learners get a
rich linguistic exposure. It isin this backdrop we have to consider the possible material that
could serve as TLM.

Suggested TLM
1. Photographs, toys, dolls, crayons, water colours, pencils, sketch pens, models,

2. Big books, paraléel texts in more than one language, pictures, cartoons, stick
figures, comics,

3. Cartoons/ comics/ jokes/ skits/ riddles/tongue twisters/sequence songs/ sentence
chains/ proverbs/ quotations

4. Reading flash cards/ alphabet dominoes
5. Stck figures drawn by the teacher on the board / a chart

6. Chocolate/soap/medicine/health drink wrappers and other such materialsin the
environmental print

7. Reading material rhymes, haikus, cinquins, couplets, poems, acrostic poems,
narrative poems, limerick poems, blank verse, parodies

8. Reading cards eg,.100 Reading cards developed by CIEFL
9. Instructionsto go from one place to another place

10. Picture books / picture story books /cartoons / comics / jokes / skits/ riddles /
tongue twisters/sequence songs / sentence chains/ simple and popular proverbs

11. Informal talk on topics of great interest to children

12. Parallel textsin morethan one language, pictures, cartoons, stick figures, comics,
photographs, pre recorded audio / video materials

13. Bilingual story books, bilingual dictionary, picture dictionary
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14.

15.

16.

17.

18.

19.

20.
21.
22.

Narratives and animal stories consisting of at least two events and dialogues/self-
talk related to the events

Narratives with animal and human characters consisting of three or more events
and conversations between the characters

Narratives ( fables, fairy tales, folk tales/ legends/ pourquoi tales, short stories /
biographies)
Umbrella narratives, grandmother stories, folk tales, fantasy stories consisting of

events/dialogues/self talk of the characters and images and ambience

Books in class library and school library(including magazines like Chandamama,
Amara chitra katha, News papers editions like young world, news paper in
education etc,. )

Explanations of how things work (e.g., how a fan/bulb/computer/refrigerator
works)

Pre-recorded audio / video materials
Teacher’s / learner’s writing on the board / chart / wall magazine

Child literature from National Book Trust (NBT) and Children Book Trust of
India etc.,

Theatre in Education

Theatre is one of the most powerful, yet least utilised art forms in education.
In the exploration of self in relation to others, the development of understanding
of the self, and of critical empathy, not only for humans but also towards the
natural, physical and social worlds, theatre is a medium par excellence.
Dramatising texts is only one small part of theatre. Much more significant
experiences are possible through role play, theatre exercises, body and voice
control and movement, and group and spontaneous enactments. Such
experiences are important not only for teachers in their own development,

but also for teachers to provide to children.

— NCF-2005
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p Chapter 7

Continuous Professional Development

It isan accepted fact that it is difficult to teach alanguage even if you are proficient
in that language. And one can imagine how difficult it would be to teach a language like
Englishwith limited language competence. National Focus Group’s Position Paper on English
observes that the success of any classroom activity or innovation stems from the teacher’s
resources in the language. So far the pre-service as well as in-service training programmes
are focusing on the teacher’s teaching competence, taking for granted their language
competence. Making the situation worse, thetraining programmes are conducted in English
to improve the teaching competence of the teachers. Since teaching methodology involves
principlesof psychology, philosophy, and logic, the content burden and the language burden
force the teachers to switch off their minds and sit passively in the programmes. National
Focus Group's Position Paper on English says, “When proficiency is given its due place,
thereisfreedomto providetheideational or devel opment component of teacher preparation
in the teacher’s own language, ensuring comprehension aswell as debate. Teacher training
through English has often found the language of its academic content an obstacle to
understanding; this leads to jargonisation of teaching methodology. The Assam experience
(Dowerah 2005) shows that academic content can be delivered in the teacher’s own
language.” Therefore, the teacher development programmes should aim at both language
competence and teaching competence. Language proficiency of teacher isto be addressed
embedding it in the context of language pedagogy that will help the learners acquire the
language system rather than learn about the content of the textbooks.

7.1 Continuous Professional Development of Teachers

Lifelong learning and continuous professional development are almost the same.
Learning throughout one’s life is a good aim to have for every teacher, especialy for a
teacher of English. Thisisespecially important in the context of the changing belief systems
in tune with the emergence of new paradigms. But it isvery disheartening to know that most
of the teachers of English are happy with the way they are going perhaps with the belief that
they are doing a reasonably fair job and that they have been well trained. So, they do not
want to develop to any further extent. But there are afew teacherswho always strive to push
their boundaries and actively create challenges for themselves. They learn from their own
experiences and add to their skills and their self knowledge, often on their own.

Many of us are somewhere in the middle. We want to develop professionally, but we
feel we do not get time for learning within the busy schedule of our work.
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Professional development takes place in two ways- one is a narrow way and the
second is abroad one.

1 The narrow view isto acquire some specific sets of skills and knowledgein order to
deal with some specific new requirements like attending teachers training to handle
new textbooks or to use new teaching aids.

2. The broad view concelves CPD as a much deeper, wider and longer-term process, in
which the professionals continuously enhance not only their knowledge and skills,
but also their thinking, understanding and maturity. They grow not only as
professionals, but also as persons; their development is not restricted to their work
roles, but may also extend to new roles and responsibilities.

However, some experts on ELT and some experienced English teachers suggest
certain ways for the continuous professional development (CPD). They are:

ExpertsHelp

We can learn alot from the experienced and expert practitionersin the field of ELT
by attending the workshops and seminars on our own. The teachers are lucky for whom the
talks are available in their vicinity. But others can read the articles and books written by
“experts’ and can participate in online events or blogs with invited professionals as an
aternative if the experts are not available in the flesh somewhere near them.

Workshops

The teachers often can get alot more out of smaller, more intimate workshops where
there is more opportunity to discuss and debate ideas and opinions and take away ideas for
classroom activities to one's own reflection.

Online communities

These include an interactive virtual conference such as the annual |ATEFL
(International Association for Teachers of English asaforeign language) online conferences
sponsored by the British Council or the blogs on the ‘ Teaching English’ website or other
forums and discussion boards set up to encourage participation around ELT topicsby teachers
from al over the world. We can get online membership from the British council to post our
own blogs or read other’s blogs and share our opinions or add our own comments with a
better understanding of what language is and how it is learnt. We must also be alert about
the increasing spread of linguistic imperialism that is being created and propagated by
individuals and agencies within the country and outside it.

Informal Talks

Staff room is the best place for our informal chitchat. We can join other teachers
discussing their next lesson or the material they are using. Thisisthe most effective and one
of the easiest ways of developing professionally, especialy if you are really serious about
borrowing ideas from your colleagues and trying them out in your own English classes.
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Individual Reading

Bacon says reading makes aman, conference aready man and writing an exact man.
Reading is the most important professional requirement of ateacher, especially an English
teacher. The teachers can read internet Journals, materials as well as actual text books.
Sometimes the reference books may be very expensive, so we may make it a habit to go to
the library in our area and read the latest arrivals on ELT.

Reading groups

While reading is done individually, what is learnt can be formalized in discussion in
areading group? We may read a text to our colleagues or during Cluster Resource Centre
(CRC) meetings and we may come together afew weeks later and discuss the contents. We
learn so much through sharing of our ideas, impressions and discussing the issues the
reading material raise.

Action research

We may be involved in action research on day today classroom challenges faced by
us and find solutions. For example, at the primary level, we may take up research on “why
our pupilsare not ableto read English words? At upper primary level “problems of students
in speaking”, etc. The findings can be shared in Teacher Centre meetings. SSA is supporting
teachersin doing action research studies.

Giving Sessions

This may be in school meetings, and teacher centre meetings, where teaching ideas
are shared. Local ELTC meetings will provide a platform for giving sessions. Participating
inany sessionsat any stageisvery effectivefor professional development dueto the planning

and research which takes place before the session and the discussion and feedback which
the session provokes later. We grow professionally before and after the session.

Writing

According to Bacon, writing makes an exact man. Teacher may write short articlesor
even books. Keeping adiary and reflecting on our teaching isavery good way to start with.
We have to write an article and re-write it many times so that it can be refined considerably.
Thosewho have done acourselike PG.C.T.E. from English and foreign language university

or participated in the teacher development programme from Regional Institute of English,
South India, know the importance of writing and re-writing the assignments.

A need-based writing programmefor the teacherswoul d beto undertake the production
of material for children to read. In the revised pedagogy, we have amed at helping the
children to produce a variety of discourses at all levels of their learning. We have also
conceived classroom processes to materialise this goal. Teachers aso apply these processes
in their own enterprise in the domain of creative writing,
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Doing a formal Course

A course like PG.C.T.E. from English and foreign language university or the teacher
development programmes from Regional Institute of English, South India, will be more
helpful for teachers.. British council is also offering some courses for in-service teachers.

Member ship in professional bodies

We can be members of professional bodies. There are already some of these in the
ELT field. Teachers can also work for building up an academic networking among them by
blogging, podcasting or through other internet programmes such as face book, twitter for
sharing their field experiences with other teachers across the world.

Other Ways

There are certain other ways for our professional devel opment.
» Engaging in new professional activities and doing things for the first time
* Peer observation

« Exploring different methods, strategies and techniques within the parameters of the
emerging paradigm

» Following reflective and explorative practices
» Participating in projectsin a group with fellow professionals
» Forming alocal group like English clubs to discuss and take turns to lead sessions

In fact, the possibilities are many. The only decisive criteriafor our actions should be
our own critical thinking - looking at everything including our actions from multiple
perspectives.

1. Most training programmes are aimed at improving theteachers' teaching competence
but not their subject competence.

2. Thereareno effectivetools of assessment to measure the entry and exit behaviour of
the participants.

3. Thereis neither teacher support mechanism nor the mechanism to follow-up the
training programmes conducted.

The quality of English Language Education can be improved by taking up the
following measures. The measures are suggested based on the assumption that ‘teachers
should be motivated internally and/ or externally toimprovetheir competence and to improve
the quality of education they impart.’

1. A set of academic standards as well as professional standards should be prepared for
English teachers at three levels viz, primary, upper primary and secondary. At each
level, standards can be set for three stages of proficiency viz, basic, advanced, and
proficient.
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2. Reliable and valid test tools should be devel oped based on the standards laid out as
said above. The testing and certification should be given to a reliable player in
‘Testing & Assessment Services such as ETS, Prometric, etc.

3. Portfolio assessment of teachers and the assessment of children’s performance should
be a part of the teacher certification.

4. Teachers should have the facility to opt for the test at their convenience. They can
be alowed to take tests any number of times allowing 30 days, 60 days, 120 days gap
between two consecutive appearances for basic, advanced and proficient tests
respectively.

5. The tests should be preferably on-line.

6. Support system involving teachers, teacher educators and other resource persons
should be evolved. Forming on-line groups and subject forums, and organizing
seminars help teachers develop their competence.

7. Suitable incentive /pena system should be planned to motivate teachers to opt for
the tests at various level s/stages.

8. An effective academic supervision and support system involving teachers (who have
‘proficient’ certification) should be planned to assess the teacher, the learner, and the
teaching learning process.

9. Professional development programmes should be planned taking into consideration
the needs felt by the participants, the employer(or the teacher educators), and the
needs necessitated by new content/methods. They can be conducted in the teachers
own language, where necessary, to ensure comprehension as well as debate.

10. Good teacher handbooks/modules, multimedia materials, on-line resources, self-
learning materials/strategies, etc., should be developed/used to compensate
transmission losses in cascade mode of teacher development programmes.

11. The programmes should help teachers prepare for the tests and in the process help
them become autonomous learners. They should aim at exposing teachers to the
wide variety of resources available on-line and in their surroundings.
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7.2 Teacher Development Resour ces

The following are the some of the useful reference sources where teachers can
make use for their continuous professional devel opment.

I. Government OrganisationsWorking in the Field of Promotion and Development of

L anguages

Name of the Organisation Website

1. Central Institute of Indian Languages, Mysore www.ciil.org

2. English and Foreign Language University, Hyderabad www.ciefl.ac.in

3. National Council of Educational Research and Training, New Delhi
www.ncert.nic.in

4. National Trandation Mission WWW.Ntm.org.in

I1. Non-Gover nment Organisations Working in the Area of Language Educationl

Names of the Publishers & their Website

Akshara Foundation, Bangalore www.aksharaf oundation.org

British Council, India www.britishcouncil.org

Centre for Learning, Bangalore http://cfl.in

Centre for Learning Resources, Pune www.clrindia.net

Dr. Reddy’s Foundation, Hyderabad www.drreddysfoundation.org

Eklavya, Bhopal http://eklavya.in

1
2
3
4
5 Digantar Shiksha Evam Khelkud Samiti, Jai pur www.digantar.org
6
7
8

Pragat Shikshan Sanstha,

Phaltan, Maharashtra www.indiaprogressiveeducation.com

[11. List of Some Popular Children’s Books' Publishers
Names of the Publishers & their Website

1 A&A Book Trust / Arvind Kumar Publishers www.arvindkumarpublishers.com

2 AlkaPublications www.al kapublications.com

3 Anveshi (through DC Books) - Tales from the margins a series of eight books

http://www.anveshi.org/content/view/172/99/

4 Bharat Gyan Vigyan Samiti (BGVS) www.bgvs.org
5 BPI IndiaPvt. Ltd. www.bpiindia.com
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11

12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35

Cambridge University Press
Center for Learning Resources
Chandamama India

Children's Book Trust

Eklavya

www.cambridge.org/asia/

www.clrindia.net/material s/childrenbooks.html

www.chandamama.com

www.childrensbooktrust.com

http://eklavya.in

Eureka Books (EurekaChild An AID India Education Initiative)

Hamlyn: Octopus Publishing Group
Harper Collins Children’s Books
India Book House

Janchetna

Jyotsna Prakashan

Karadi Tales Company

Katha, New Delhi

Macmillan Publishers

National Book Trust

National Council of Educational Research and Training

Navakarnataka Publications

Navneet Prakashan Kendra, Ahmedabad, Gujarat

Oxford University Press
Parragon Books

PCM Children’s Magazine
Pratham Books

Puffin Books, Penguin Group
Pustak Mahal

Rajkamal Prakashan Samuha
Ratna Sagar Publishers
Room to Read

Sahmat

Scholastic India Publishing

Shree Book Centre, Mumbai
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www.eurekachild.org/eurekabooks

www.octopushooks.co.uk/hamlyn/

www.harpercollinschildrens.com

www.ibhworld.com

http://janchetnaaa.bl ogspot.com/

www.karaditales.com

www.katha.org

http://international.macmillan.com

www.nbtindia.org.in

www.ncert.nic.in

http://navakarnataka.com

www.oxfordonline.com

WWW.parragon.com

WWW.pcmmagazine.com

www. prathambooks.org

www. puffin.co.uk

www. pustakmahal .com

www.rajkamal prakashan.com

WWW.ratnasagar.com

Www.roomtoread.org

www.sahmat.org

www.schol asticindia.com/publishing.asp




36 TaraBooks www.tarabooks.com

37 TERI Press http://bookstore.teriin.org/childrencorner.php
38 The Learning Tree Store http://www.tltree.com
39 Thomas Nelson www.tommynelson.com

40 Tormont Publication Inc. -

V. Some Weblinksfor Language L earning

1. http://www.bbc.co.uk/school ¥/magi ckey/adventures/dragon game.shtml isagamethat helpslearn
about a question and a question mark.

2. http://www.bbc.co.uk/school/magickey/adventures/creamcake game.shtml isagamethat helps
learn rhyming words, their pronunciation and use in sentences.

3. http://www.proteacher.com/cgi-bin/outsidesite.cqgi?id=4731& external =http://
www.sdcoe.k12.ca.us/score/actbank/sorganiz.htmé& original =http://www.proteacher.com/
070037.shtml & title=Graphi c%200rgani zers contains well-delineated writing standards, level

wise.

4. http://www.lessonplanspage.com/LAK1.htm contains a whole host of ideas for language
activities

5. http://www.col-ed.org/cur/lang.html hasaplethoraof linksto lesson plansfor language learning,
and none of them conventional ones.

6. http://www.op97.org/ftcyber/jack/puzzles/puzzles.html has easy, medium and hard jigsaw
puzzles that are based on fairy tales.

7. http://www.youtube.com/watch?v=2|VNi-FpEuY has a video of the Panchatantra story about
the dovesin a hunter’s net (collective strength) in Hindi.

8. http://www.youtube.com/watchv=AN]O V|jIDwé& feature=related has a video of a story on
why the sea water is salty.

9. http://www.pitt.edu/~dash/type0510a.html contains links to different versions of the story of
CINDERELLA, from around the world.

10. http://www.darsi e.net/tal esofwonder/contains Folk and Fairy Tales from around the World.

11. http://www.rubybridges.org/story.htm contains the inspiring story of Ruby Bridges and her
teacher

12. http://www.thepromisefoundation.org/ TPFLtRB.pdf is report of a Study on Learning to Read
in Bengali, useful for language researchersin Indian languages.
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V. Some Websitesfor L anguage Resour ces

1. http://www.bookadventure.com/ki/bs/ki_bs_helpfind.asp allowsthe user to enter the preference
(level, type of book, etc.) and then generates an entire booklist, complete with title, author
name, |SBN number, etc.

2. http://schooal.discoveryeducation.com/ providesinnovative teaching material sfor teachers, useful
and enjoyable resources for students and smart advice for parents about how to help their kids
enjoy learning and excel in school. The siteis constantly reviewed for educational relevance by

practicing classroom teachers in elementary school, middle school, and high school.

3. http://puzzlemaker.discoveryeducation.com/ allowsthe user to create and print customized word
search, criss-cross, math puzzles, and more using his’/her own word lists.

4. http://www.henry.k12.ga.us/cur/Kinder.htm has a host of ideas for the classroom, to improve
language, science, math, art, and many other skills.

5. http://gem.win.co.nz/mario/wsearch/wsearch.php allowsyou to generate your own word maze/
word search puzzle.

6. http://georgemcgurn.com/articles/readingforpleasure.html has a good article on reading for
pleasure.

7. http://www.atozteacherstuff.com/pages/374.shtml for alovely idea on getting children
excited about reading.

8. http://www.readingrockets.org/article/c55/ for another idea

9. Also, see: http://www.bbc.co.uk/raw/campai gnpartners/ideasbank/reading/

10. http://www.vrml.k12.la.us/krause/Reading.htm has slide shows for reading for kids.

11. http://kielikompassi.ul c.jyu.fi/kookit0405/seashore/mrshrimpandsammy.htm has afilm to teach
pronunciation.

12. http://www.msgarrettonline.com/descripwords.html for descriptive words

13. http://esl.about.com/od/vocabul aryl essonplans/a/characteradj.htmfor an excellent activity that
develops and broadens knowledge of character adjective vocabulary.

14. http://www.schol astic.com/ispy/play/ for a set of award winning puzzles and games that allow
children to discover word associations, word play and themes that help them build important
learning skills including reading.

15. http://www.readwritethink.org/material s/in the bag/index.html for aninteractive gamethat builds
vocabulary.

V1. Weblinksto access E-Books and OnlineLibraries

1. http://worldlibrary.net/WidgerLibrary.htm has several e-books that can be downloaded.
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. http://www.sacred-texts.com/hin/ift/index.htm has links to Indian fairy tales.

. http://primary.naace.co.uk/activities/BigBooks/index.htm has audio-e-books for kids.

2
3
4, http://www.vrml.k12.la.us’krause/Reading.htm for slide shows that excite a child to read.
5

. http://www.arvindguptatoys.com/ contains an enormous list of books on enlivening language
learning, rated by Arvind Gupta. Many of them can be downloaded for free.

VII. SomeWeblinks and Blogs useful for Teaching English Language

http://sixthings.net

http://jeremyharmer.wordpress.com

http://scottthornbury.wordpress.com

http://kenwil sonelt.wordpress.com
http://bettereflteacher.blogspot.in
http://chiasuanchong.com/author/

http://andrewarti clesandstories.wordpress.com
http://picturebooksinelt.blogspot.in

http://www.davedodgson.com

http://blog.storybird.com

chiasuanchong
http://www.teachingenglish.org.uk

http://learnenglishkids.britishcouncil.org/en

www.bbc.co.uk/worldservice/learningenglish/
index.shtml

http://englishagenda.britishcouncil.org

http://teachersofindia.org/en/classroom-

http://www.hltmag.co.uk/index.htm

resource
http://film-english.com
http://www.ted.com/talks/browse

http://sandymillin.wordpress.com

http://www.teachingvillage.org

http://www.iatefl.org

http://www.tesol.org

http://travel oteacher.blogspot.in

http://mrstoutsbl og.blogspot.in

http://iasku.wordpress.com

http://nikpeachey.blogspot.in

http://carolread.wordpress.com

http://younglearners.eslreading.ora/blog/

blogger.php
http://sjhannam.edublogs.org

http://jasonrenshaw.typepad.com
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http://www.englishbanana.com

http://oecdeducati ontoday.blogspot.in

http://chiasuanchong.com

http://ihlteachers.co.uk

http://ihjournal.com

www.englishaustralia.com

www.voanews.com/specialenglish

www.qutenberg.org

http://repeatafterus.com

www.americanrhetoric.com

www.tesol.org

www.eltai.org
http://teflgeek.net/
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p Appendix - |
Frequently Asked Questions (FAQS)

In the context of introducing the emergent constructivist pedagogy, teachers have often
come out with several questions. Some of these have been addressed by Dr. K.N. Anandan,
during thetraining programmes as given bel ow:

Related toteachers:

Q. Teachersarereluctant tochange/ No belief in new methodsof teaching/ No positiveattitudein
Teaching L ear ning Process/ L esscommitment.

 Itisthenatura tendency of human being to oppose new changesin asystem. Teachers
are accustomed to the present system. It isnatural to oppose the new aspects. Initialy
they think it's aburden and they don’t believe it. Most of them are not applying their
mindin TLPandjust following the seniors. Hencethey have neither their own attitude
nor positive attitude towardsthe TL P and achieving good results.

« Oncetheteachers get results, happiness from his classroom naturally he /she will get
positive attitude towards profession. On job support isbadly required for them.

Q. Teacher shavepoor languageability/ Nolinguisticempower ment/ Unableto make conver sations
in English/ Lack of English background / Phobiatowar ds English / lack of basic knowledgein
English /Trscan read and writebut cannot speak in English/ No proficiency/ feel shamebefore
others.

« Englishisacolonia language. Once, only afew people had accessto English language.
Hence akind of distance has been devel oped between English language and common
man. Some peopl e created unnecessary fearstowardslanguage.

« Now the scenario of the English language has been changed dueto globalization, Mass
Media, and science and technol ogy. People are being exposed to English language more
than ever before.

« Oncetheteacherschangetheir thinking towards Englishit will not beadifficult language
for them. If they wish they can develop communicative skills easily with minimum
inputs.

« Most of usare not empowered even in our mother Tongue. Hence, we need not worry
about empowerment in English language. Empowerment takes place when teachers start
using English for classroom transaction.

The new pedagogy will provide minimum inputs for the teacher for language
devel opment. It guidesthem properly inorder to remove phobiaand develop TLPKills.
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Q. New approach isnot reaching grassroots. Teacher / not getting proper academic support/ less
exposur etolanguage/ lessknowledge on new pedagogy / Unableto cr eatelanguage atmospherein
classroom/ teacher sneed support in new pedagogy.

« Already someinputs havereached theteachersrelated to the new approachi.e. Discourse
oriented pedagogy in our state since 2007 in the form of Teacher training, Teacher
module and Teleconferences. Efforts shall be intensified to reach all teachers with
more theoretical clarity and materials. MRC and CRC and Subject Forums will be
involvedincoming days.

Q. Teachershavenocdlarity in TLP/Poor lear ning outcomesin language classr com/ misconception
in ELT/unableto completesyllabus.

¢ Oncetheteacher understand the problemsin present ELT, and feel the need for change,
the new pedagogy will address al his classroom problems. With the help of on job
support, material and training the teacher’s confidence in new approach can be boosted.

Q. Without teaching alphabet it isnot possibletoteach English/ Teaching English taketime/ unable
toprovideappropriateactivities.

« Alphabet doesn’t give sense or meaning to the child aslanguageisasystemandit hasto
be learnt holistically. We learnt our mother tongue in anatural way. In the alphabetic
method we are not utilizing the child's experiences and are teaching without meaning.
The new approach isbased on the child’sexperience.

Related toLearner:

Q. Children studying in Gover nment school arewith poor parental background/ they arenot
exposed to English language outside school.

« Thoughthe children arefrom poor parental background they are not poor intheir mental
abilities. If they are nurtured properly, definitely they can achieve good results.

« Duetothemediaexplosion, al childrenareequally exposed to English language. Urban
children haveabit more exposurethantherura child. If theteacher handlesthechildren’s
experience properly, it will be sufficient for the child to acquireanew language.

Q. Poor vocabulary of children/ Poor listening ability/ children unableto copeup with thesyllabug/
Alwaysdependson trandation/ unableto question using English / I nfluenceof M other tonguein
classroom.

e Thereisnorigidity in vocabulary. Need based vocabulary will serve the purpose. If
classroom activities arerelated to real life situations and children’s background, they
will pay attention towards classroom activities.

« Children are habituated to translate from English to Telugu from class . If we break
thistradition, definitely children will never depend on trand ation. In the new approach,
Telugu is used for code switching which is different from trandation. Hence mother
tongueisan advantage but not aproblemfor thelearners.

_ D.Ed. Trainees English Handbook 121




Sufficient exposureto English. isrequired If teacher givesthat exposure children will
come out with questions. Gradually they acquirethelanguage skills.

Q. Children could not writetherhymeson their own.

At primary stage oneword or two word lines can also be considered asrhymes. If we

createsituations, childrenwill add linesto teacher’srhymeand gradually they can create
ontheir own.

RelatedtoMaterial:

Q.A.V Aidsshould beavailablein classroom/ Library booksshould beavailable/ Teacher sneed
material / Activitiesarenot available.

Theteacher isagreat resourcefor thelearner. Inlower classes, AV aidesdon’t play the
major role, but they may work better at |ater stages. Teacher should create situations
based on children’sexperiences.

Children Literature shall bemade availableto al primary schoolswhichwill help them
devel op reading habit and thus make them better readers.

Teacher will be provided with required material which guidestheminday today TLP.

Reading
What isscaffolded reading? How dowedevelop it?

Think beyond thetext. Triggershigher order thinking process
Personalizes and localizesthe text. Devel opsanalytical thinking

After individual reading, collaborate reading, scaffold reading is provided by the
facilitator.

Thefacilitator may ask the analytical questionsthat can makethelearner think beyond
the text.

Writing

Isit possibletoimprovewriting?

Writing should be need based, level based and meaningful for the child.
Writing is should be processed properly.

How can weedit thewritten wor k of thestudents?
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Editing has to be done at various levels such as thematic, syntactic, morphological
along with punctuation.

Take one of the group products and ask questions to help them check the learners,
missing words, excesswords, word order, word forms and punctuations.

Editing isfor sensitizing the learnersto certain linguistic features.




Error treatment of oral production should be donethrough giving proper feedback that
will makethem think further.

Forceful interference of teachers should be avoided.

General Questions

What isDiscour seOriented Pedagogy?

A new pedagogy that facilitateslearning through construction of discourses.

Language exists in different types of discourses such as descriptions, conversations,
letters, messages, reports, posters, pamphlets, poems, stories etc.

How can wemakea child construct knowledge?

New pedagogy helpsthelearner to learn thelanguage holistically.

Language, does not exist in fragments or isolated sentences or words. It exists as
discourse.

It allows every learner to make use of the different functions in a number of ways
leading to the construction of knowledge of language.

By deriving the meaning by the children themselves

Child can construct knowledge by associating theideawith the context of the sentence

Why doweneed holistic approach?

Since language does not exist as discrete letters, words and sentences. It exists in
meaningful discourses.

Their needs shift from teaching language asfragmentsto treating language in terms of
discourses.

Cognitive processeslike prediction, logical thinking are ensured.

What ismeant by trigger ?

Trigger is something that is the cause of a particular development. In other words a
device used to channelize the thoughts.

What isanarrative?

A narrativeisaform of discourse which contains a sequence of eventsand dialogues. It

createsimages in the minds of the learners

deal swith the emotive aspects of language

instills empathy with the charactersin the minds of thelearners
accommaodates other discourses

containsavariety of sentences
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What iscodeswitching? What isthepur poseof it?

It means using English while speaking Telugu or vice versa. It ensures English
expressions without tranglation.

It can be used to makelearning natural and contextualized
To minimizethelanguageresistance.

For natural way of learning

What istheroleof Pronunciation?

It isthe sound which represents the symbol s of any language.
To makethe sound of aword or aletter in aparticular way.

Reading aloud by theteacher hel psthe child to understand the articul atory features of
language

Prosodic features carry meaning which isapre- requisite for language acquisition.

Prosodic features embedded in narratives bring correct form of expressions.

Without lear ning alphabet can thechildren speak?

Alphabet hasno meaning to achild.

He picksup the graph of the vocabulary and its phoneme non consciously.

The child hasaninnate systemto pick up thelanguage without learning the al phabet.
Different language elements can be placed contextually and meaningfully.

Spiraling and recurrence of language elements help the learner acquire thelanguage.

What ismeant by animage? Why dowegofor images?
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Imagesare picturesor ideas created in the mind. Thus generate thoughts

Helpintheprocessof concept mapping. Helpful invisualizing the context




p Appendix - 11

English Language Teaching Terms
ELT terms are the words that are generally used in teaching of English. They are the
wordsand phrasesthat we may come acrossin English Language Teaching.

Accuracy: Theahility to produce grammatically accurate sentences, languageisgrammatically
correct with proper vocabulary.

Achievement: Accomplishing the objectives of achapter or aunit.
Acquire: Learnalanguage non-consciously by usingit.

Activelistening: A method wherethe student replicateswhat thefacilitator issaying to reveal
his/her understanding; thistechnigque hel pswhen ateacher isnot too keen to openly correct a
student’ smistake.

Activity: Something facilitators organizeto s mplify teaching or to help achild comprehend
what isbeing taught.

Approach: A unified but broadly based theoretical position about the nature of language and
of language | earning and teaching that formsthe basisof methodol ogy in thelanguage classroom.

Aptitude: Theahility, talent or capacity of achild at which he/she canlearn aforeign language.
Aural: Related to listening; the auditory or the acoustic skills of achild.

Authentic: Genuine, reliable or dependable material taken from books and magazinesfor the
betterment of the children.

Bilingual: A personwho knowsand usestwo languagesequally well or with the same ease.

Blending: Combining two words sometimes using common |etters or sounds as aconnecting
element, e.g. Breakfast + Lunch = brunch.

Brainstor ming: A group activity where sudentsfreely suggest, giveor contributetheir thoughts
to atopic to create or produce ideas.

Chorus: Communicating or reciting collectively asagroup.

Chorusrepetition: Theentireclass, asagroup, replicating asentence or an examplegiven by
the teacher.

Chunk: A unit of languagethat formsasyntactical or semantic unit but also hasinternal structure.

Classroom management: The organization of classactivitiesby thefacilitator likethe setting
up of the classroom, carrying out innovative ideasto teach in the class, class events, managing
group activities, giving directions and supervision of pupilsbehaviour.

Cleft Sentence: A sentence which has been divided into two parts, each with itsown verb, to
emphasisaparticular piece of information, e.g. It was Ramesh who did most of thework.
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Clipping: Shortening aword by cutting off one or more syllables, e.g. specs.

Coherence: Therelationshipswhich link meaningsof utterancesin discourse, or of sentences
inatext, e.g. use of topic sentencesfor paragraphs

CollaborativeL ear ning: Learning in groups, through “discussion, clarification of ideas, and
eva uation of other’sidesas. It isbased on an age old adage that says“two heads are better than
one”. Students who demonstrated lower levels of achievement improved when working in
diversegroups.

In collaborative learning where members support and rely on each other to achieve an
agreed-upon goal. The classroom is an excellent place to develop team-building skills you
will need later inlife.

Theideaof collaborativelearning hasalot to do with Lev \Wgotsky'sideaof the* zone
of proximal development”. It considerswhat astudent cando if aided by peersand adults.

Coallocation: Theway inwhichwordsare used together regularly e.g. “do thedishes’ and “do
your homework”, but “ makethebed” and “don’t makenoise’.

Communication: istheact of speaking, writing or giving information to someone and being
understood by them; verbal skillsor how aperson talksto another individual .

Communicative competence: The capability to converse or correspond successfully; the
aim of learning aforeign language isto be ableto speak or talk in it effectively.

CommunicativeL anguage Teaching (CLT): Anapproachtoforeign or second languagelearning
which stresses that the objective of language learning isto speak or talk in it effectively or
communi cative competence.

Competence: One' sunderlying knowledge of asystem, event or fact; the unobservabl e ability
to perform language, but not to be confused with performance.

Constructivism: Theintegration of various paradigmswith an emphasison social interaction
and thediscovery, or construction, of meaning.

Context: The circumstances, connection or situation in which athing isdone; the reason why
acertain topic or subject isdone.

Curriculum: Anoveral planfor acourseor programme, including purpose (aimsand goals),
content and sequence (syllabus), procedures and activities (methodology), means of student
assessment and testing, means of course

assessment (evaluation).

Descriptivegrammar : A grammar which describeshow alanguageisactualy spoken or written
and does not prescriberules.

Dialogue: A conversation or exchange of sentences used to practice or rehearse speaking.
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Discour se: A language (either spoken or written) beyond the sentencelevel; relationships and
rules that govern the connection and inter-relationship of sentences within communicative
contexts.

Discourse analysis: The examination of the relationship between forms and functions of
language beyond the sentencelevel.

Discour semarker: An expression that typically connectstwo segments of adiscourse, but do
not contribute to the meaning of either, e.g. adverbials (however), conjunctions (but),
prepositional phrases (infact).

Drilling: Repetition or monotonous repetitive, teacher controlled way of practicing, where
the pupil’sjust keep repeating what the teacher has said even without comprehending it, e.g.
children might be saying theletters of the al phabet in sequence without understanding them.

Elision: Theleaving out of asound or soundsin speech, e.g. suppose (Spose).

Ellipsis: Leaving out words or phrases from sentence where they are unnecessary, e.g. john
went to the door and (he) opened it.(Nominal Ellipsis), I'll go, but he won't (go) (Verbal
Ellipsis).

Embedding (embedded sentence): The occurrence of a sentence within another sentence,
e.g. thenews/ he had got married/ surprised hisfriends.

Extensivereading: Readingwidely or alot; extensivereading isdoneto build up good reading
habits and expanding knowledge of vocabulary, structure and style of alanguage.

Facilitator: Facilitator is ateacher who tends to conduct a student-centred class and isless
dominant with the pupils than in the conventional approach to teaching; in communicative
classrooms, facilitators are inclined to work in partnership with students to build up their
language skills; afacilitator may also take the task of adviser or trainer rather than ateacher.

Feedback: Reporting or giving information about a student to a parent or ateacher can test
children to know what they have comprehended; feedback can beverbal or written.

Fluent: Conversing or communicating in aforeign languagewith ease; talkinginavery natura,
free, nativelike and normal manner, not forcefully or artificialy.

Forms:. (of language): The“bitsand pieces’ of language, such asmorphemes, words, grammar
rules, discourserules, and other organisational el ements of language.

Functions: (of language) The meaningful, interactive purposes within asocial (pragmatic)
context, that we accomplish with formsof language.

Genre: Atypicd of discoursethat occursin aparticular setting that hasdistinctive recognizable
patterns and norms of organisation and structure, and has particular and distinctive
communicativefunction.

Gesture: A facial or body expression like afrown or smilethat silently says something.
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Homonyms: Words that have the same form but different meanings, e.g bank (of ariver)/
(whereyou put your money).

Homophone: Wordsthat sound the samee.g. blew/blue.

Hyponym: The more specific word in relation to the general, e.g. giggle when compared to
laugh.

I diom: A phrase or asaying wherethe meaning of the expressionisdifferent from that of the
individual wordse.g. ‘He backed up hisfriend’sclaim’ or ‘ Please hear meout’.

I magery: The pattern of related comparative aspects of language, particularly of images, ina
literary work. Language which appeal sto thefive sense .E.g: Mother rocking the cradle. Here
child senseswith eyesand ears.

I nductive Teaching: It isthe most popular method of communi cative language teaching; this
is a student-centred teaching methodol ogy where the pupils use the language extensively to
find out the sentence structure and language rules through various examples—first examples
thenrules.

I ntegrated approach: A teaching methodology where all the subjects are inter linked with
one another and are taught in synchronization with each other; teaching is done through a
theme which is predominant in all the subjects; all the four skills, i.e., listening, speaking,
reading and writing are taught in coordination and not cut off from each other.

Intensive reading: When a child reads his/her text books slowly, where he/she is able to
understand and grasp everything read.

Intrinsic Motivation: Learning dueto an enjoyable of the processitself.

Jargon: Speech or writing used by agroup of peoplewho belong to aparticular trade, profession
or interest group, usually disliked by and incomprehensi ble to peopl e outside the group.

L anguageacquisition device(LAD): Aninnate, metaphorica “mechanism” inyoung children’s
brainsthat predi sposesthem to acquire language (cf. Chomsky).

languagekills: Therearefour language skills- listening, speaking, reading and writing; speaking
and writing are productive skillswhere a child devel ops his/her creative ability; reading and
listening arethe receptive skillswhere apupil builds his’her aural proficiency.

L ear ner autonomy: The principlethat |earners should be encouraged to assume amaximum
amount of responsibility for what and how they learn.

L oan word (borrowing): A word taken from another language.
M etalanguage: Language used to analyse or describe alanguage.

Metaphor: A comparison between essentially unlike things, Meter the measured pattern of
rhythmic accentsin poems. Likethe other isametaphor. Examplesare, Harry wasalioninthe
fight, thebirth of laughter, stealing eyes, noisy loomsand broken heart. Lifeisadream. Sheis
atower of strength.
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Method: A coherent, prescribed group of activitiesand techniquesfor languageteaching unified
by ahomogeneous set of principles or foundations; sometimes proclaimed to be suitablefor
all foreignlanguage teaching contexts.

Mor phology: The study of morphemesand their different formsand theway they combinein
word formation. e.g. UNFRIENDLY —un (negative prefix) + friend + ly (adjective forming
suffix). Thereisgrammatical +lexical morphology.

M otivation: Anincentive, inspiration or encouragement given to childrento learn something
new; thedesiretolearn.

Multipleintelligence(s): A theory developed by Dr. Howard Gardner. He suggeststhat there
are at least eight different types of intelligences or waysin which achild can learn; for ELT,
linguistic, intelligence is the most vital, though other intelligences, like intra-personal
intelligence and inter-personal intelligence, can also have an effect on the activities in the
class.

Native speaker s: Those peoplewho speak their mother tongue, Englishisthe nativelanguage
of the people of UK.

Objective: Themain purpose, aim or theideabehind teaching alesson to the pupils; thelearning
objectiveis based on the learning outcome from alesson; objectives state particularly what
the studentswill be ableto do in a specified time period.

Open-ended question: A question which can havevariousanswers; aquestion like*What did
you eat for breakfast? will haveadifferent answer from each student; aquestion which hasa
very widerange of options.

Oral: Itisrelated to speaking or by word of mouth; the verbal ability of achild to communicate
inaforeign languageisof immenseimportance and should be devel oped.

Parallelism: | HATE cohesion, | HATE sentence structure, | HATE phonology, and what is
more, I’'meven startingto HATE Quiiz | et.

Pedagogy: The art or science of being a teacher, teaching or educating little children; the
function or work of ateacher; itisthe art or the ability to teach; it isgenerally the plan or the
approach a teacher takes or the style of instruction that is followed in the classroom; the
interest of achild isdeveloped only if the teaching styleis creative; it is sometimes referred
to as the correct use of teaching methodol ogies or strategies.

Performance: One'sactua “doing” of languageintheform of speaking and writing (production)
and listening and reading (comprehension).

Polysemy: When aword hastwo or more closely related meaning, e.g. he hurt hisfoot; heis
standing at the foot of the stairs

Portfolio: A purposeful collection of student work that exhibits the student or the students
efforts, progressor achievement in agiven area.
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Portfolio Assessment: The assessment based on the portfolio that consists of samples of
work produced by students over aperiod of time may be called portfolio assessment.

Pragmatics: Study of the use of language in communication, particularly the relationship
between sentences and the contexts and situation in which they are used, e.g. dependenceon
real world knowledge, understanding of speech acts, and influence of relationship.

Rapport: A calm association or connection between the facilitator and all the children of a
class.

Realia: Real items used asteaching aids to make learning interesting; these can be pictures
from magazines or newspapers, objects, toys, real fruitsor vegetablesetc.,

Receptivelanguage skills: Reading and listening are receptive language skillswhere apupil
buildshig’her aural skills.

Redundancy: The degreeto which amessage contains more information that is needed, most
languages have built-in redundancy, e.g. helookssad (the's isnot needed for comprehension).

Rubric: Instructionswhich indicate what hasto be donein atest or instructional activity.

Reinforcement: The support or revision practice which is given to the pupils after the
completion of alesson or chapter; thisisdone to make sure the children have understood what
has been donein the class or taught to them.

Roleplay: An activity where pupilsenact plays, maybefrom their text books; thisinnovative
methodol ogy hel ps children comprehend thelanguage and developsan interest in the students
to learn.

Rotelear ning: Mugging up or memorization without understanding the meaning of thelesson
studied.

Scaffolding: Support given to learnersto enablethem to perform tasks beyond their capacity.

Schema: A menta structure, consisting of relevant individual knowledge, memory, and
experience, which alowsusto incorporate what we learn into what we know.

Sight wor d approach: Whenaword istaught to achild asawholeand not through phonicsor
spellings; sight words can be put up in the class room and read daily, helping the children
recognizing them asaword rather than mugging them up.

Simulus: Anincentiveor inspiration givento achild to bring about achangefor the better in
him/her.

Simile: Afigureof speechinvolving acomparison between unlikethingsusinglike, as, or as
though. Examples include as cool as a cucumber, as white as snow, lifeisjust like an ice-
cream, enjoy it before.

Social constructivism: A branch of constructivism that emphasizesthe importanceif social
interaction and co-operative learning in constructing both cognitive and emotional images of
reality.
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Student-centred: Student isthe most important person in the classroom; here the students
actively participateintheteaching or learning; under the supervision of theteacher, the students
organize role play, debates, discussions etc to help each other learn atopic; facilitators can
ask students to create or make teaching aids or material to facilitate teaching; the teacher is
seen more as afacilitator or helper than the dominant figure in the classroom; in a student-
centred class, the focusison what the students are doing and saying.

Syllabus. Theentire portion or the topics month wisethat areto betaught during afull academic
yedr.

Syntax: An areaof grammar concerned with the rules for sequencing words to show their
rel ationships of meaning within sentencese.g. the basic order of clauseelementsin Englishis
Subject - Verb — Object.

Thematic syllabus: A curriculum or syllabuswhichisbased on themes; whereall the subjects
of the unit revolve around oneidea.

Vocabulary: Thewords, terminology or expressionswhich makethefoundation of alanguage;
these should be practiced well by the children till they become a habit or aroutine for the
children or till they arefluent with them; children should be at ease conversinginthat particular
language.

Wholeword appr oach or sight wor d appr oach: When aword istaught to achild asawhole
and not through phonics or spellings; sight words can be put up in the class room and read
daily, helping the children in recognizing them asaword rather than mugging them up.

Wholelanguagelear ning: Wholelanguage integrates reading, writing, listening and speaking
and definestherol e of the teacher as one of facilitator and therole of the student asan active
participant inacommunity of learners.

Zone of proximal development (ZPD): The distance between a learner’s existing
developmenta stateand hisor her potential devel opment discour setherea language of written
and/or spoken interaction or communication beyond thesingle ‘ sentence’ level, in context.
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p Appendix - Il

Observation Schedule (Period-wise)

Dear Trainee Teacher,

The classroom transaction suggested for the new textbooks is different from that of the old.
Unless the transaction process suggested in the curriculum (TB and handbook) isfollowed,
wewill not be ableto help the learners achieve thetargeted academic standards. Asatrainee
teacher, you have to acquire firsthand experience of transacting the components of the new
textbooks strictly adhering to the process.

Here are afew sets of questionsrelated to the classroom processes for each period. You can
respond to the questionsby marking ‘yes or ‘no’ after transacting each segment of the lesson.
But for the set of questionsunder * General Observations', you haveto write your reflections
for further improvement of the transaction process.

The observation format for each period includes, General information; Period related
guestionsand theitemsgiven under general observation (Put thetick mark for eachitem
given under period wise questions).

General Information

Name of the school:

Subject:

Unit Name and Number:

Name of the trainee teacher and class:

Name of the observer:

Date:

1. Pre-reading Period
1. Didthetraineeteacher interact with the learners based on the trigger picture?
Didthetraineeteacher ask questionsin addition tothosegivenin TB?
Did he/she use well-framed questions?
Did thetraineeteacher allow thelearnersto respond in mother tongue?
Did thetrainee teacher megaphone the children’sresponsesin English?
Were there divergent responses from the learners?

N o ok~ 0D

Did the trainee teacher €elicit relevant responses (words and sentences) and write
them on the BB/chart?

8.  Whilewriting on BB, did thetraineeteacher utter theword holistically or letter by
letter?

9. Didthetraineeteacher ask the learnersto read the words and sentences from the
BB/ chart?
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2. Reading Period

1.
2.
3.

10.
11.
12.
13.
14.
15.
16.

Did thetrainee teacher specify which part of the reading passageisto beread?
Didthetraineeteacher ask thelearnersto read individually?
Did she/he give proper instructions such asthe following?
« Tick the sentences/wordsyou were ableto read
« ldentify the characters/ location, events/ dialoguesin the story
Did she/hegivefurther support to low-proficient learnersin thefollowing manner?
 Interact with thelow- proficient learners to generate a subtext
» Writethe sub text on BB / on chart / in the notebook of the learner
« Ask thelearnersto associate the sub text with the reading text
Did she/he put thelearnersin groupsfor sharing their reading experience?
Did she/he give proper instructionsfor sharing the reading experience?

Did she/he monitor the group activity (i.e., check whether theingtructionsare being
followed)?

Did she/hefacilitate sharing of reading experience between the groups?

Did she/hemake use of aglossary? (Theglossary giveninthe TB and devel oped by
theteacher additionally)

Did she/he ask some questions to check comprehension?

Did she ask some analytical questionsto extrapolate the text?

Did she/he make use of aconcept mapping activity?

Did she/heread thetext aloud with proper voice modulation?

Did she/he give chanceto thelearnersto read aloud?

Did she/he give proper feedback whilethelearnerswere reading aloud?
Did she/heinvite feedback from other learners on reading aloud?

3. Post- reading: Discour seconstruction Period

1.

Tick the post-reading activities carried out in the lesson.
« ldentifying adiscourse and assigning atask to construct it
« Writing thetargeted discourse on BB and asking children to copy it
« Writing down questionsand answers

2. Tick the processes followed for the construction of discourse.

3.
4.
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 Interaction to make the context of the discourse (available from the reading
passage)

« Asking questions to help the learners get ideas such as events, characters,
location, etc.

« Asking gquestions to sensitize the learners to some features of the discourse
» Didshegivesupport to low — proficient learners?

Did she/heteacher provide opportunity for individual presentation?’

Did she/he give any feedback on the presentation?




5. Didshe/heinvitefeedback from other learners?
6. Wasadot providedfor refining theindividual work in groups?
7. Didthetraineeteacher give proper instructionsregarding thefollowing?

How to sharethewritten work

What arethethingsto betaken care of whilewriting ( checking missing words,
excess words, proper word forms, using proper punctuations, other writing
conventions)

Whether all membersare writing down the group product intheir notebookson
aseparate page?

Who will present thework in thewhol e class?

8.  Did she/he monitor the group work to ensure proper collaboration?
9. Didthetraineeteacher provide adot for presentation by the groups?
10. Didshe/hegiveany feedback?

11. Didthetraineeteacher present her/hisversion of the discourse?

4. Discour seEditing Period
1.  Wasediting conducted asawhole class activity through interaction?
Did the teacher trainee follow these steps?

Thematic editing and checking discourse features

Editing the well-formedness of the sentence (sentence structure) —word order,
excesswords, missing words

Editing the errors related to word forms (tense forms, prefixes, suffixes,
agreement, etc.)

Editing punctuation
Editing spelling errors

2. Weretheother groups' products undertaken for editing by them?

3. Didthelearnersrefine their individual work based on these inputs on a separate
page?

4.  Weretherefined works compiled together to make the big book?

General Observationsfor each period (Common toall periods):

© ©o N g~ wWDPRE

Nature of language used by theteacher
Teacher’spreparation

Nature of the Teacher’s instructions
Nature of the blackboard usage

Nature of Teaching Learning Material used
Pedagogical awareness

Teacher-pupil relationship

Classroom management

Classroom interaction
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